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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen J. Arrigo" <maureen.arrigo@YALE.EDU>
Subject:      Quotation - Hawthorne
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There is a provocative essay in this Sunday's New York Times (March 2)
Magazine by a former English professor at Colgate University who, after
losing his job, was forced to re-evaluate his career options and,
ultimately, his life.  In the essay, he refers to a comment by Nathaniel
Hawthorne to the effect that
 
  while an "outsider" is wasting time trying to become an "insider" he
would be better off trying to explore other options (I am paraphrasing).
 
Would anyone have any idea where I could find this specific Hawthorne
point in citable form?  I tried Bartlett's to no avail.
 
Thanks.
Maureen Arrigo
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Reiss <dreiss@NORFOLK.INFI.NET>
Subject:      Re: a question from a lurking graduate student ("Is WAC dead?")
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Echoing several replies to the question "Is WAC dead?"--
 
The conference in Charleston made it clear not only that WAC is not dead
but that many disciplines in many types of institutions around the country
continue to revitalize and to transfrom the types of writing projects that
sometimes are called WAC but sometimes are called by other names or by no
names at all.
 
As Chris Thaiss and Barbara Walvoord and others remind us, WAC is
especially evident in and bound to be integral to the ways we think about
teaching and learning on line--both synchronous and asynchronous writing.
We, for example, offer workshops now in topics like "computer conferencing
across the curriculum" and "e-mail for instruction"--but WACkos know
they're really WAC transformed to ECAC (electronic communication across the
curriculum).
 
Donna
++++++++++++++++++++++++++++++
Donna Reiss <tcreisd@vblrc2.tc.cc.va.us>
GROUPWISE USERS: Do not use REPLY but type TCREISD in the TO line.
Department of English, Tidewater Community College, 1700 College Crescent,
Virginia Beach, VA 23456 phone 757-427-7364  fax 757-427-7326
http://www.infi.net/tcc/tcresourc/faculty/dreiss/dreiss.html
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: a question from a lurking graduate student.
In-Reply-To:  <WPA-L%97022811375980@ASUVM.INRE.ASU.EDU>
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David:
 
You shoulda been in Charleston.  What a conference!  From everything I'm
seeing, WAC has never been stronger.  Let me recommend a couple of new
books: _In the Long Run: A Study of Faculty in Three WAC Programs_ by
Barbara Walvoord, Linda Hunt, Fil Dowling, and Joan McMahon, and the
forthcoming (from Ablex) _Assessing WAC: Diverse Approaches and
Practices_ ed. by Kathleen Yancey and Brian Huot.  Also, the number of
WAC web pages is growing faster than I can keep up with them.  I've
linked to a bunch on my own WAC page (see URL in my signature).
 
On Fri, 28
Feb 1997, David E. Schwalm wrote:
 
> I'm with Rich (whom I just met yesterday). I'm a little out of the loop in
> undestanding the vitality of WAC programs, and I have an uncomfortable feeling
> that, with a few exceptions like Marty's operation at Missouri, entropy has
> set in, that WAC classic is becalmed. Say it ain't so.
>
> -- David E. Schwalm
> ___Vice Provost for Academic Programs and Services, ASU East
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: The breakfast, the breakfast
In-Reply-To:  <01IFXW5Q4IV68WXXAW@asu.edu> from "Kathleen Yancey" at Feb 28,
              97 09:23:14 am
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Kathleen, the check is in the mail.  Count on me for the breakfast.
Also, for the C/E meeting, Ben has told me he is asking you and me to
make some kind of presentation on program assessment.  But he was not
sure you could make it Saturday afternoon in Phoenix.  Could you let me
know if you will be there and, if so, what you would like to do?  --Ed White
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      INTERNSHIP: CCCC Web Publishing
X-To:         Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              RhetNet list <rhetnet-l@lists.missouri.edu>,
              Conference on Basic Writing <cbw-l@vm1.spcs.umn.edu>,
              CCCC Intellectual Property Caucus <cccc-ip@rhet.agri.umn.edu>,
              Canadian Association Study of Language & Literature
              <casll@unb.ca>, CWTA <community-d@gmu.edu>,
              cccc-ww@zaphod.lc.missouri.edu
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CCCC Online: Internship in Web Publishing
 
Application Deadline: March 6
   (sorry for the short notice!)
Notification: March 9
   (but we'll compensate with short turnaround)
Project Begins: March 10
   (and, whee, dive right in!)
Project Ends: June 10
Application Form & Info: http://www.missouri.edu/~cccc/internship.html
Stipend: $500
 
 
The CCCC Computers in Composition and Communication committee invites
students (graduate and undergraduate) who are interested both in rhetoric &
composition studies and in publishing on the internet to apply for one of
four internship in web publishing positions.
 
Interns will work with members of the committee in the continuing
development of CCCC Online, the textual and interactive resources
associated with the organization's annual convention (and, we hope, growing
beyond that).
 
The purpose of the internship is twofold: 1) to provide support for the
convention's online component, CCCC Online, and 2) to provide rhetoric and
composition students an opportunity to gain valuable experience with web
publishing.
 
Basic duties and qualifications can be found at
http://www.missouri.edu/~cccc/qual.html
 
Please refer questions to me at the address below.
 
--Eric
 
 
 
| Eric Crump
| University of Missouri-Columbia Learning Center
| wleric@showme.missouri.edu & http://www.missouri.edu/~wleric
-------------------------------------------
"Take chances! Make mistakes! Get messy!" |
--Ms. Frizzle, The Magic School Bus       |
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda J. Coblentz" <COBLENTZ@DT3.DT.UH.EDU>
Subject:      Re: Quotation - Hawthorne
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Although it's really very vague, this does seem the direction Hawthorne's
thoughts were running in "The Custom House."  On the other hand, Hawthorne
frequently found himself hard up in one way or another, and portrayed
those situations vividly in fiction, so it could come from anywhere.
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Rickly <becky.rickly@UMICH.EDU>
Subject:      Alternative Job info
X-To:         acw-l@ttacs6.ttu.edu, mbu-l@ttacs6.ttu.edu,
              RHETNET-L@lists.missouri.edu, wcenter@ttacs6.ttu.edu
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I know this message is somewhat off topic, but I thought folks here might
be interested in the information below.  Forgive the multiple postings, and
feel free to pass this information on.
 
Recently a friend, who just got a job with a placement service, contacted
me.  Seems they've recently gained a contract which would provide job
opportunities for people with Master's degrees or above.  Given the job
market, I thought I'd pass the information on.  The job acutally sounds
quite interesting; it has to do with corporate training and development.  I
understand there are positions literally around the world, and those
selected will have something we don't always have in the academy:  great
benefits and job security.  I think, as the academic market gets tighter
and tighter, we'll begin to see more of this kind of opportunity.  Here's
the info:
 
A Major staffing company has opportunity which will provide numerous
positions throughout the United States, Europe and the Far East.
 
*********************Excellent benefits**************************
 
Requirements:
 
*Master's degree level of education
 
*Two to three years experience in these or related fields: Education, Human
Resources, Training and Development, Labor Relations, Industrial Relations,
Career Counseling, Business Administration and Psychology.
 
*Ability to teach, train or counsel.
 
Send resume/vita to: andrea.de@internetmci.com or ranch@indy.net
or fax to management Recruiters (317)228-9939 attn: Laura Duncan
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@MUC.EDU>
Subject:      CCCC97  child care info
X-To:         wcenter@ttacs6.ttu.edu
 
A while back, either on one of these lists, or at/on the CCCC web
site, there was some mention of childcare at CCCC (I know CCC isn't
arranging it for liability reasons).  Has anyone heard about any sort
of coop arrangements?  My wife and I are bringing our daughter to
Phoenix and are looking for contingencies for when we both have
things to do at the same time.
 
Anyone heard anything (or interested in arranging anything) can reply
on list or off.
 
Cheers, and looking forward to something other than 40 and rainy....
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"I'm not a vegetarian because I love animals; I'm a vegetarian
because I hate plants."  --A. Whitney Brown.
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Date:         Sun, 2 Mar 1997 08:49:15 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gregory R. Glau" <gglau@ASU.EDU>
Subject:      Re: CCCC97  child care info
X-To:         Kelly Lowe <lowekf@MUC.EDU>
In-Reply-To:  <s319498d.027@muc.edu>
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Kelly,
 
I don't have anything on child care, but I can tell you
that it's clear and about 65 now, heading to around 71
or 72 degrees by this afternoon.  Not quite swimming weather
yet, but it's getting there!
 
 
Greg
 
/--------------------------------------------------------\
|  Greg Glau                                             |
|  Coordinator of Basic Writing Programs in Composition  |
|  Department of English       Arizona State University  |
|  Tempe, AZ 85287-0302          office: (602) 965-3898  |
|  gglau@asu.edu                 FAX:    (602) 965-3451  |
\--------------------------------------------------------/
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: The Weather in Phoenix
X-To:         "Gregory R. Glau" <gglau@ASU.EDU>
In-Reply-To:  <Pine.SOL.3.91.970302084811.4266A-100000@general5.asu.edu>
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> On Sun, 2 Mar 1997, Gregory R. Glau wrote:
>
> ...I can tell you that it's clear and about 65 now, heading to around 71
> or 72 degrees by this afternoon.  Not quite swimming weather yet, but
> it's getting there....
--------------------------------------------------------------------------
        This sounds like Vancouver, British Columbia in mid-August.  The
difference is they _do_ go swimming in these temperatures--there's even a
swimsuit-optional beach south of the UBC campus.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gregory R. Glau" <gglau@ASU.EDU>
Subject:      Re: The Weather in Phoenix
In-Reply-To:  <Pine.SOL.3.94.970302105213.10167A-100000@DGS>
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Chet,
 
here, Duane is the only one who swims when the water temperature
is in the mid-50s, which it is now.  Thankfully, Duane is _not_
"swimsuit optional."
 
 
Greg
 
On Sun, 2 Mar 1997, Chet Pryor_Montgomery College at Germantown wrote:
 
> > On Sun, 2 Mar 1997, Gregory R. Glau wrote:
> >
> > ...I can tell you that it's clear and about 65 now, heading to around 71
> > or 72 degrees by this afternoon.  Not quite swimming weather yet, but
> > it's getting there....
> --------------------------------------------------------------------------
>         This sounds like Vancouver, British Columbia in mid-August.  The
> difference is they _do_ go swimming in these temperatures--there's even a
> swimsuit-optional beach south of the UBC campus.
>   ____________________________________________________________________
>   Chet Pryor - Professor & Testing Coordinator - Department of English
>   Montgomery College - Germantown Campus - Montgomery County, Maryland
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: The Weather in Phoenix
In-Reply-To:  <Pine.SOL.3.91.970302091025.4757B-100000@general5.asu.edu>
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Thank you folks!  A nice laugh on a Sunday morning is one of the more
pleasant parts of working this early...
 
S. Taylor
 > > Chet,
>
> here, Duane is the only one who swims when the water temperature
> is in the mid-50s, which it is now.  Thankfully, Duane is _not_
> "swimsuit optional."
>
>
> Greg
>
> On Sun, 2 Mar 1997, Chet Pryor_Montgomery College at Germantown wrote:
>
> > > On Sun, 2 Mar 1997, Gregory R. Glau wrote:
> > >
> > > ...I can tell you that it's clear and about 65 now, heading to around 71
> > > or 72 degrees by this afternoon.  Not quite swimming weather yet, but
> > > it's getting there....
> > --------------------------------------------------------------------------
> >         This sounds like Vancouver, British Columbia in mid-August.  The
> > difference is they _do_ go swimming in these temperatures--there's even a
> > swimsuit-optional beach south of the UBC campus.
> >   ____________________________________________________________________
> >   Chet Pryor - Professor & Testing Coordinator - Department of English
> >   Montgomery College - Germantown Campus - Montgomery County, Maryland
>
 
_____________________________________________________________________________
 
Susan L. Taylor
Assistant Professor of English
University of Nevada Las Vegas
Phone: (702) 895-3612
Fax: (702) 895-4801
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         keith rhodes <krhodes@ASDE.COM>
Subject:      Re: a question from a lurking graduate student.
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Rich Hansberger wrote:
>i'm nervous to jump in here with a question that may seem dull, but as a
>graduate student I've become quite good at asking such questions.
>
>i'm just beginning a PhD program in Rhet/Comp at the U of Arizona (and
>loving it); right now, I'm searching for thoughts and ideas on topics and
>ideas that might be interesting to pursue further.
 
>with that in mind, i'd like to ask for feedback from all of you
>experienced wpas out there about the future of writing across the
>curriculum; in other words, do you see a future for WAC?  Do you work in
>a dept. that has a vibrant WAC program?  A dead one?  One that tried but
>failed?
 
Actually, according to our university information, we have one that
succeeded so well that nobody needs to worry about it any more!  Which is to
say, the WAC person left years ago, and instructors on campus require very
slightly more writing than they used to (most of which is graded very
heavily on corectness), and student satisfaction surveys show that they
think they got a good enough preparation in writing.  So WAC declared
victory and left.  I just love having good news to report every so often.
 
Keith Rhodes [busy wiping the irony off of his fingers]
 
 
 
 
Again, I'll apologize in advance if this a dead horse.
 
Thanks,
Rich Hansberger
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David Schwalm wrote:
>The other day, a colleague reported to me a rather interesting piece of
>research which studied the curricula studied by students from around the
>world who were tested in various areas in math and science. What they
looked >at was the number of "topics" covered in any given year in, say, the
math >courses of students who excelled in the testing and of those who did
poorly. >They found that in the math courses of students who did well in
math, usually >about 5 "topics" were covered annually. Among those who did
poorly (which >included US students) a much larger number of topics was
covered--something >like 30 in US math classes. And this was true right on
up the line. Lots of >coverage, but not much learning. Attention to
"learning" might help us with >such matters. That's sort of what I meant. Is
it making sense?
 
I've seen this research presented, too.  One other factor was that in
successful curricula classes did relatively more creative problem-posing and
problem solving and relatively less seeking after reductive "right" answers.
In other words, it is the sort of education many college composition
teachers are trying to use.  Our students do not always approve.
 
But assuming that we could take this tendency even further, if we were to
try reducing the number of "topics" in a writing class, what would we leave
in and what would we leave out?  Thinking another way, if we were to
construct a writing curriculum that took into consideration normal class
sizes and course loads and - being more radical yet - the concept that our
effort should have some relationship to our financial support, what could a
"more out of less" first year writing curriculum look like?
 
My sense is that since fluency, recursive practices, and a sense of audience
are the basic essentials, and since they are all surprisingly difficult
concepts (especially in combination), that would be about the extent of such
a curriculum.  Can we suspect that such a limited curriculum (or a
moderately expanded or alternate version if anybody else wants to take this
up) would actually enable better writing in the long run?
 
Keith Rhodes
Northwest Missouri State University
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: the essential composition course
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I have changed the subject line because I think Keith has raised an
interesting issue that we really do need to consider. In some ways, Greg Glau
and his folks have addressed this by stre-e-e-e-etching ASU's one semester ENG
101 course over two semesters to allow students to spend more time working on
fewer tasks. I more or less did the same thing when I used to teach the lower
division Brit Lit surveys. After years of staring into blank faces, I began to
reduce the number of works "covered" in the course, stopping at about the time
that I began to see engagement in the eyes of the students. I suspect that
just about everything included in a comp "course" is arbitrary: the number of
papers, the genres, the tasks, the rhetorical situations--more dictated by the
structure of our discipline than by the ability of students to learn stuff in
a given period of time. We can change the time (ala stretch or open exit
courses) or we can change the content. I was always a bit frustrated with
people in WAC seminars who said they couldn't use writing in their class
because they had all this content to"cover." Keith has suggested we ought to
think about this matter ourselves, and he has suggested some essential
content. Who's next?
 
-- David E. Schwalm
___Vice Provost for Academic Programs and Services, ASU East
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: The Weather in Phoenix
In-Reply-To:  <Pine.OSF.3.91.970302082855.7323C-100000@pioneer.nevada.edu>
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But I wear my parka when I swim in water in the mid 50s.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Sun, 2 Mar 1997, SUSAN TAYLOR wrote:
 
> Thank you folks!  A nice laugh on a Sunday morning is one of the more
> pleasant parts of working this early...
>
> S. Taylor
>  > > Chet,
> >
> > here, Duane is the only one who swims when the water temperature
> > is in the mid-50s, which it is now.  Thankfully, Duane is _not_
> > "swimsuit optional."
> >
> >
> > Greg
> >
> > On Sun, 2 Mar 1997, Chet Pryor_Montgomery College at Germantown wrote:
> >
> > > > On Sun, 2 Mar 1997, Gregory R. Glau wrote:
> > > >
> > > > ...I can tell you that it's clear and about 65 now, heading to around 71
> > > > or 72 degrees by this afternoon.  Not quite swimming weather yet, but
> > > > it's getting there....
> > > --------------------------------------------------------------------------
> > >         This sounds like Vancouver, British Columbia in mid-August.  The
> > > difference is they _do_ go swimming in these temperatures--there's even a
> > > swimsuit-optional beach south of the UBC campus.
> > >   ____________________________________________________________________
> > >   Chet Pryor - Professor & Testing Coordinator - Department of English
> > >   Montgomery College - Germantown Campus - Montgomery County, Maryland
> >
>
> _____________________________________________________________________________
>
> Susan L. Taylor
> Assistant Professor of English
> University of Nevada Las Vegas
> Phone: (702) 895-3612
> Fax: (702) 895-4801
>
>      "When I dare to be powerful - to use my strength in the service of
>       my vision, then it becomes less and less important, whether I am
>       afraid." -----  Audre Lorde
>
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WPA Folks,
My colleague Babs Gordon has writtent the following directions to the
site of the WPA breakfast.  Thanks, Babs.
Best,
Duane
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Sun, 2 Mar 1997 babsg@asu.edu wrote:
 
> Duane,
> Breakfast at the Arizona Club will be a treat for viewers; it is located
> on top of the Bank One building, 201 N. Central Ave.
>   Leaving the Hyatt, make a left turn( north) to the corner--Monroe St.
> Head west (left) to Central.  The Building occupies the entire block on
> the east side of the street.  The reflecting glass will mark the site.  I
> have some wonderful maps of the downtown area.  They include all the
> sites as well as all the parking areas.  I'll leave one for you and have
> Jackie copy more.  I will put  a notice on the RhetComp list that a few
> will be available from me or in the graduate lounge.
> BABS
>
> On Fri, 28 Feb 1997 Duane.Roen@asu.edu wrote:
>
> > Babs,
> > Could you please compose some directions for getting from the Hyatt to
> > the Arizona Club?  I'll then post them to the WPA list.  Thanks.
> > Duane
> >
> > Duane Roen, Director of Composition
> > Department of English                       (602) 965-3853 (office)
> > Arizona State University            (602) 491-6813 (home)
> > Tempe, AZ  85287-0302                       Duane.Roen@asu.edu
> >
> > ---------- Forwarded message ----------
> > Date: Fri, 28 Feb 1997 09:23:14 -0500
> > From: Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
> > To: WPA-L@ASUVM.INRE.ASU.EDU
> > Subject: The breakfast, the breakfast
> >
> > REMINDER: please keep those cards, notes, letters and *checks* coming!
> >
> >
> >
> > Previewing the Annual WPA Breakfast!
> > Thursday, Mar 13: 7-8:30 am
> >
> > Taking up on last year's tradition of having *food* for breakfast, this
> > year's BREAKFAST will also feature food: three kinds of scrambled eggs,
> > bacon, sausage, hash browns, breads, muffins, sweet rolls, fruit,
> > criossants, juice, tea, and--of course--coffee.
> >
> > On top of that, we are eating at the top: on the 37th floor of the Arizona
> > Club, just around the corner from the conference hotel. I'm told that the
> > view is spectacular. (As of course will be the company:))
> >
> > As is the price: 11.25 for regular members, and 6. for graduate students.
> >
> > We are going to follow a new policy this year, however: we are charging
> > "walk-in's" 16.25.
> >
> > So make those reservations early: send a check, please, to
> >
> > Kathleen Yancey
> > Department of English
> > UNC Charlotte
> > Charlotte, NC 28223
> >
> >
>
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gregory R. Glau" <gglau@ASU.EDU>
Subject:      Re: CCCC & swimming
In-Reply-To:  <WPA-L%97030213240291@ASUVM.INRE.ASU.EDU>
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EMERGENCY COMMUNICATION REGARDING CCCC:
 
FOR THOSE OF YOU WHO'VE CANCELLED THEIR CCCC RESERVATIONS
BECAUSE THEY WERE AFRAID THEY'D HAVE TO _SEE_ WHAT WAS
POSTED EARLIER TODAY:
 
Duane H. Roen wrote:
When I swim, all I wear is my parka
 
BE ADVISED THAT WE WILL NOT REPEAT _NOT_ ALLOW DUANE
TO SWIM WITH ONLY HIS PARKA _AGAIN_.  AFTER MILWAUKEE'S
PERFORMANCE, SUBSECTION A OF PART B OF THE CCC BYLAWS INSISTS
 
". . . all swimmers must wear proper atttire, and this
        especially applies to Duane H. Roen . . ." (5543).
 
So, please don't cancel and please come to the convention;
we'll protect you.
 
/s/
Greg Glau
Department of English       Arizona State University
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "C.J." <AZCacti@ASU.EDU>
Subject:      Re: CCCC & swimming
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Duane, don't listen to them...All I got is a big hole in the back yard, but
as soon as they plaster and rebar and pebble-tech that puppy, you can come
and swim in your parka all you want ;p
 
_________________________________________________
C.J. Jeney -- Arizona State University
 
AZCacti@asu.edu
 
"Don't Panic!"
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From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Reducing "topics"
In-Reply-To:  <199703021912.NAA03965@ultra.ccp.com> from "keith rhodes" at Mar
              2, 97 01:12:22 pm
MIME-Version: 1.0
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I go along with the suggestions that Keith and David make, that reducing
the number of "topics" leads to better and deeper learning.  Every time I
teach a repeat course, I find myself trimming the "coverage" and
increasing the depth.  For comp courses, for me, this means dropping out
the fake "rhetorical modes" and other curricular distractions to focus on
a small series of related papers (with related readings) for drafting and
multiple revision. Another example:  instead of wasting time on the
traditional research paper in first-year comp, I prefer spending time
helping students write a one-source paper in which they must discuss the
source and relate it to their own ideas.  Too many comp curricula are,
when you look at them deeply, very superficial. --Ed White
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Subject:      Re: The Weather in Phoenix
In-Reply-To:  <Pine.OSF.3.91.970302082855.7323C-100000@pioneer.nevada.edu>
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No, I'm afraid I also swim in 50 degree water...after all, that's as warm
as Flathead Lake gets in Montana, so if you want to swim, you have to
break the ice--sometimes literally.  Swimsuits are NOT optional.
Norwegians are easily embarassed, right Duane?
 
William A. Pedersen, University of Arizona
 
On Sun, 2 Mar 1997, SUSAN TAYLOR wrote:
 
> Thank you folks!  A nice laugh on a Sunday morning is one of the more
> pleasant parts of working this early...
>
> S. Taylor
>  > > Chet,
> >
> > here, Duane is the only one who swims when the water temperature
> > is in the mid-50s, which it is now.  Thankfully, Duane is _not_
> > "swimsuit optional."
> >
> >
> > Greg
> >
> > On Sun, 2 Mar 1997, Chet Pryor_Montgomery College at Germantown wrote:
> >
> > > > On Sun, 2 Mar 1997, Gregory R. Glau wrote:
> > > >
> > > > ...I can tell you that it's clear and about 65 now, heading to around 71
> > > > or 72 degrees by this afternoon.  Not quite swimming weather yet, but
> > > > it's getting there....
> > > --------------------------------------------------------------------------
> > >         This sounds like Vancouver, British Columbia in mid-August.  The
> > > difference is they _do_ go swimming in these temperatures--there's even a
> > > swimsuit-optional beach south of the UBC campus.
> > >   ____________________________________________________________________
> > >   Chet Pryor - Professor & Testing Coordinator - Department of English
> > >   Montgomery College - Germantown Campus - Montgomery County, Maryland
> >
>
> _____________________________________________________________________________
>
> Susan L. Taylor
> Assistant Professor of English
> University of Nevada Las Vegas
> Phone: (702) 895-3612
> Fax: (702) 895-4801
>
>      "When I dare to be powerful - to use my strength in the service of
>       my vision, then it becomes less and less important, whether I am
>       afraid." -----  Audre Lorde
>
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Date:         Mon, 3 Mar 1997 04:49:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         PETER ELBOW <elbow@ENGLISH.UMASS.EDU>
Subject:      Re: Dennis Baron article in CHE
In-Reply-To:  <v03007803af3a336cfdae@[128.206.30.190]>
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Yes, cheers and thanks!
=========================================================================
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From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: Quotation - Hawthorne
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What Linda said.  _The Blithedale Romance_ would be another likely
candidate, seems to me.
Rita
 
>Although it's really very vague, this does seem the direction Hawthorne's
>thoughts were running in "The Custom House."  On the other hand, Hawthorne
>frequently found himself hard up in one way or another, and portrayed
>those situations vividly in fiction, so it could come from anywhere.
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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In our legal writing program we distinguish between those core areas in
which we strive for competence and those which we merely introduce.  We
introduce drafting and negotiation and interviewing and have very brief
demos or individual exercises for each one.  We work them into the program
as lead-ins to the core skills of basic forms of legal reasoning, legal
research, and applied-law legal writing (client letters, office memoranda,
and trial court motion practice briefs).  We have reduced the breadth of
coverage in favor of depth and repetition.  Most of the repetition is
disguised, however, by changing the audience from a senior partner to a
client to a judge.  So we "sneak" in issues of audience and purpose while
crafting exercises aimed at building competence in the basics.  I would
much rather have a lawyer present the law accurately in a readable form
with decent explanations of why the decision should bein favor of his or
her client than have a lawyer have superb skills at crafting nuanced,
clever, audience-sensitive, purpose sensitive prose.  Most cases are
decided on the basis of substance and so I want students to be able to get
that right first.  The ability to be a superb writer and advocate and to
get the substance right are not mutually exclusive; far from it.  But in my
experience only the strongest really reach the second part effectively in
three semesters.
 
Our LRW program is richly textured with professionalism, legal ethics,
building context and is heavily built around cognitive learning theory
ideas of the transformation from novice to expert and "mapping" or building
"schemas."  But at its core it is very, very simple:  writing assignments
are designed to teach just a few, critical skills:  parsing statutes and
rules (actually we are a bit light on this), synthesizing cases,
analogizing and distinguishing situations and cases, the essentially
syllogistic structure or applying law to particular situations, and clarity
in writing on four levels - precise word choice, clear sentences,
paragraphs with thesis sentences and transitions, and large scale
structure.
 
Do we have perfect results?  No.  Are our students better prepared for
practice settings and clerking than students from schools without such
programs?  Definitely - at least they say so.  (One of my more mediocre
(but high potential) students (B- in the course) is now writing appellate
briefs for a middling size firm in Connecticut because she knows how and
writes better than the other lawyers.  Her writing isn't that great, but it
is a lot better than what most lawyers out there do - this is success of a
sort, though it says at least as much about the sorry state of legal
writing as it does about the strength of my instructors and our program.)
 
I have just (reluctantly) revised our third semester course to be much more
instrumental and less abstract.  I formerly taught it using Aristotle's
Rhetoric.  I had a great time.  The top 2 or 3 students did too.  And when
I teach the course, most of the students get something out of it.  But when
my instructors teach it, and they are not as big of fans of Aristotle and
haven't studied it so much, then the middle and lower ends of the class
just missed it - they still need lots of work on basic techniques of
editing, how to see what needs to be changed, how to read it as though you
were someone else, how to change a mushy neutral sentence into an advocacy
sentence with punch.  So we changed the course and narrowed its scope with
promising results.
 
I had to prioritize and select.  (I may offer the Aristotle course as an
upper-level writing elective someday.)
 
So I agree with Ed White:  a series of related papers based on related
readings (7 papers in the fall based on one problem; 5 in the spring based
on another problem; 2 in the third year based on another problem).  The
writings include complete rewrites of completed work for three of the
exercises.  The other writings are related to the creation of the work to
be rewritten - and so the writing process is tracked in this way - and the
need to rethink and rewrite, not just edit, is taught.
 
The only place where I would disagree with Ed is spending much time on the
"I think this about that" sort of paper.  But my response may be driven by
my own discourse community - the law.  Judges don't care what I think -
they want to know what the law is and how it applies.  ALL and I mean ALL
of our students come to us thinking they should be able to write just "I
think this about that" sorts of papers.
 
We so thoroughly disabuse them of this idea in three semesters that by the
time they should do that sort of writing again - in our upper level seminar
courses which require academic analysis, not instrumental analysis, that
many of them have a hard time.  Well, that is not quite right.  Term papers
are much more than "I think this about that" and students have trouble
sorting out the blend of what others have said and the need to have
something new to say.  (Not NEW, but new.)  I constantly get asked - "but
what if I thought of it independently?  Can't I just write it anyway, even
if someone else has published the same ideas?"  I respond:  "This shows you
are researching well and thinking on the right track - now find something
new to say about it."
 
Enough work avoidance.
 
Cheers,
Steven D. Jamar
Dir. LRW Program
Howard University School of Law
 
> I go along with the suggestions that Keith and David make, that reducing
> the number of "topics" leads to better and deeper learning.  Every time I
> teach a repeat course, I find myself trimming the "coverage" and
> increasing the depth.  For comp courses, for me, this means dropping out
> the fake "rhetorical modes" and other curricular distractions to focus on
> a small series of related papers (with related readings) for drafting and
> multiple revision. Another example:  instead of wasting time on the
> traditional research paper in first-year comp, I prefer spending time
> helping students write a one-source paper in which they must discuss the
> source and relate it to their own ideas.  Too many comp curricula are,
> when you look at them deeply, very superficial. --Ed White
>
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Date:         Mon, 3 Mar 1997 11:08:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         NK_NYDAHL@COMMNET.EDU
Subject:      Re: reducing topics
 
Steven:  Thank you for your wonderful post.  It's one of the best arguments
I've come across for using writing-to-learn assignments in courses/classes
where there is a lot of stuff to "cover."  I will certainly steal some of
your ideas for a presentation I am about to make at my institution.
(Please don't prosecute.)
 
Joel Nydahl
Writing Coordinator
Norwalk Community-Technical College
Norwalk, CT 06854
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret P. Morgan" <mpmorgan@UNCCVM.UNCC.EDU>
Subject:      Ideas for a Major in Writing
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Hello--
 
The Composition Committee in the English department at UNC-Charlotte is
beginning an investigation into the possibility of offering a separate
writing major within an English Department that has been literature- based
but whose faculty is quite open to rhetoric and composition issues.
 
Before we begin, we would like to find out what others' experiences have
been.  Some questions we would like answers to are:
 
        1-- What  difficulties (political, curricular, administrative,
etc.) have you  encountered as you began designing your program?   We are
thinking of a composition studies major (including technical communication,
perhaps).  We have a very strong faculty and, as I said, a department that
has been open.
 
 
        2--What kinds of students has your program attracted?  I understand
that the students our program will attract will be dependent on our own
student body, but  I am curious  about others' experiences.
 
        3--What kind of curriculum have you designed?  Again, much is
dependent upon  university, program and student goals, but I would be
interested in others' experiences.
 
 
If this topic seems interesting to the group, please reply on-list.
Otherwise, I will be most happy to receive your replies off-list and then
report my findings to the list.
 
Thanks,
 
 
Meg Morgan
Director of Rhetoric and Writing
UNC-Charlotte
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Date:         Mon, 3 Mar 1997 10:36:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Adele Edison <adele.edison@M.CC.UTAH.EDU>
Subject:      U of U Ph.D. Program
X-To:         h-rhetor@msu.edu, rhetnt-l@mizzou1.missouri.edu,
              pretext@jefferson.village.virginia.edu, ctheory@concordia.ca,
              postcolonial@jefferson.village.virginia.edu,
              HATCHG@JKHBHRC.BYU.EDU, LVAVRA@UIC.EDU
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The University of Utah Writing Program encourages potential applicants to
>apply to its Ph.D. program in Rhetoric, Literacy, and Culture. Please let
>others know about this announcement and write or call if you have
>questions.
 
 
>Ph.D. and BA to Ph.D. in Rhetoric, Literacy, and Culture University
>Writing Program
>University of Utah, Salt Lake City
 
>Innovative interdisciplinary curriculum through excellent traditional
>programs in English, Communication, or Educational Studies
 
>*      Student peers and faculty advisors in Program and home departments
>*      Fellowships available; tuition, teaching stipends; support
>available for research, conference travel *    Diverse teaching in Writing
>courses and departments; administrative experience; curriculum development
>*      Computer and Internet training and pedagogy; frequent
>faculty-student collaboration
>*      Emphasis on applications of cultural studies and post-colonial
>theory in writing classes
 
>Faculty & Special Interests: Cultural Studies, Disciplinary Writing,
>Literacy (John Ackerman, Ph.D. CMU); Applied Linguistics, Discourse
>Analysis, Technical Writing (Tom Huckin, Ph.D. UWashington); Cultural
>Studies, Research Methods, (Maureen Mathison, Ph.D. CMU); Gender/Class,
>History of Rhetoric and Writing Practices (Susan Miller, Ph.D. UNC);
>Composition Theory, Ethnicity, Post-Colonial Studies (Raul Sanchez, Ph.D.
>USF)
 
>Current Student Research: Evaluation as a Disciplinary Artifact; The
>Cultural Work of Creative Writing; Nineteenth-Century American Pedagogy;
>Early Twentieth Century Literary Criticism and Rhetoric; Enlightenment
>Subjects and the Teaching of Writing; Academic Writing Practices.
 
>Women and under-represented groups are encouraged to apply. We encourage
>interested students to arrange to meet with UWP faculty members at
>conferences or elsewhere before applying. Individual faculty members will
>be talking to applicants by phone or in person during the application
>process.
>For application and information: University Writing Program, 3700 LNCO,
>University of Utah, Salt Lake City, UT 84112; 801-581-7090 E-mail:
>a.betancou@m.cc.utah.edu; Web Page:
>http://www.hum.utah.edu/uwp/uwp_welcome.html
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The English faculty at Seattle University would be very interested in the
question Meg raises.  Our situation is related.  Several years ago the
department added a Creative Writing major to complement the literature
major.  The Creative Writing major has recently added literary non-fiction
(e.g., Joan Didion, Lewis Thomas, Annie Dillard--that genre) as one of the
courses in the major and seems open to expanding into the much wider field
of professional and technical writing (perhaps calling the major the
WRITER'S PROGRAM instead of the CREATIVE WRITER'S PROGRAM).  But what we
are currently pondering is the extent to which undergraduate writing
majors focus on production (e.g., courses in technical writing, argument,
etc.) or also on scholarship and theory (e.g., courses in rhetoric).
Hobart and William Smith Colleges, for example, have a program in "Writing
and Rhetoric" that includes courses such as the following:  Introduction
to Rhetoric and Communication.  Reading, Writing, and Thinking in the
Academic Disciplines.  Digging in: Critical Reading.  Breadwinners and
Losers: The Rhetoric of Work.  He Says, She Says: Language and Gender
Relations.  Talk and Text: An Introduction to Discourse Analysis.  etc.
This is a quite different kind of major from what I picture in a Writing
Major or a Composition Studies Major--and yet it seems exciting.  So I
would be very interested in seeing Meg's question discussed on the list.
Thanks.
John Bean
Seattle University
 
On Mon, 3 Mar 1997, Margaret P. Morgan wrote:
 
> Hello--
>
> The Composition Committee in the English department at UNC-Charlotte is
> beginning an investigation into the possibility of offering a separate
> writing major within an English Department that has been literature- based
> but whose faculty is quite open to rhetoric and composition issues.
>
> Before we begin, we would like to find out what others' experiences have
> been.  Some questions we would like answers to are:
>
>         1-- What  difficulties (political, curricular, administrative,
> etc.) have you  encountered as you began designing your program?   We are
> thinking of a composition studies major (including technical communication,
> perhaps).  We have a very strong faculty and, as I said, a department that
> has been open.
>
>
>         2--What kinds of students has your program attracted?  I understand
> that the students our program will attract will be dependent on our own
> student body, but  I am curious  about others' experiences.
>
>         3--What kind of curriculum have you designed?  Again, much is
> dependent upon  university, program and student goals, but I would be
> interested in others' experiences.
>
>
> If this topic seems interesting to the group, please reply on-list.
> Otherwise, I will be most happy to receive your replies off-list and then
> report my findings to the list.
>
> Thanks,
>
>
> Meg Morgan
> Director of Rhetoric and Writing
> UNC-Charlotte
>
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We have a department separate from the English Dept, which is a wholly
literature dept (except Creative writing and one course in grammar or
linguistics, for Eng Ed majors) and which seems to be moving more in the
direction of Comp Lit than the Brit/Am lit emphasis they have had.  We are
also a small school--about 1300 undergraduates.  We've been graduating
15-20 majors a year.  (1997 is our fourth graduating class)  We have 5
full-time faculty, most of whom work in the Writing Center and teach
Freshman Seminar (a year-long course taught by faculty from across the
college which replaced Freshman Comp in 1988).  That means we typically
offer 7-8 courses/semester.
 
Our major includes courses in journalism, rhetoric, and writing.  All
students are required to take Intro to Mass Media, Composition Theory &
Practice (a sophomore level course), Public Speaking, Art of Persuasion
(junior level classical rhetoric course), Contemporary Theory
(junior-senior level course) and 6 electives, most of which are writing
couses, though there are some graphic arts courses and a few journalism
lecture courses (up to 6 credits may be in internship or credit
for work on campus media).  They also participate in a Senior Seminar,
where they assemble a portfolio of their work.
 
We're adding a limited number of radio and TV courses (using the community
college's TV production facilities, which are excellent) in response to
student demand.
 
In our writing electives we have a balance of journalism, "professional"
writing, and "creative" writing.
 
We attract students who like to write, students who want to work in media
or public relations, students who think they need to improve their writing
but don't want to be writers, and students who like the teachers.
 
At a small place like this a lot of student response to courses and
programs is really response to individual teachers.  But beyond that,
students seem to prefer courses that encourage their creativity and
experimentation and courses whose practical relevance is clear.
 
I'll be happy to answer other questions about our major or to send a more
complete description to individuals.  We've found that having this program
has been great fun and tremendously liberating for us (we split from the
Eng Dept in 1986, so were an independent "program" without a major for a
while before we started the major.).
 
 
 
 
Carmen B. Schmersahl
Department of Rhetoric and Writing
Mount Saint Mary's College
Emmitsburg, Maryland 21727
301-447-5367
schmersa@msmary.edu
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Meg--
 
As a result of your request, I quickly uploaded a web page with the
requirements for our department's major in Professional and Technical
Writing.  You can access it off the department's home page at
 
www.ualr.edu/~rwdept/rhet.html
 
or go right to the major information at
 
www.ualr.edu/~rwdept/major.html
 
The usual disclaimers hold as to the quality of the page.  You know, I
did it in 15 minutes.
 
This may be as good a time as any for the first unabashed plug for the
Special Interest Group on Independent Writing Units.  While we have
several folks who plan to speak, I'm sure we can talk about Writing
Majors as well.  It's on Thursday, March 13 at 6:45.  I haven't received
my program, so I don't know where it will be.
 
Barry Maid
bmmaid@ualr.edu
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Meg, John et al--
 
George Mason offered two majors in English from the early 80's until
1995: a lit. major and a writing major.  The writing major consisted of
a four-course minimum and 6-course max from an array of writing
courses in nonfiction, tech writing, fiction, and/or poetry.  In
addition, students took a core course in critical approaches to lit and
at least three other "lit" courses from a wide array of offerings.  The
writing major became extremely popular--by 1995 more than half of all
majors were in the writing track.
 
In 1995, the English faculty voted to install more "core" requirements;
most felt that students had too many electives and needed more of a
foundation in lit. So the core course in critical approaches became 6
hours, and area requirements were added in pre-1800 lit., pre-1900 lit.,
and "minority/non-canonical" lit.  The idea of a "writing major" per se
disappeared, but those who wanted to "concentrate" in writing could choose
from 4-course concentrations in fiction, poetry, or nonfiction
writing/editing.  (All majors would choose concentrations, including those
in writing and several in areas of lit., film, etc.)
 
Since the change, the overall number of majors has fallen by about 10%,
which doesn't disappoint the majority of faculty, who felt that the
numbers had grown too unwieldy and that we'd been attracting too many
underprepared students.  But nobody yet knows what's responsible for the
dropoff.  It might be the well-advertised tougher standards in the 6-hour
core course (a separate issue); I suspect that it has something to do with
the lack of visibility of the writing options--the writing courses have
been particularly hard hit by the dropoff.  Ironically, the number of
writing courses in each concentration--4--is no different from the average
number of writing courses taken in the former "major." But the perception
of availability has probably changed.  Anyway, we'll be studying the
situation and probably crank up the advertising.
 
Chris Thaiss
 
 On Mon, 3 Mar 1997,
Margaret P. Morgan wrote:
 
> Hello--
>
> The Composition Committee in the English department at UNC-Charlotte is
> beginning an investigation into the possibility of offering a separate
> writing major within an English Department that has been literature- based
> but whose faculty is quite open to rhetoric and composition issues.
>
> Before we begin, we would like to find out what others' experiences have
> been.  Some questions we would like answers to are:
>
>         1-- What  difficulties (political, curricular, administrative,
> etc.) have you  encountered as you began designing your program?   We are
> thinking of a composition studies major (including technical communication,
> perhaps).  We have a very strong faculty and, as I said, a department that
> has been open.
>
>
>         2--What kinds of students has your program attracted?  I understand
> that the students our program will attract will be dependent on our own
> student body, but  I am curious  about others' experiences.
>
>         3--What kind of curriculum have you designed?  Again, much is
> dependent upon  university, program and student goals, but I would be
> interested in others' experiences.
>
>
> If this topic seems interesting to the group, please reply on-list.
> Otherwise, I will be most happy to receive your replies off-list and then
> report my findings to the list.
>
> Thanks,
>
>
> Meg Morgan
> Director of Rhetoric and Writing
> UNC-Charlotte
>
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
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From:         Karyn Hollis <HOLLIS@UCIS.VILL.EDU>
Subject:      Re: Ideas for a Major in Writing
 
I would be very interested in having the writing major idea discussed on list.
Karyn Hollis
Villanova Univ.
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Subject:      Re: Ideas for a Major in Writing -Reply
 
Howdy Howdy Howdy:
 
Below is a copy of our proposal for a writing major that was just
passed by the faculty (in late November).  Please note some of the
"political necessity" compromises (writing majors have to take
literature; lit majors do not have to take writing...), but all in
all, I think it's going to be an interesting major.  If you want more
info, please feel free to respond on or off list.
 
Cheers;
 
Kelly "where's the pool" Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"Things fall apart; the center cannot hold."  --W.B. Yeats
 
_____
 
June 21, 1996
To:  Academic Policy Committee
From:  The English Department
Subject:  New Writing Major and Revised Writing Minor
 
In the process of reviewing the English curriculum and bringing
forward a proposal for course revisions, the need for a new major in
writing was discussed by the members of the English Department.  As a
result of our discussions, we are now ready to introduce this new
major and to revise our present writing minor.  Several reasons have
lead us to this consensus:
 
1.  the concern to help students become better writers has perhaps
never been so widely shared across all disciplines and between
professional academics and people in many other careers;
 
2.  the demand--at the secondary and college level--for talented and
trained teachers of writing and rhetoric has increased (even as the
market for teachers of literature has become increasingly
competitive);
 
3.  in recent decades, the field of English studies has rediscovered
its roots in rhetoric and has increasingly recognized rhetorical
research and pedagogy as equal in value to work in literature (in
practice, it has always been difficult to separate literary study and
rhetoric);
 
4.  the increasing demand in the corporate world not only for trained
technical writers, but for all future career professionals to know how
to write for business and technical fields (due, no doubt, in part to
the phenomenon of #downsizing#).  In a survey of nearly 2,000 recent
graduates of business administration programs, 88% of respondents
indicated that being able to write well is crucial to advancement,
and that almost 25% of on-the-job time is spent writing (Storms, C.
Gilbert, #What Business School Graduates Say about the Writing they
do at Work: Implications for the Business Communications Course.#
ABCA Bulletin. Dec 1983: 13-18).
 
#Presently, two people in our Department have writing as their
primary professional commitment (Dr. Bridges in poetry and creative
writing and Dr. Lowe in expository composition and history of
rhetoric).  As well, everyone in the Department teaches writing,
especially expository composition. Thus, the department as a whole
has been, and remains, committed to keeping up with pedagogy and
theory in composition.  With the recent initiatives in Writing Across
the Curriculum and with the preparation and commitments of our present
English faculty, we believe we are in a good position not only to help
all our students improve as writers but also to begin to train
qualified students in the major we are here proposing.
 
#If our EH course revision proposal is accepted, we will not need to
add any courses to the curriculum that would require extra staffing.
Cooperation with the Communications Department also helps us eliminate
the need for additional staffing.  The following proposal, however,
does require one new course:
 
#Add at the 400 level, The Senior Portfolio/SCE:  An opportunity for
senior writing majors to explore, in-depth, an area of writing which
best reflects their intended field(s) of expertise.  Students will
spend part of the semester working independently (e.g., reading and
writing in their intended field), and the remainder of the semester
assembling a senior portfolio (e.g., ideally, across at least two
genres) to represent their work as professional writers.  Students
will also be responsible for producing a reflexive, critical
introduction to their portfolios which examines the progress of their
individual endeavors over the course of the previous four years.
Prerequisites:  Senior standing as a Writing Major.  3 sem. hrs.
 
This SCE will be taught as independent study courses are presently
taught and, therefore, will not require additional staffing.
 
#With the addition of this new course, the writing major would use
existing courses as follows:
 
##The writing major requires at least 36 hours in addition to EH
##100.  Students majoring in writing must take The Human Experience
in Language and Literature I and II (during the sophomore year if at
all possible); Rhetoric for Writers; three courses in literature (one
period course, one genre course, and one elective at the 300 or 400
level); one course in language history or linguistics (EH 385 or EH
405); three credit hours of a writing internship or of independent
study in writing (the latter could include supervised work at the
Writing Center or work on a College publication); three
genre-specific writing courses in one or a combination of the
following three areas:
###--professional writing (print media:  CO 235, CO 280, CO#336;
broadcast media:  CO 240, CO 241, CO 260; or
####non-fiction/belles-lettres:  EH 240 (advanced composition), EH
245 (business and tech writing), EH 225 (Literary Non-Fiction)
###--creative writing (EH 216 (poetry), EH 217 (fiction), EH 218
(Writing Drama)
###--teaching writing (EH 210, EH 235, EH 300);
##and The Senior Portfolio.
 
#
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Susan-Marie--
 
I have done some work on sociolinguistics and basic writing that seems to fit
well w/ this call for papers.  I'd like to know, though, is this a
conventional panel proposal--i.e., four 20-minute papers, for which you'll be
choosing panelists?  Just checking.  Thanks for any more info you can offer.
 
Karin
 
--
 
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL 60126-3296
630-617-3134
karine@elmhurst.edu
 
 
Susan-Marie Harrington wrote:
>
> Please forward this to colleagues and students who might be interested in
> a panel examining the relationships between linguistics and other
> disciplines.  Thanks--Susanmarie Harrington
>
> The Applied Linguistics Section of the Midwest Modern Language Association
> invites submissions for its 1996 section meeting (November 6-8,
> 1997, Ramada Congress Hotel, Chicago IL)
>
> Linguistics Applied: Cross-Disciplinary Connections Among Linguistics,
> Literature, Composition, and...
>
> We invite papers addressing the relationships that exist (or might exist)
> between linguistics and other disciplines.  How does linguistics
> inform and respond to work in literature, composition, and other
> fields?  How does linguistic study inform classroom practices, course
> design, and other elements of teaching?  How might linguistic study inform
> public debate about educational issues?  What is the role of linguists, and
> linguistic study, in public discourse and an increasingly interdisciplinary
> university?
>
> Send abstracts by April 30 to
> Susanmarie Harrington
> Dept. of English
> Indiana University-Purdue University
> 425 University Blvd.
> Indianapolis IN 46202-5140
> sharrin@iupui.edu
> Electronic submissions are welcomed.
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This morning the supreme court issued the following opinion.  Here is the
syllabus.  The complete opinion is available at
http://supct.law.cornell.edu/supct/html/95-974.ZO.html
 
Dennis
______
 
 
SUPREME COURT OF THE UNITED STATES
 
Syllabus
 
ARIZONANS FOR OFFICIAL ENGLISH et al. v. ARIZONA et al.
 
certiorari to the united states court of appeals for the ninth circuit
 
No. 95-974. Argued December 4, 1996 -- Decided March 3, 1997
 
Maria Kelly F. Yniguez, an Arizona state employee at the time, sued the
State and its Governor, Attorney General, and Director of the Department of
Administration
under 42 U.S.C. =A7 1983 alleging that State Constitution Article XXVIII--ke=
y
provisions of which declare English "the official language of the State,"
require the State
to "act in English and in no other language," and authorize state residents
and businesses "to bring [state court] suit[s] to enforce th[e]
Article"--violated, inter alia,
the Free Speech Clause of the First Amendment. Yniguez used both English
and Spanish in her work and feared that Article XXVIII, if read broadly,
would require
her to face discharge or other discipline if she did not refrain from
speaking Spanish while serving the State. She requested injunctive and
declaratory relief, counsel
fees, and "all other relief that the Court deems just and proper." During
the early phases of the suit, the State Attorney General released an
Opinion expressing his
view that Article XXVIII is constitutional in that, although it requires
the expression of "official acts" in English, it allows government
employees to use other
languages to facilitate the delivery of governmental services. The Federal
District Court heard testimony and, among its rulings, determined that only
the Governor, in
her official capacity, was a proper defendant. The court, at the same time,
dismissed the State because of its Eleventh Amendment immunity, the State
Attorney
General because he had no authority to enforce Article XXVIII against state
employees, and the Director because there was no showing that she had
undertaken or
threatened any action adverse to Yniguez; rejected the Attorney General's
interpretation of the Article on the ground that it conflicted with the
measure's plain
language; declaredthe Article fatally overbroad after reading it to impose
a sweeping ban on the use of any language other than English by all of
Arizona officialdom;
and declined to allow the Arizona courts the initial opportunity to
determine the scope of Article XXVIII. Following the Governor's
announcement that she would not
appeal, the District Court denied the State Attorney General's request to
certify the pivotal state law question--the Article's correct
construction--to the Arizona
Supreme Court. The District Court also denied the State Attorney General's
motion to intervene on behalf of the State, under 28 U.S.C. =A7 2403(b), to
contest on
appeal the court's holding that the Article is unconstitutional. In
addition, the court denied the motion of newcomers Arizonans for Official
English Committee (AOE)
and its Chairman Park, sponsors of the ballot initiative that became
Article XXVIII, to intervene to support the Article's constitutionality.
The day after AOE, Park,
and the State Attorney General filed their notices of appeal, Yniguez
resigned from state employment to accept a job in the private sector. The
Ninth Circuit then
concluded that AOE and Park met standing requirements under Article III of
the Federal Constitution and could proceed as party appellants, and that
the Attorney
General, having successfully obtained dismissal below, could not reenter as
a party, but could present an argument, pursuant to =A72403(b), regarding th=
e
constitutionality of Article XXVIII. Thereafter, the State Attorney General
informed the Ninth Circuit of Yniguez's resignation and suggested that, for
lack of a viable
plaintiff, the case was moot. The court disagreed, holding that a plea for
nominal damages could be read into the complaint's "all other relief"
clause to save the case.
The en banc Ninth Circuit ultimately affirmed the District Court's ruling
that Article XXVIII was unconstitutional, and announced that Yniguez was
entitled to
nominal damages from the State. Finding the Article's "plain language"
dispositive, and noting that the State Attorney General had never conceded
that the Article
would be unconstitutional if construed as Yniguez asserted it should be,
the Court of Appeals also rejected the Attorney General's limiting
construction of the Article
and declined to certify the matter to the State Supreme Court. Finally, the
Ninth Circuit acknowledged a state court challenge to Article XXVIII's
constitutionality,
Ruiz v. State, but found that litigation no cause to stay the federal
proceedings.
 
Held: Because the case was moot and should not have been retained for
adjudication on the merits, the Court vacates the Ninth Circuit's judgment
and remands the
case with directions that the action be dismissed by the District Court.
This Court expresses no view on the correct interpretation of Article
XXVIII or on the
measure's constitutionality. Pp. 18-35.
 
(a) Grave doubts exist as to the standing of petitioners AOE and Park to
pursue appellate review under Article III's case or controversy
requirement. Standing to
defend on appeal in the place of an original defendant demands that the
litigant possess "a direct stake in the outcome." Diamond v. Charles, 476
U.S. 54, 62.
Petitioners' primary argument--that, as initiative proponents, they have a
quasi legislative interest in defending the measure they successfully
sponsored--is dubious
because they are not elected state legislators, authorized by state law to
represent the State's interests, see Karcher v. May, 484 U.S. 72, 82.
=46urthermore, this Court
has never identified initiative proponents as Article III qualified
defenders. Cf. Don't Bankrupt Washington Committee v. Continental Ill. Nat.
Bank & Trust Co. of
Chicago, 460 U.S. 1077. Their assertion of representational or
associational standing is also problematic, absent the concrete injury that
would confer standing upon
AOE members in their own right, see, e.g., Food and Commercial Workers v.
Brown Group, Inc., 517 U. S. ___, ___, and absent anything in Article
XXVIII's
state court citizen suit provision that could support standing for Arizona
residents in general, or AOE in particular, to defend the Article's
constitutionality in federal
court. Nevertheless, this Court need not definitively resolve the standing
of AOE and Park to proceed as they did, but assumes such standing arguendo
in order to
analyze the question of mootness occasioned by originating plaintiff
Yniguez's departure from state employment. See, e.g., Burke v. Barnes, 479
U.S. 361, 363,
364, n. Pp. 18-21.
 
(b) Because Yniguez no longer satisfies the case or controversy
requirement, this case is moot. To qualify as a case fit for federal court
adjudication, an actual
controversy must be extant at all stages of review, not merely at the time
the complaint is filed. E.g., Preiser v. Newkirk, 422 U.S. 395, 401.
Although Yniguez had
a viable claim at the outset of this litigation, her resignation from
public sector employment to pursue work in the private sector, where her
speech was not governed
by Article XXVIII, mooted the case stated in her complaint. Cf. Boyle v.
Landry, 401 U.S. 77, 78, 80-81. Contrary to the Ninth Circuit's ruling, her
implied plea
for nominal damages, which the Ninth Circuit approved as against the State
of Arizona, could not revive the case, as =A71983 actions do not lie against
a State, Will v.
Michigan Dept. of State Police, 491 U.S. 58, 71; Arizona was permitted to
participate in the appeal only as an intervenor, through its Attorney
General, not as a party
subject to an obligation to pay damages; and the State's cooperation with
Yniguez in waiving Eleventh Amendment immunity did not recreate a live case
or
controversy fit for federal court adjudication, cf., e.g., United States v.
Johnson, 319 U.S. 302, 304. Pp. 21-26.
 
(c) When a civil case becomes moot pending appellate adjudication, the
established practice in the federal system is to reverse or vacate the
judgment below and
remand with a direction to dismiss. United States v. Munsingwear, Inc., 340
U.S. 36, 39. This Court is not disarmed from that course by the State
Attorney
General's failure to petition for certiorari. The Court has an obligation
to inquire not only into its own authority to decide the questions
presented, but to consider also
the authority of the lower courts to proceed, even though the parties are
prepared to concede it. E.g., Bender v. Williamsport Area School Dist., 475
U.S. 534, 541.
Because the Ninth Circuit refused to stop the adjudication when it learned
of the mooting event--Yniguez's departure from public employment--its
unwarranted en
banc judgment must be set aside. Nor is the District Court's judgment saved
by its entry before the occurrence of the mooting event or by the
Governor's refusal to
appeal from it. AOE and Park had an arguable basis for seeking appellate
review; moreover, the State Attorney General's renewed certification plea
and his motion to
intervene in this litigation demonstrate that he was pursuing his =A72403(b)
right to defend Article XXVIII's constitutionality when the mooting event
occurred. His
disclosure of that event to the Ninth Circuit warranted a mootness
disposition, which would have stopped his =A72403(b) endeavor and justified
vacation of the District
Court's judgment. The extraordinary course of this litigation and the
federalism concern next considered lead to the conclusion that vacatur down
the line is the
equitable solution. Pp. 26-30.
 
(d) Taking into account the novelty of the question of Article XXVIII's
meaning, its potential importance to the conduct of Arizona's business, the
State Attorney
General's views on the subject, and the at least partial agreement with
those views by the Article's sponsors, more respectful consideration should
have been given to
the Attorney General's requests to seek, through certification, an
authoritative construction of the Article from the State Supreme Court.
When anticipatory relief is
sought in federal court against a state statute, respect for the place of
the States in our federal system calls for close consideration of the
question whether conflict is
avoidable. Federal courts are not well equipped to rule on a state
statute's constitutionality without a controlling interpretation of the
statute's meaning and effect by
the state courts. See, e.g., Poe v. Ullman, 367 U.S. 497, 526 (Harlan, J.,
dissenting). Certification saves time, energy, and resources and helps
build a cooperative
judicial federalism. See e.g., Lehman Brothers v. Schein, 416 U.S. 386,
391. Contrary to the Ninth Circuit's suggestion, this Court's decisions do
not require as a
condition precedent to certification a concession by the Attorney General
that Article XXVIII would be unconstitutional if construed as
Yniguezcontended it should
be. Moreover, that court improperly blended abstention with certification
when it found that "unique circumstances," rather than simply a novel or
unsettled state law
question, are necessary before federal courts may employ certification. The
Arizona Supreme Court has before it, in Ruiz v. State, the question: What
does Article
XXVIII mean? Once that court has spoken, adjudication of any remaining
federal constitutional question may be "greatly simplifie[d]." See Bellotti
v. Baird, 428
U.S. 132, 151. Pp. 30-35.
 
69 F. 3d 920, vacated and remanded.
 
Ginsburg, J., delivered the opinion for a unanimous Court.
 
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801    http://www.english.uiuc.edu/baron
 
 
 
 
                                                                     =20
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Colleages,
 
St. lawrence University has a creative writing major in English.
It is a companion (you how companions can be) to the more traditional
lit. major.  The writing major has a ten course requirement,four of
which are in literature (including two 300 or 400 level courses.)
Students choose to emphasize a t"track"-- creative non-fiction,
journalism, fiction, poetry, and expository writing.  In terms
of numbers, the lit and writing majors are about equal.  Some
of the faculty teach in both majors, but not all.  They operate as
somewhat distinct entities, with their own committees.  One very
interesting side issue is that writing courses have an officially
recognized cap of 16 (lower level) and 12 (upper).  There are also
interesting scheduling issues, with writing faculty wanting to
offer one 3 hour workshop per week.
 
Richard Jenseth
Director of Writing Program
St. Lawrence University
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Some years ago at UTEP, colleagues and I put together an interesting
"rhetoric" major that included a nice combination of theory and practice. It
included 6 hours of sophomore foundations (a standard platform speech course
and a sophomore COM elective); 6 hours of Theory of Rhetoric and Communication
(Classical Rhetoric required--choice of contemporary theory courses); 6 hours
of Textual Analysis (including standard lit courses, film courses as well as
courses in rhetorical Analysis); 3 hours of language analysis (linguistics); 3
hours on the Tech, Social, and Cultural Dimensions of Communication
(sociolinguistics, cross-cultural com); and 12 hours of writing courses (at
least 4 courses from 3 of seven categories--Persuasion/Argument,
Business/Technical, News and Infromation, Electronic Media, Advertising/Public
relations, Creative Writing, Graphics and Production, and Translation. THe
program concluded with an honors practicum. Student were urged to take a
strong subject matter minor. This was a nifty program, designed when the dean
was thinking about combining the faculty interested in rhet/comp with the
faculty in Mass Com. The major was approved, but the departmental merger never
happened, and the major suddenly had no friends. I wish it had been more
successful.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Let me add my cybervoice to Ed's, Kathleen--the check is (literally) in
the mail.
 
Deb
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
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From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      58 Minutes
 
Anybody see 60 Minutes on Sunday? Talk about a lack of self-awareness (thus
the subject line--a couple minutes short of an hour)! The first story is
basically an attack on the publisher of the book "Hit Man" which was
apparently explicitly used as a guide by some low end hired gun. The usual 60
Minute outrage. A later story. then, is one of Leslie Stahl's
permanently-raised-eyebrow stories on the fact that a lot of the information
on the Internet is "not true." (Duh!) And then they gave step by step
instructions of how to falsify your internet address and create bogus web
pages. Here's your sign.
 
The other part, of course, is the panic of the mainstream media over the
emergence of a truly democratic medium where freedom of speech becomes a
reality. It's more than mildly ironic to watch Leslie Stahl (who did that
memorable hatchet job on universities by taking a malcontent from UA as a
spokesperson for all faculty)wringing her hands about the possibility that
falsehoods could be spread over the internet (even while giving us step by
step instructions about how to do it).
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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The U.S. Supreme Court has decided absolutely nothing about Arizona's
English only law.  The Court decided not to decide the case because there
was no case or controversy as required by the Constitution.  The case was
moot  because the claimant was no longer affected by the law.
 
Interestingly, there  was this hint of abstention and non-ripeness as well
- waiting for the Ariz. S. Ct. to decide what the law means before the U.S.
S. Ct. gets into the act.
 
Cheers,
Steve Jamar
 
 
Prof. Steven D. Jamar
Dir. LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, D.C.  20008
sjamar@law.howard.edu    voice:  202-806-8017    fax  202-806-8428
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On Tue, 4 Mar 1997, Steven D. Jamar wrote:
 
> The U.S. Supreme Court has decided absolutely nothing about Arizona's
> English only law.  The Court decided not to decide the case because there
> was no case or controversy as required by the Constitution.  The case was
> moot  because the claimant was no longer affected by the law.
>
> Cheers,
> Steve Jamar
>
And it _really_ took 40 pages or so of hard-to-read text to say
what Steve just said--the Supreme Court said the case was moot?
Geez.
 
My hat's off to you all who are able to (and have to) read that stuff.
 
 
Greg Glau
Arizona State University
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Call for Papers
 
Writing Across the Curriculum Section
Midwest Modern Language Association
November 6-8, 1997
Ramada Congress Hotel
Chicago, IL
 
 
 
        WAC and the Ends of Writing
 
Writing Across the Curriculum began for the most part as a nuts and bolts
sort of movement, effecting compromises between the goals of expressivist
and disciplinary writing in order to offer faculty and students ampler
means for writing practice and instruction.  In the past few years,
however, the theoretical underpinnings of WAC have undergone deeper
scrutiny, and issues concerning the purposes and goals of WAC have been
raised.  This panel will continue that conversation, addressing the ends of
WAC programs by re-considering the purposes and goals of WAC as a set of
practices, as a movement, as a site of institutional politics, and as a
theoretical position.  Questions to be considered include:  What are the
ends of WAC?  Who decides them? How do they impact on what we do, in
classes and in programs?  And what should they be?   Of particular interest
might be "specialized WAC's"--the goals of WAC programs in specialized
academic environments like technological schools, vocationally-oriented
junior colleges, four-year liberal arts colleges, military schools, etc.  A
related concern is "institutionalized WAC"--how the goals of WAC programs
change when a program moves into the institutional mainstream.  Do the
goals of WAC accommodate or transcend the mission of a particular
institution--and should they?
 
 
Send proposals by April 1 to:
 
Linda S. Bergmann
Department of English
University of Missouri-Rolla
Rolla, MO 65409
 
(573) 341-4685
bergmann@umr.edu
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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does anyone have keith rhode's email address or keith, if you're out
there, would you get in touch?
 
thanks,
 
judy pearce
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>
> Let me add my cybervoice to Ed's, Kathleen--the check is (literally) in
> the mail.
>
> Deb
>
> Deborah H. Holdstein
> Governors State University
> University Park, Illinois 60466
> gas54r0@uxa.ecn.bgu.edu
>
  And let me add my voice to the above -- soon we'll have a wonderful chorus!
 
S. Taylor
_____________________________________________________________________________
 
Susan L. Taylor
Assistant Professor of English
University of Nevada Las Vegas
Phone: (702) 895-3612
Fax: (702) 895-4801
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Looking for FUN stuff going on while you're in Phoenix for 4C's? Check out
info on:
 
Eagle Mountain Stables Rocky Mountain Oyster and Chicken Barbeque-Trail ride!
 
Saturday, March 15th 10:30am to 7pm
 
Eagle Mountain Stables is hosting an open-to-the-public outdoor barbeque,
with live country music, and trail rides leaving the stable more or less
hourly. Ride in the beautiful Estrella Mountains, and enjoy the desert
scenery, then savor the balmy weather and boot-stompin' music while stuffin'
yer face with good eats!
 
BBQ is $8.00/person--you don't have to ride
 
Trail ride $20 first hour, $10/each additional hour
(I recommend no longer than 1 or 2 hrs in the saddle for "greenhorns")
 
For more info: http://www.public.asu.edu/~egw92470/bbq.html
 
(p.s. I asked permission to post this...I apologize if it looks like spam)
 
_________________________________________________
C.J. Jeney -- Arizona State University
 
AZCacti@asu.edu
 
"Don't Panic!"
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> On Tue, 4 Mar 1997, C.J. wrote:
>
> ...Eagle Mountain Stables Rocky Mountain Oyster and Chicken
> Barbeque-Trail ride! Saturday, March 15th 10:30am to 7pm....
---------------------------------------------------------------------------
 
CJ,
    To your knowledge, are these real, genuine 'mountain oysters,' or
are these the type that come from the sea?
 
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Subject:      Re: 58 Minutes
 
Thanks, David, for summarizing my response to 58 minutes although I'd credit
it as 48 minutes or  maybe less.  Usually I don't watch the show, but I was
sucked in by the afternoon promo: "Blueprint for Murder!!!" "Books Kill!"
Huh? I asked.   What part of free speech don't they get?  Stahl is wonderful;
one howls with laughter (or pain) wondering if any of those folks grasp even
a tiny portion of the concept of irony.
Bill Sweigart
IUS
 
______________________________ Reply Separator _________________________________
Subject: 58 Minutes
Author:  Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU> at
SMTP-Gateway
Date:    3/4/97 10:20 AM
 
 
Anybody see 60 Minutes on Sunday? Talk about a lack of self-awareness (thus
the subject line--a couple minutes short of an hour)! The first story is
basically an attack on the publisher of the book "Hit Man" which was
apparently explicitly used as a guide by some low end hired gun. The usual 60
Minute outrage. A later story. then, is one of Leslie Stahl's
permanently-raised-eyebrow stories on the fact that a lot of the information
on the Internet is "not true." (Duh!) And then they gave step by step
instructions of how to falsify your internet address and create bogus web
pages. Here's your sign.
 
The other part, of course, is the panic of the mainstream media over the
emergence of a truly democratic medium where freedom of speech becomes a
reality. It's more than mildly ironic to watch Leslie Stahl (who did that
memorable hatchet job on universities by taking a malcontent from UA as a
spokesperson for all faculty)wringing her hands about the possibility that
falsehoods could be spread over the internet (even while giving us step by
step instructions about how to do it).
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Chet, according to Dale (owner of Eagle Mountain Stables) these are
"genuine rocky mountain oysters."  He did, however, protect my delicate
sensibilities by NOT explaining to me what, exactly, oysters are doing in
the mountains, or why we are in the Estrella mountains and eating oysters
from the Rockies. But so far each person I've invited to the trail
ride/bbq has either said "WOW..I haven't had those in YEARS" or "Ewwwww!"
 
I remain innocently ignorant, and plan on eating chicken. (they say it
tastes just like rattlesnake)
 
--CJ Jeney--
 
On Tue, 4 Mar 1997, Chet Pryor_Montgomery College at Germantown wrote:
 
> > On Tue, 4 Mar 1997, C.J. wrote:
> >
> > ...Eagle Mountain Stables Rocky Mountain Oyster and Chicken
> > Barbeque-Trail ride! Saturday, March 15th 10:30am to 7pm....
> ---------------------------------------------------------------------------
>
> CJ,
>     To your knowledge, are these real, genuine 'mountain oysters,' or
> are these the type that come from the sea?
>
>   ____________________________________________________________________
>   Chet Pryor - Professor & Testing Coordinator - Department of English
>   Montgomery College - Germantown Campus - Montgomery County, Maryland
>
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> On Tue, 4 Mar 1997, C.J. Jeney wrote:
>
> ...He did, however, protect my delicate sensibilities by NOT explaining
> to me what, exactly, oysters are doing in the mountains, or why we are
> in the Estrella mountains and eating oysters from the Rockies. But so
> far each person I've invited to the trail ride/bbq has either said
> "WOW..I haven't had those in YEARS" or "Ewwwww!"
-------------------------------------------------------------------------
CJ,
   In this neck of the woods, we slice them thinly (like lox), dreg them
in flour, egg, salt and pepper, and deep-fry them.  The result is not
unlike deep-fried eggplant slices.  I've never had mountain oysters
barbecued; that's a new twist.  But it can't be any worse than the
scrambled eggs, bacon, and beer coal-miners in northeastern Pennsylvania
used to eat or the stir-fried Cod tongues I once had in Newfoundland.
Part of cuisine is making what's in the market comply with local tastes.
Of course, This doesn't explain 'Corn Dogs' or Baltimore's 'Polock Johnie'
--a kielbasa, deep-fried until crispy (cholesterol in the zillions) and
served with steamed sauer-kraut on a hard roll.  Perhaps it's our need to
get a verbal response from our stomachs.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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> Date:    Tue, 4 Mar 1997 09:04:32 -0700
> From:    "Gregory R. Glau" <gglau@ASU.EDU>
> Subject: Re: S Ct. non-decision on English only
>
> On Tue, 4 Mar 1997, Steven D. Jamar wrote:
>
> > The U.S. Supreme Court has decided absolutely nothing about Arizona's
> > English only law.  The Court decided not to decide the case because there
> > was no case or controversy as required by the Constitution.  The case was
> > moot  because the claimant was no longer affected by the law.
> >
> > Cheers,
> > Steve Jamar
> >
> And it _really_ took 40 pages or so of hard-to-read text to say
> what Steve just said--the Supreme Court said the case was moot?
> Geez.
>
> My hat's off to you all who are able to (and have to) read that stuff.
>
>
> Greg Glau
> Arizona State University
>
 
Mootness is a terribly difficult and messy and complex and hard and
complicated and sloppy and variable and varied and subtle and refined and
nasty subject with decisions turning on all sorts of unexpressed and
expressed thinking and reasoning and analysis and application and
considerations and beliefs and ideas and policies and interests and
principles and purposes.
 
Decisions about procedural things including jurisdiction, justiciability
(of which mootness is just one type), and the like, tend to be long and
involved and contradictory.  And the more contradictory, the more the Court
tries to bend glass rods (an analogy which had more force before optic
fibers), i.e., tries to distinguish and/or reconcile (yes, sometimes both
at the same time) prior cases with the dispute before it.
 
The typewriter and then even more so the word processor have had two really
bad effects  on the law:  court opinions have become much, much longer -
carpal tunnel seems more avoidable than writer's cramp, and printing costs
nothing these days; and more law is more easily created.
 
But one never knows just when the Court will choose a case to revisit an
area which has developed in ways (usually by lower courts) that the Court
doesn't care for or that the Court just wants to discuss again.  This seems
to me (without any inside info on the reality of this perception) to be
what happened here.
 
Politically the court tends to want to really explain itself thoroughly
when it is ducking a tough issue on procedural grounds.  Curiously, it
chooses thoroughness over simplicity and clarity - but often simplicity and
clarity are lost in the process of getting nine judges to decide anything.
 
A companion case to one touchy case I tried to get to the Supreme Court was
dismissed 9-0 on procedural grounds - but the judges couldn't really agree
on what grounds - 5 said abstention doctrine, 4 said ripeness (or
vice-versa, I have forgotten which was which now).  And they took a lotof
words to do it.
 
Cheers,
Steve Jamar
 
 
Prof. Steven D. Jamar
Dir. LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, D.C.  20008
sjamar@law.howard.edu    voice:  202-806-8017    fax  202-806-8428
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I'm guessing that Ed's message was like mine:  I can't respond by
March 7 because I just received the form today, March 4.  Is it
best to send the check, or to just pay the $11.25 at the door?
I'm happy to do either one.
 
Thanks,
 
Richard Jenseth
St. Lawrence University
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One suggestion:
In addition to posting these responses to this list, send them to the
e-mail address 40 Minutes provides for feedback.  It'd be good to see some
familiar names educating the public on the finer points of irony and
internal contradiction.
Bill
 
>Thanks, David, for summarizing my response to 58 minutes although I'd credit
>it as 48 minutes or  maybe less.  Usually I don't watch the show, but I was
>sucked in by the afternoon promo: "Blueprint for Murder!!!" "Books Kill!"
>Huh? I asked.   What part of free speech don't they get?  Stahl is wonderful;
>one howls with laughter (or pain) wondering if any of those folks grasp even
>a tiny portion of the concept of irony.
>Bill Sweigart
>IUS
>
>______________________________ Reply Separator
>_________________________________
>Subject: 58 Minutes
>Author:  Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU> at
>SMTP-Gateway
>Date:    3/4/97 10:20 AM
>
>
>Anybody see 60 Minutes on Sunday? Talk about a lack of self-awareness (thus
>the subject line--a couple minutes short of an hour)! The first story is
>basically an attack on the publisher of the book "Hit Man" which was
>apparently explicitly used as a guide by some low end hired gun. The usual 60
>Minute outrage. A later story. then, is one of Leslie Stahl's
>permanently-raised-eyebrow stories on the fact that a lot of the information
>on the Internet is "not true." (Duh!) And then they gave step by step
>instructions of how to falsify your internet address and create bogus web
>pages. Here's your sign.
>
>The other part, of course, is the panic of the mainstream media over the
>emergence of a truly democratic medium where freedom of speech becomes a
>reality. It's more than mildly ironic to watch Leslie Stahl (who did that
>memorable hatchet job on universities by taking a malcontent from UA as a
>spokesperson for all faculty)wringing her hands about the possibility that
>falsehoods could be spread over the internet (even while giving us step by
>step instructions about how to do it).
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Please share this posting with any colleagues who might be interested.
Given the nature of recent list exchanges, I'm ready to address any
questions you may have on the nature of the position, too.
 
Thanks--
 
Jeanne Gunner
- - - - - - - - -
 
Lecturer Positions in English
 
The Department of English at Santa Clara University expects to fill two
positions at the rank of lecturer.  Salary $32,500 to $46,000 depending
on experience and number of courses taught; three year, not
tenure-track appointments.  Reappointment depends on successful
annual review.  Courses in freshman composition and other courses in
Santa Clara's core curriculum (7, 8, or 9 depending on availability).
Emphasis on teaching; some support for research; quarterly meetings to
discuss theory and pedagogy.  Ph.D. with teaching experience in
freshman composition.  We are particularly interested in candidates with
recent Ph.D.'s who desire to expand their teaching repertoire.  Please
submit a letter of application and current cv to Jeanne Gunner, Director
of Core Composition, Department of English, Santa Clara University,
Santa Clara, CA, 95053, by March 24, 1997.  Santa Clara is an equal
opportunity/affirmative action employer, and welcomes applications from
women, persons of color, and members of other historically
underrepresented U.S. ethnic groups.
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Dear Colleagues,
 
Morehead State University (in Kentucky, not Minnesota, nor should it be
mistaken for Morehouse) is under comprehensive General Education review.
We have currently revised our entire FYC program (well, sort of--nothing
really new under THAT sun).  Anyway, part of this revision includes
something my undergraduate dean calls "REAL outcomes assessment" as
opposed to the not-very-systematic ones we were using, and we're
considering a rising junior writing evaluation after students finish
their GenEd writing coursework.  By the way, we have about 1200-1300
first-year students go through our program per year.
 
So here are my questions.  Have any of you implemented a rising junior
writing program assessment?  If so, how was it organized?  How much did it
cost to implement (we're considering paying faculty involved a modest
stipend), including any unseen costs you've discovered?  How about models
for involving and training faculty in other disciplines (our GenEd is
somewhat interdisciplinary)?  Has anybody included their Writing Center
as an additional support service for students who don't pass such an exam?
 
If you can think of anything else that might help us, I'd appreciate it.
 
Thanks,
 
Nancy Peterson
Asst. Professor of English
Morehead State University
Morehead, KY  40351
606/783-5165
n.peters@morehead-st.edu
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I received responses from several schools (about 12) that gave
information about their job search since October.  Since many people said
they'd like to find out what I discovered, I'm wondering how to
distribute the information.
 
I don't want to just post school names and number of applications without
permission to do so.
 
Should I just list separate lines for each school without school name,
something like:
 
109 applications        2 hired
265 applications        1 hired
 
Or should I cleverly obfuscate and list them by region or state:
 
Midwestern University A         109 applications        2 hired
Midwestern University B         265 applications        1 hired
 
At your service on this,
 
Marguerite
 
 
Marguerite H. Helmers
Director of Composition
Assistant Professor of English
University of Wisconsin Oshkosh
(414) 424-7282
Internet -  helmers@vaxa.cis.uwosh.edu
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Hey, ancy!
 
>So here are my questions.  Have any of you implemented a rising junior
>writing program assessment?
Yes.
 
>If so, how was it organized?
See Haswell, et al:
Haswell, R. & Wyche-Smith, S. (1994).  Adventuring into writing assessment.
College Composition and Communication, 45 (May):220-236.
Haswell, R. H., Wyche-Smith,S. & Johnson-Shull, L. (Fall/Winter 1994).
Shooting Niagara:  Making assessment serve instruction at a State
university.  WPA:  Writing Program Administration 18, 1/2:44-53.
 
The story's too long to tell here, but we can talk.
 
>How much did it
>cost to implement (we're considering paying faculty involved a modest
>stipend), including any unseen costs you've discovered?
We charge students a $12 fee, and the assessment supports itself.  Out of
that $12, we pay proctors, readers, a secretary, and a coordinator, and we
support a modest research program, mostly formative assessment.  It took us
three years to break even, though--to pay off the startup expenses and the
cost of keeping the system going until enough students were being assessed
to pay the bills.
 
>How about models
>for involving and training faculty in other disciplines (our GenEd is
>somewhat interdisciplinary)?
We use faculty readers from across the university, and  the portfolios
collect samples likewise.  To date, more than 800 of our faculty (about 2/3
of the total) have signed off on at least one student's paper for a
portfolio.
 
>Has anybody included their Writing Center
>as an additional support service for students who don't pass such an exam?
Yes.  Students who receive a "Needs Work" designation typically enroll in
Gen. Ed. 302, a one-credit facilitated writing group that is attached to
their first [M] course (writing the the [M]ajor).
 
>If you can think of anything else that might help us, I'd appreciate it.
 
Shall we talk at CCCC?
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
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I vote for this option:
 
>Or should I cleverly obfuscate and list them by region or state:
>
>Midwestern University A         109 applications        2 hired
>Midwestern University B         265 applications        1 hired
>
>At your service on this,
>
>Marguerite
 
And thanks, Marguerite!
Bill
 
Bill Condon
Director, WSU Writing Programs
=========================================================================
Date:         Wed, 5 Mar 1997 15:24:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Job Search Statistics:  report?
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
I second Bill's motion in favor of obfuscation.  I eagerly await the
list.  I think this dose of reality might help me convince newly minted
M.A.s that they're really better off going on the job market now as
opposed to going on for a PhD (in general, that is).  Christine Hult
=========================================================================
Date:         Wed, 5 Mar 1997 18:25:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      a question about TA teaching load
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I am seeking information about TA teaching loads that may have already been
discussed on this list; if so, could someone tell me the approx. dates so
that I may search the list archives?
 
A few years ago, the normal teaching load for our TAs was 1-2 or 2-1
classes per year in a mix of writing and literature classes. Then the Dean
unilaterally raised the TA teaching load to 2-2 per year, an increase of
one section per year. Several TAs and faculty view a 2-2  teaching load for
TAs as too much, especially since the TA have total responsibility for the
syllabus, the teaching and the grading with 25-35 students enrolled. We
would like to know what are the teaching loads for TAs at other
institutions.
 
Could you tell me:
1. For how many classes a semester do TAs have full responsibility, i.e.
syllabus, teaching,grading, etc?
2. For how many classes do TAs assist rather than assume full
responsibility--that is, conduct recitation sections, grade papers, etc?
3. What number of students are in their classes?
4. Can non-teaching activities count as fulfilling a teaching obligation,
such as tutoring, research assistance, other administrative duties?
 
I would be glad to compile and share the responses I receive.
Thank you.
Linda
=========================================================================
Date:         Wed, 5 Mar 1997 11:37:26 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Larry Beason <lbeason@EWU.EDU>
Subject:      Re: Job Search Statistics:  report?
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
Content-transfer-encoding: 7BIT
 
>I received responses from several schools (about 12) that gave
>information about their job search since October.  Since many people said
>they'd like to find out what I discovered, I'm wondering how to
>distribute the information.
 
>Should I just list separate lines for each school without school name,
>something like:
>
>109 applications        2 hired
>265 applications        1 hired
>
>Or should I cleverly obfuscate and list them by region or state:
>
>Midwestern University A         109 applications        2 hired
>Midwestern University B         265 applications        1 hired
>
 
 
I'd personally prefer the method allowing you to note the region since that
allows people to perhaps note whether their are regional differences or
not.  But it may depend on how you told the people you'd share the results.
 
Larry Beason,Director
English Composition Program
Dept. of English
Eastern Washington University
Cheney WA 99004
LBeason@ewu.edu
 
WAC Page: http://ewu66649.ewu.edu/WAC.html
=========================================================================
Date:         Wed, 5 Mar 1997 16:38:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas Miller <tmiller@CCIT.ARIZONA.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <v01510101af43ab1442cf@[131.128.36.54]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Linda, et al., we are doing research right now on a peer index group of
research 1 universities on teaching loads, salaries, support, etc. that
will be mailed out this week.  If you do the digging in the archives of
WPA and send me a copy, I will send you the results of our research.  I
also have a study that we did of PAC 10 schools from 1991.  The short
answer is that about half have 2X2 loads, so you need to consider class
size, salary, etc. to make a compelling argument from comparable
institutions, for the picture ain't particularly good.  Thomas Miller
=========================================================================
Date:         Wed, 5 Mar 1997 18:41:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: Re[2]: The breakfast, the breakfast
In-Reply-To:  Message of Wed, 5 Mar 1997 10:32:41 EST from
              <RJEN@MUSIC.STLAWU.EDU>
Content-transfer-encoding: 7BIT
 
Richard,
 
you aren't alone on getting the flyer late: mine hasn't arrived at all,
while others received theirs over a week ago.  And I'm counting on the
mail to *get* the checks to me?????
 
Please, let me know that you are attending--I need a head count--and bring
the check with you. Also, please let others know that we'll be making
this adjustment.
 
Thanks--
 
Kathleen Yancey
=========================================================================
Date:         Wed, 5 Mar 1997 17:57:04 -0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robb Jackson <robbj@FALCON.TAMUCC.EDU>
Subject:      Re: a question from a lurking graduate student.
Mime-Version: 1.0
Content-Type: text/plain; charset="US-ASCII"
 
David, It ain't so.  We're implementing WAC elements in our program and
it's working fine (though there are many landmines in the fields around
us!).  Robb Jackson, Texas A&M University-Corpus Christi
=========================================================================
Date:         Wed, 5 Mar 1997 17:59:24 -0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robb Jackson <robbj@FALCON.TAMUCC.EDU>
Subject:      Re: a question from a lurking graduate student.
Mime-Version: 1.0
Content-Type: text/plain; charset="US-ASCII"
 
Susan, Did anyone from my program respond to your call?  Robb Jackson,
Texas A&M University-Corpus Christi.  (It's the "being stuck" yr
respondents scrawled that strikes me enough to ask!)
=========================================================================
Date:         Wed, 5 Mar 1997 19:34:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <v01510101af43ab1442cf@[131.128.36.54]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>I am seeking information about TA teaching loads that may have already been
>discussed on this list; if so, could someone tell me the approx. dates so
>that I may search the list archives?
>
>A few years ago, the normal teaching load for our TAs was 1-2 or 2-1
>classes per year in a mix of writing and literature classes. Then the Dean
>unilaterally raised the TA teaching load to 2-2 per year, an increase of
>one section per year. Several TAs and faculty view a 2-2  teaching load for
>TAs as too much, especially since the TA have total responsibility for the
>syllabus, the teaching and the grading with 25-35 students enrolled. We
>would like to know what are the teaching loads for TAs at other
>institutions.
>
>Could you tell me:
>1. For how many classes a semester do TAs have full responsibility, i.e.
>syllabus, teaching,grading, etc? 2 classes each, though they follow
>closely the syllabus of the comp director.
>2. For how many classes do TAs assist rather than assume full
>responsibility--that is, conduct recitation sections, grade papers, etc? none
>3. What number of students are in their classes? 23 students in each
>sectioni this semester.
>4. Can non-teaching activities count as fulfilling a teaching obligation,
>such as tutoring, research assistance, other administrative duties? no
>
>I would be glad to compile and share the responses I receive.
>Thank you.
>Linda
 
 
Linda, my tas are all masters level students.   Beth
=========================================================================
Date:         Wed, 5 Mar 1997 18:43:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Heidemarie Z Weidner <HZW7598@TNTECH.EDU>
Subject:      Teaching load for TAs
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
Linda,
 
We have a small M.A. program and 8 teaching assistants.  They do not teach
during their first year; instead, they observe one class per semester and get
initiated into becoming writing teachers--meaning, they gradually take on some
teaching responsibilities and finally teach one unit under the guidance of the
main teacher.  Since their work hours amount to 17.5/week, they also tutor in
the writing center, have office hours, meet with the coordinator, and observe
upper writing classes for 3-4 weeks at a time (no work involved, just hours).
During their observation year, TAs get eased into grading, but at no time do
they take full responsibility for it; in particular, they are
introduced to portfolio evaluation, but again, they assist. We try to make sure
that they do not get overwhelmed.
 
During the second year, TAs teach 2 courses per semester.  They are responsible
for syllabi, teaching, grading, the works, but are still under the close
supervision of the coordinator (she discusses their syllabi with them, meets
with them weekly, observes them several times during their teaching, etc).
 
Our classes have 25 students.
 
During the teaching part of their teaching assistantship, teaching duties
cannot be substituted by other activities.
 
Perhaps this is important too: TAs need to enroll in 8-9 hrs of graduate study
per semester.
 
Heide Weidner
Composition Program
TN Tech, Cookeville, TN
=========================================================================
Date:         Wed, 5 Mar 1997 16:58:08 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: Teaching load for TAs
In-Reply-To:  <01IG5J013K5A8WXP4P@tntech.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
At UNLV the TA's teach on a 2-2 load unless they are doing research for a
professor.  They then get a one load course release.  If the TA is in
some sort of administrative position such as Asst. Director of the
Writing Center or are working in the writing center, they get a one
course release.  Our classes cap at 25.  The attrition rate varies.  The
cap in the computer-assisted classroom is 20, normally, the
classes hold at about 10 to 15.  The TA's are expected to take 2 classes
and teach two classes.  If they go below taking the 2 classes, the
assistantship is threatened especially if they have a "sanctioned" course
release.  We are a research institution.  Should you have other
questions, please feel free to contact me privately.
 
S. Taylor
 
_____________________________________________________________________________
 
Susan L. Taylor
Assistant Professor of English
University of Nevada Las Vegas
Phone: (702) 895-3612
Fax: (702) 895-4801
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
=========================================================================
Date:         Wed, 5 Mar 1997 20:56:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Michael J. Zerbe" <zerbe@OMNI.CC.PURDUE.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <v01510101af43ab1442cf@[131.128.36.54]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Professor Shamoon,
 
Here at Purdue, TAs who have a standard 1/2 time assistantship teach
 2-1 (1-2 for first-year TAs).  TAs teach composition (27 students in
traditional classrooms, 20 in computer classrooms), literature (usually
around 35 students), technical writing or business writing (20 students),
basic writing (<20 students), and creative writing (not sure of # here).
 
TAs assume full responsibility for their classes except during the first
year, when they are mentored for English 101 and again for 102.  In
addition, TAs are mentored any time they teach a new class -- in other
words, a TA is mentored during the first semester that she or he teaches
business writing, for example.  TAs teach their own classes during
mentoring but use a syllabus developed by the mentor.  TAs meet with
their mentor once a week (eight TAs to a mentor).
 
Hope this helps!
 
Mike Zerbe
 
      Another day, another area code
%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%
Michael J. Zerbe                 office 765.494-3742
Assistant Director of Composition   fax 765.494-3780
Department of English              home 765.497-9847
Purdue University
West Lafayette, IN 47907
         USA         e-mail zerbe@omni.cc.purdue.edu
%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%
=========================================================================
Date:         Wed, 5 Mar 1997 22:21:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         PETER ELBOW <elbow@ENGLISH.UMASS.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <v01510101af43ab1442cf@[131.128.36.54]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
At UMass Amherst graduate student teaching assistants teach one class per
semester in the Writing Program.  20 to 24 students in each class.  They
have full responsibility (though some kibitzing from the program).
Peter Elbow
 
2 & 2 seems pretty hard duty.
=========================================================================
Date:         Wed, 5 Mar 1997 19:34:49 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <Pine.OSF.3.91.970305221955.14701M-100000@wilde.oit.umass.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
>
> At UMass Amherst graduate student teaching assistants teach one class per
> semester in the Writing Program.  20 to 24 students in each class.  They
> have full responsibility (though some kibitzing from the program).
> Peter Elbow
>
> 2 & 2 seems pretty hard duty.
 
It is.  I went to Florida State University.  That was our "duty" there.
I know first-hand how hard it is.  Taught at the local CC, at least one
class, from 1991 to 1994 when I graduated.  In other words, I taught 4.
Finished coursework in 1992.  Let's you know the state of things for
those of us who are "self-supporting."  It was a "selling factor" when I
interviewed here for a Lectureship that I knew what it was like to teach
on a 4-4 load.  Not many places in academe value that -- and I know why...
 
S. Taylor>
 
_____________________________________________________________________________
 
Susan L. Taylor
Assistant Professor of English
University of Nevada Las Vegas
Phone: (702) 895-3612
Fax: (702) 895-4801
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
=========================================================================
Date:         Wed, 5 Mar 1997 20:57:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Barrett M. Briggs" <bmbriggs@CCIT.ARIZONA.EDU>
Subject:      Music
In-Reply-To:  <9703052351.AA07341@falcon.tamucc.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
        If you find yourself in some hotel in Phoenix, on the evening of
March 13th, around 9:30, you might hear the mildly legendary, romantic
strains (not quite ruptures) of Marvin and the Composition Blues Band.
        Feel free to scream, laugh, clap and stomp along, as MCBB plays
familiar tunes, whose lyrics will delight, confuse, thrill, frighten
and amuse anyone familiar with life in the rhet/comp biz.
 
=========================================================================
Date:         Wed, 5 Mar 1997 21:42:29 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Re[2]: The breakfast, the breakfast
In-Reply-To:  note of 03/05/97 16:44
 
I don't think we really want to see 400 "I'm coming to the breakfast" messages
on the list. You might send them directly to Kathleen. Thanks.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 5 Mar 1997 22:03:08 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Time Out
 
As we move in on 4Cs and spring break, please remember to set WPA-L to "no
mail" if you are going to be out of touch with your computer for any length of
time. Send this message to LISTSERV@ASUVM.INRE.ASU.EDU
 
SET WPA-L NOMAIL
 
When you're back in harness, send this message:
 
 
SET WPA-L MAIL
 
Look forward to seeing you all in Phoenix--at breakfast or not.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 6 Mar 1997 00:31:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dona J. Hickey" <dhickey@RICHMOND.EDU>
Subject:      Re: Time Out
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Oh, great, David.  I hope we don't get 400 messages from people who say "I
WON'T be at breakfast."  Or "My check is NOT in the mail."
 
I wonder what the three kinds of scrambled eggs are --
 
At 10:03 PM 3/5/97 -0700, you wrote:
>Look forward to seeing you all in Phoenix--at breakfast or not.
=========================================================================
Date:         Thu, 6 Mar 1997 07:59:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <v01510101af43ab1442cf@[131.128.36.54]>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Linda:
 
>
> Could you tell me:
> 1. For how many classes a semester do TAs have full responsibility, i.e.
> syllabus, teaching,grading, etc?
 
Most of our TA's work for one year as tutors in the Writing Center (10
hrs/week in the first semester, 20 in the second sem., or 15 in each).
Then the teaching load is 2-2.
 
 > 2. For how many classes do TAs assist
rather than assume full
> responsibility--that is, conduct recitation sections, grade papers, etc?
 
No more than 1-2 TA's per year will do this sort of work.
 
> 3. What number of students are in their classes?
 
22 in FY comp; 22 in jr. level comp.; 22 in intro to creative writing; 30+
in soph level lit.
 
> 4. Can non-teaching activities count as fulfilling a teaching obligation,
> such as tutoring, research assistance, other administrative duties?
 
See 1.
>
 
> I would be glad to compile and share the responses I receive.
> Thank you.
> Linda
>
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
=========================================================================
Date:         Thu, 6 Mar 1997 06:48:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: a question about TA teaching load
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>> 2 & 2 seems pretty hard duty.
>
Particularly when a class has 20-25 students in it.  I did 2 & 2 as a grad
student at NYU, but our courses were capped at 15, and you could get a
one-course-per-semester release for consulting in the Writing Center or
mentoring other grad students.  I finished course work in '92; I would
guess things are still the same there.
 
Rita
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Thu, 6 Mar 1997 07:22:40 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      videos?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
My department seems, believe it or not, to have a (small) budget surplus
that we need to get spent before the fiscal year runs out.  My chair has
suggested that we think about videotapes we'd like to purchase for use in
our classes.  Can anyone recommend any videos pertaining to either the
teaching of writing (something, perhaps, on peer response or collaborative
work), tutor training, or WAC?
 
Thanks
Rita
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Thu, 6 Mar 1997 08:05:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Belanoff <Padaulton@AOL.COM>
Subject:      Re: a question about TA teaching load
 
It's important too to know how many years of overall support graduate
students are provided and whether or not they are unionized.
 
Our TAs teach 1-1, have (generally) four years of support.  Classes are 25
each.  There is a union.  Our President tried to up the load to 3 per year,
but had to back off because of the union.  Our students mostly take 2
graduate classes at a time--but sometimes 3 depending upon how far along they
are and whether they have an MA already.
 
Pat Belanoff
=========================================================================
Date:         Thu, 6 Mar 1997 09:59:37 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re[4]: The breakfast, the breakfast
In-Reply-To:  In reply to your message of Wed, 05 Mar 1997 18:41:31 EST
 
Kathleen,
 
Yes, I'll be attending.  I put the check in the mail Thursday,
the 6th, so I would expect you'll get it by Monday.  We're buried
under a foot of new snow this a.m., so I'm not sure about the mails.
 
Thanks,
 
Richard Jenseth
St. Lawrence University
=========================================================================
Date:         Thu, 6 Mar 1997 10:30:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         TOM MORRISSEY <MORRISTJ@SPLAVA.CC.PLATTSBURGH.EDU>
Organization: SUNY at Plattsburgh, New York, USA
Subject:      Re: videos?
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
Date sent:  6-MAR-1997 10:28:20
 
I would strongly recommend "Peter Elbow on Writing," c1995, Media
Education Foundation, Northhampton, MA (U Mass).  This video is informative
and user friendly.  I use it in my class for English Ed. majors.
 
Tom Morrissey
SUNY Plattsburgh
 
 
>From:  IN%"WPA-L@ASUVM.INRE.ASU.EDU"  "Writing Program Administration"  6-MAR-1997 09:42:03.25
>To:    IN%"WPA-L@ASUVM.INRE.ASU.EDU"
>CC:
>Subj:  videos?
>
>Return-path: <owner-wpa-l@ASUVM.INRE.ASU.EDU>
>Received: from vms.dc.lsoft.com (vms.dc.lsoft.com) by SPLAVA.CC.PLATTSBURGH.EDU
> (PMDF V5.0-4 #11626) id <01IG6E7E8MPI00I52C@SPLAVA.CC.PLATTSBURGH.EDU>; Thu,
> 06 Mar 1997 09:25:47 -0500 (EST)
>Received: from vms.dc.lsoft.com by VMS.DC.LSOFT.COM (LSMTP for OpenVMS v1.1a)
> with SMTP id <6.86187DC4@VMS.DC.LSOFT.COM>; Thu, 06 Mar 1997 09:23:32 -0500
>Received: from ASUVM.INRE.ASU.EDU by ASUVM.INRE.ASU.EDU (LISTSERV release 1.8c)
> with NJE id 0908 for WPA-L@ASUVM.INRE.ASU.EDU; Thu, 06 Mar 1997 07:22:40 -0700
>Received: from ASUACAD (NJE origin SMTP4@ASUACAD)
> by ASUVM.INRE.ASU.EDU (LMail V1.2c/1.8c) with BSMTP id 4500; Thu,
> 06 Mar 1997 07:22:39 -0700
>Received: from ECSUC.CTSTATEU.EDU by ASUVM.INRE.ASU.EDU (IBM VM SMTP V2R3)
> with TCP; Thu, 06 Mar 1997 07:22:37 -0700 (MST)
>Received: from [149.152.33.80] by 149.152.33.80 with SMTP; Thu,
> 06 Mar 1997 09:21:23 -0500 (EST)
>Date: Thu, 06 Mar 1997 07:22:40 -0700
>From: Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
>Subject: videos?
>Sender: Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Reply-to: Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>Message-id: <WPA-L%97030607223975@ASUVM.INRE.ASU.EDU>
>MIME-version: 1.0
>Content-type: text/plain; charset="us-ascii"
>Content-transfer-encoding: 7BIT
>
>My department seems, believe it or not, to have a (small) budget surplus
>that we need to get spent before the fiscal year runs out.  My chair has
>suggested that we think about videotapes we'd like to purchase for use in
>our classes.  Can anyone recommend any videos pertaining to either the
>teaching of writing (something, perhaps, on peer response or collaborative
>work), tutor training, or WAC?
>
>Thanks
>Rita
>
>Rita Malenczyk
>Director, University Writing Program
>English Department
>Eastern Connecticut State University
>Willimantic, CT 06226
>860-465-4573 (phone), 860-465-4580 (fax)
>MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Thu, 6 Mar 1997 10:29:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@MUC.EDU>
Subject:      videos? -Reply
 
Rita;
 
Our department just bought "Peter Elbow on Writing" from the Media
Education Foundation.  It's not bad (although kind of pricey--200+
for 45 minutes).  It breaks down into very usable units--I especially
like if for my Basic writing sections.
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"I'm not a vegetarian because I love animals; I'm a vegetarian
because I hate plants."  --A. Whitney Brown.
=========================================================================
Date:         Thu, 6 Mar 1997 08:16:59 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: videos?
In-Reply-To:  <WPA-L%97030607223975@ASUVM.INRE.ASU.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>My department seems, believe it or not, to have a (small) budget surplus
>that we need to get spent before the fiscal year runs out.  My chair has
>suggested that we think about videotapes we'd like to purchase for use in
>our classes.  Can anyone recommend any videos pertaining to either the
>teaching of writing (something, perhaps, on peer response or collaborative
>work), tutor training, or WAC?
>
>Thanks
>Rita
>
>Rita Malenczyk
>Director, University Writing Program
>English Department
>Eastern Connecticut State University
>Willimantic, CT 06226
>860-465-4573 (phone), 860-465-4580 (fax)
>MALENCZYKR@ECSUC.CTSTATEU.EDU
 
Rita--let me put in a plug for my colleage Susan Wyche's video, "Student
Writing Groups: Demonstrating the Process."  It is an excellent
demonstration of how to respond to a paper in a peer group.  Contact
Wordshop Productions,3832 North Seventh Street, Tacoma, WA 98406.
Telephone:  (206) 759-6953
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
=========================================================================
Date:         Thu, 6 Mar 1997 10:29:55 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: videos?
In-Reply-To:  <l03010d01af449decc3a1@[134.121.50.17]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I second Sue's endorsement of the Wordshop video on using writing groups.
I've used it in writing classes ranging from high school juniors to
graduate students.  It's excellent.
 
David Jolliffe
Director of Writing Programs, DePaul University
802 West Belden Avenue
Chicago, IL  60614
773-325-7000, ext. 1783
 
On Thu, 6 Mar 1997, Susan McLeod wrote:
 
> >My department seems, believe it or not, to have a (small) budget surplus
> >that we need to get spent before the fiscal year runs out.  My chair has
> >suggested that we think about videotapes we'd like to purchase for use in
> >our classes.  Can anyone recommend any videos pertaining to either the
> >teaching of writing (something, perhaps, on peer response or collaborative
> >work), tutor training, or WAC?
> >
> >Thanks
> >Rita
> >
> >Rita Malenczyk
> >Director, University Writing Program
> >English Department
> >Eastern Connecticut State University
> >Willimantic, CT 06226
> >860-465-4573 (phone), 860-465-4580 (fax)
> >MALENCZYKR@ECSUC.CTSTATEU.EDU
>
> Rita--let me put in a plug for my colleage Susan Wyche's video, "Student
> Writing Groups: Demonstrating the Process."  It is an excellent
> demonstration of how to respond to a paper in a peer group.  Contact
> Wordshop Productions,3832 North Seventh Street, Tacoma, WA 98406.
> Telephone:  (206) 759-6953
>
> Susan McLeod
> Professor and Chair
> Department of English
> Washington State University
> Pullman, WA 99164-5020
> (509) 335-2581
> fax: (509) 335-2582
>
=========================================================================
Date:         Thu, 6 Mar 1997 10:51:16 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irene Ward <iward@KSU.EDU>
Organization: Kansas State University
Subject:      Re: a question about TA teaching load
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Linda K. Shamoon wrote:
>
> I am seeking information about TA teaching loads that may have already been
> discussed on this list; if so, could someone tell me the approx. dates so
> that I may search the list archives?
>
> A few years ago, the normal teaching load for our TAs was 1-2 or 2-1
> classes per year in a mix of writing and literature classes. Then the Dean
> unilaterally raised the TA teaching load to 2-2 per year, an increase of
> one section per year. Several TAs and faculty view a 2-2  teaching load for
> TAs as too much, especially since the TA have total responsibility for the
> syllabus, the teaching and the grading with 25-35 students enrolled. We
> would like to know what are the teaching loads for TAs at other
> institutions.
>
> Could you tell me:
> 1. For how many classes a semester do TAs have full responsibility, i.e.
> syllabus, teaching,grading, etc?
 
At Kansas State the current teaching load is 1-2 and 2-1, in order to
get students through the M.A. in two years.  This is the third year that
we have had this teaching load.
 
> 2. For how many classes do TAs assist rather than assume full
> responsibility--that is, conduct recitation sections, grade papers, etc?
 
None
 
> 3. What number of students are in their classes?
 
The classes are capped at 22
 
> 4. Can non-teaching activities count as fulfilling a teaching obligation,
> such as tutoring, research assistance, other administrative duties?
>
 
Yes, a small number of the GTAs will tutor in the writing lab and teach
one course, and one GTA will spend one year as assistant to the Editor
of a scholarly jounal.
 
 
> I would be glad to compile and share the responses I receive.
 
I would very much like to see the results as we are under some pressure
here to increase the load to 1-2 and 2-2.
 
> Thank you.
> Linda
 
Thanks,
=========================================================================
Date:         Thu, 6 Mar 1997 12:43:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Don Bushman <bushmand@UNCWIL.EDU>
Subject:      Re: Teaching load for TAs
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Linda:
 
The program at UNCW is almost exactly like the one Heide Weidner describes
at TN Tech. Our TAs get the entire first year to observe and assist in a 101
and a 102 (each taught by a tenure-track professor), while also tutoring in
the WC.
 
In the spring of their first year they take the Composition Theory/Pedagogy
course with me, wherein, by the end of the semester, they'll have developed
syllabi and philosophy statements for the fyc classes they'll be in charge
of next year. They have a 2/2 load.
 
Don Bushman
UNC-Wilmington
 
At 06:43 PM 3/5/97 -0600, you wrote:
>Linda,
>
>We have a small M.A. program and 8 teaching assistants.  They do not teach
>during their first year; instead, they observe one class per semester and get
>initiated into becoming writing teachers--meaning, they gradually take on some
>teaching responsibilities and finally teach one unit under the guidance of the
>main teacher.  Since their work hours amount to 17.5/week, they also tutor in
>the writing center, have office hours, meet with the coordinator, and observe
>upper writing classes for 3-4 weeks at a time (no work involved, just hours).
>During their observation year, TAs get eased into grading, but at no time do
>they take full responsibility for it; in particular, they are
>introduced to portfolio evaluation, but again, they assist. We try to make sure
>that they do not get overwhelmed.
>
>During the second year, TAs teach 2 courses per semester.  They are responsible
>for syllabi, teaching, grading, the works, but are still under the close
>supervision of the coordinator (she discusses their syllabi with them, meets
>with them weekly, observes them several times during their teaching, etc).
>
>Our classes have 25 students.
>
>During the teaching part of their teaching assistantship, teaching duties
>cannot be substituted by other activities.
>
>Perhaps this is important too: TAs need to enroll in 8-9 hrs of graduate study
>per semester.
>
>Heide Weidner
>Composition Program
>TN Tech, Cookeville, TN
>
=========================================================================
Date:         Thu, 6 Mar 1997 12:55:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Shirley Rose <roses@PURDUE.EDU>
Subject:      Re: videos?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Rita--
        the Student WRiting Grops video Susan McLeod mentions is great.  at
San Diego State it was the most used video in the university's media center.
 
Shirley
 
>
>Rita--let me put in a plug for my colleage Susan Wyche's video, "Student
>Writing Groups: Demonstrating the Process."  It is an excellent
>demonstration of how to respond to a paper in a peer group.  Contact
>Wordshop Productions,3832 North Seventh Street, Tacoma, WA 98406.
>Telephone:  (206) 759-6953
>
>Susan McLeod
>Professor and Chair
>Department of English
>Washington State University
>Pullman, WA 99164-5020
>(509) 335-2581
>fax: (509) 335-2582
>
Shirley K Rose
Director of Composition
Department of English
HEAV 1356
Purdue University
West Lafayette, IN 47907-1356
roses@purdue.edu
(765) 494-3742
=========================================================================
Date:         Thu, 6 Mar 1997 12:27:30 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         louise wetherbee phelps <lwphelps@SYR.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <v01510101af43ab1442cf@[131.128.36.54]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Linda:
Our TAs (many of them MA or MFA students who have never taught before, and
may have just finished college) teach a 2-1 load (which can sometimes be a
1-2 load, but there isn't much leeway because we teach   our 105 (1st year)
courses in the fall and our 205 (soph, second semester) courses in the
spring).  They have full responsibility for their courses, although of
course much supervision and help.  We have no courses in which they are
actually assistants.
 
Class size is 20.
 
Advanced TAs sometimes are assigned to be "writing consultants" for the
equivalent of one course.  Their duties include tutoring and typical
writing center duties, but also some other activities like helping other
teachers with workshops or in the computer cluster, and they have some
freedom to define those activities themselves.
 
This load was originally 2/2 when I came to Syracuse, but with only 15
students per class.  I got it down to 2/1 by simply redistributing the
students and making the class size the same as it is with part-time
instructors.   The total student load is the same.
 
Theoretically, we could also assign a student to an administrative section
for one of these courses. . . this has been done, but only very
occasionally (since we don't have many TAs that advanced), and is now
considerably restricted by budget cuts.
 
I don't like this situation. . . it seems to me quite a burden, esp. in the
first semester.   On the other hand, I will tell you that some TAs have
said they appreciate having 2 courses in their first semester, because they
realize that the dynamics can be very different even when they do the same
thing with both classes.   If one isn't going well, often the other is.
One impact of this problem (besides sheer stress) is that most students
meet their required 3- course enrollment by taking a third credit option
for our practicum (which is 1 credit per semester during the first year),
meaning they only take 2 other grad courses in the first semester.
 
It's my impression that students who survive this learn an awful lot and do
very well, very quickly, as teachers.  Those who don't, though, can really
crash and create classroom disasters.
 
There are a number of factors that are likely to change the picture here in
the near future, but none of them will affect total load.
 
Louise Phelps
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
=========================================================================
Date:         Thu, 6 Mar 1997 11:34:46 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kristine Hansen <hansenk@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: Music
 
Barrett,
 
What hotel will the Composition Blues Band be playing in?  It sounds
interesting.
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Thu, 6 Mar 1997 12:38:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kate Latterell <cgl@TTACS.TTU.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <Pine.OSF.3.95q.970306075128.7714D-100000@osf1.gmu.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
Content-transfer-encoding: 7BIT
 
At Texas Tech, we have 74 TAs. They teach 2-2 right from their first
semester here. The composition classrooms right now are capped at 25 (this
may change next year, an issue we are just now beginning to deal with). Our
computer classrooms are capped at closer to 20. Don't know what the cap is
for our technical writing and creative writing courses. TAs use a standard
syllabus, unless they propose a different one that Linda Myers, our comp.
director, approves. They are completely in charge of their courses.
 
Around 10 of our TAs have a 1-course reduction to work in the writing center.
 
I agree that this is a pretty stressful load to place on TAs. I had the
same teaching load myself as a graduate student. My colleagues, Linda and
Fred Kemp have worked hard to develop strong support systems  here to help
our newest TAs, especially.
 
To branch this discussion a little further I'd like to hear from people
whose states restrict graduate students from teaching who have less than 1
year's graduate credit hours. How do you fund grad. students for that first
year? What kinds of pedagogical preparation do these TAs get during that
time?
 
Mainly, I'd like to know how to best make arguments to the people holding
our pursue strings (dean and provost) for allocating resources that help us
fund these 1st year graduate students and do so in ways that support the
professional development of these grad. students as teachers.
 
 
Kate
 
 
 
 
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Catherine G. Latterell                           phone: (806) 742-2521
Associate Director of Composition                email: cgl@ttu.edu
Department of English                            fax:   (806) 742-0989
Box 43091                                        www: http://english.ttu.edu/
Texas Tech University
Lubbock, TX 79409-3091
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
=========================================================================
Date:         Thu, 6 Mar 1997 11:03:24 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <l03010d00af446d777221@[129.118.38.160]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At Washington State Univ. our TA's have a 3 course load per a/y distributed
variously as 2-1 or 1-2, depending on which year of their program they are
in.  (They all opt for the lighter load the semester they take their exams,
for example).  New TA's who have had no classroom experience teach only 2
courses their first year;  the first semester with us they take courses in
comp. pedagogy and tutor in the writing lab.  They are also paired with a
mentor TA whose classes they observe.  This system helps ease them into the
graduate program as well as prepare them for teaching the next semester.
Victor Villanueva can answer further questions about the program.
 
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
=========================================================================
Date:         Thu, 6 Mar 1997 11:19:34 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan Wyche <wyche@MAIL.WSU.EDU>
Subject:      Re: videos?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
thanks for the kind words about the wordshop videos.  several people have
contacted me privately about ordering information.  the number to call is
206-759-6953 (that's in tacoma where our business is housed; my partner,
connie hale, handles the business end of things), though i am happy to
answer questions about their use in the classroom.
 
beginning this month, the videos are half price (the ads will be appearing
next month, but the new price is already in effect).  susan
 
Susan Wyche
Associate Professor
Department of English
Washington State University
Pullman, WA  99164-5020
(509) 335-2251
(509) 335-2582 (fax)
wyche@mail.wsu.edu
=========================================================================
Date:         Thu, 6 Mar 1997 12:02:24 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Music
In-Reply-To:  <3A501B7CFC@jkhbhrc.byu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Kris,
The Composition Blues Band will play on Thursday evening while the DJ at
the Hyatt takes a break.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Thu, 6 Mar 1997, Kristine Hansen wrote:
 
> Barrett,
>
> What hotel will the Composition Blues Band be playing in?  It sounds
> interesting.
>
> Kristine Hansen
> English Department
> Brigham Young University
> Provo, UT 84602
> (801) 378-4775
>
=========================================================================
Date:         Thu, 6 Mar 1997 13:13:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ann Feldman <feldman@UIC.EDU>
Subject:      Forwarded message: Focus groups for Freshman Literature
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
   Forwarded from Katharine Glynn:
 
 
     Dear Professor,
 
     We at Longman Publishers plan to hold two focus groups
     at this year's 4Cs convention in Phoenix (March 12-16).
     The focus groups are intended for people who teach
     either introduction to literature courses or who teach
     freshmen level literature and composition courses that
     use literature to teach writing.
 
     If you are planning on attending the convention (or
     know someone who is), we would very much like to invite
     you to our focus group.  For people who use
     Kennedy/Gioia; LITERATURE, the focus group is on
     Thursday, March 13 from 8 am to 10 am. For those who do
     not use Kennedy, the focus group will be held  on
     Friday, March 14  from 8 am to 10 am. We will serve
     continental breakfast, and we are offering an
     honorarium of $125.
 
     If you would like to attend, please let me know.
 
     Thank you.
 
     Katharine Glynn
     Developmental Editor
     tel 201-569-3814
     fax 201-569-7608
     e mail: katharine.glynn@harpercollins.com
=========================================================================
Date:         Thu, 6 Mar 1997 15:11:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      4C's L-17: Forum on Outcomes' Statements for FY Comp. Programs
X-To:         RHETORIC WRITING LANGUAGE <PURTOPOI@VM.CC.PURDUE.EDU>,
              Problems of Community Colleges <COMMCOLL@LSV.UKY.EDU>,
              NCTE-talk <NCTE-talk@itc.org>,
              MEGABYTE UNIVERSITY <mbu-l@ttacs6.ttu.edu>,
              "Forum on Teaching & Learning in Higher Ed." <STLHE-L@UNB.CA>,
              Conference on Basic Writing <cbw-l@tc.umn.edu>,
              CCCC Outcomes Forum <outcomes@ethos.rhet.ualr.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
The Saturday morning, March 15th, CCCC forum on outcomes' statements for
first year composition programs respectfully requests the following for
those participating and attending.
 
        (1) Because we have a full plate and much to do in 75 minutes, we
            need to start pronto at 9:45.  The forum will break down
            into focus groups for brainstorming, so we need all in
            attendance to be in place at the start of the forum.
 
        (2) We have already liaisoned with Theresa Enos regarding
            forming a roundtable to refine a working document on outcomes
            at the WPA summer conference in Houghton, Michigan.  Our forum
            is committed, in the short term, to a formal position on FYC
            outcomes.
 
        (3) We have set up a dedicated listserve (thanks to Barry Maid and
            the University of Arkansas at Little Rock) to facilitate
            continuing dialog on FYC outcomes between 4Cs and the WPA
            summer conference roundtable.  The listserve is presently up
            and functioning (more on that at the forum).
 
We hope to see many of you at the forum (4Cs session L-17) Saturday
morning, March 15th, at 9:45AM.
                                        Linda Bergmann
                                        Bill Condon
                                        Roni Keane
                                        Barry Maid
                                        Rita Malenczyk
                                        Irv Peckham
                                        Nancy Peterson
                                        Chet Pryor
                                        Keith Rhodes
                                        Betty Shiffman
                                        Ed White
                                        Mark Wiley
                                        Kathleen Yancey
 
=========================================================================
Date:         Thu, 6 Mar 1997 12:24:59 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@ANIMAL.CC.WWU.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <l03010d00af446d777221@[129.118.38.160]>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
a 2x2 sounds heavy to me. I'm wondering if those schools where GTAs teach
a 2X2 also have instructors conference students regularly? Do instructors
design their own syllabi or teach from a common syllabus and course
rhetoric? I guess I'm wondering if there are different assumptions about
the kinds of work as well as the time involved in teaching writing in the
schools that require instructors to teach two courses versus one course.
per term
 
I haven't seen any replies from those schools on the quarter system
either. We do a 1-1-1 at Western Washington (24 students per section).
Most instructors hold 3-4 conferences a quarter, which will add 12 extra
hours those weeks. We also encourage them to create handouts in response
to what their students need. They attend weekly staff meetings, do all
day protflio readings.  Does the work itself make a difference in the load?
Are there any schools that require GTAs (gasp) to do a 2-2-2?
=========================================================================
Date:         Thu, 6 Mar 1997 16:19:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret P. Morgan" <mpmorgan@UNCCVM.UNCC.EDU>
Subject:      Re: Teaching load for TAs
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Linda--I notice that Don Bushman's experience is similar  to mine at
UNC-Charlotte.  In the Southeast Region  (SACS is our accrediting body
here),  students with fewer than 18  graduate hours in English cannot
teach.  So, we also put our first year MA students in the Writing Center,
work on their teaching the first year, and give them a 1-2 load the second
year.
 
I'm sure other schools in this region have made different choices.  Meg Morgan
 
 
 
  >Linda:
>
>The program at UNCW is almost exactly like the one Heide Weidner describes
>at TN Tech. Our TAs get the entire first year to observe and assist in a 101
>and a 102 (each taught by a tenure-track professor), while also tutoring in
>the WC.
>
>In the spring of their first year they take the Composition Theory/Pedagogy
>course with me, wherein, by the end of the semester, they'll have developed
>syllabi and philosophy statements for the fyc classes they'll be in charge
>of next year. They have a 2/2 load.
>
>Don Bushman
>UNC-Wilmington
>
>At 06:43 PM 3/5/97 -0600, you wrote:
>>Linda,
>>
>>We have a small M.A. program and 8 teaching assistants.  They do not teach
>>during their first year; instead, they observe one class per semester and get
>>initiated into becoming writing teachers--meaning, they gradually take on some
>>teaching responsibilities and finally teach one unit under the guidance of the
>>main teacher.  Since their work hours amount to 17.5/week, they also tutor in
>>the writing center, have office hours, meet with the coordinator, and observe
>>upper writing classes for 3-4 weeks at a time (no work involved, just hours).
>>During their observation year, TAs get eased into grading, but at no time do
>>they take full responsibility for it; in particular, they are
>>introduced to portfolio evaluation, but again, they assist. We try to
>>make sure
>>that they do not get overwhelmed.
>>
>>During the second year, TAs teach 2 courses per semester.  They are
>>responsible
>>for syllabi, teaching, grading, the works, but are still under the close
>>supervision of the coordinator (she discusses their syllabi with them, meets
>>with them weekly, observes them several times during their teaching, etc).
>>
>>Our classes have 25 students.
>>
>>During the teaching part of their teaching assistantship, teaching duties
>>cannot be substituted by other activities.
>>
>>Perhaps this is important too: TAs need to enroll in 8-9 hrs of graduate study
>>per semester.
>>
>>Heide Weidner
>>Composition Program
>>TN Tech, Cookeville, TN
>>
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The teaching load for TAs at Boise State is 2-2, and we get them into
the classroom immediately. Courses are capped at
25.  In addition, our TAs are required to take three courses per
semester so that they can finish their MA in two years.  That's the
idea in principle, anyway.  In practice, it's an impossible load, so
we've created a phantom course--a practicum--that they sign up for
every semester to keep their credits up to full-time.  The practicum
has no requirements except a weekly lunch meeting to talk about
teaching issues.
 
This is obviously a lousy solution to the problem of overworking TAs,
and we're trying to win support for a 1-2, 2-1 teaching load.  The
one administrator who has proven an impenetrable roadblock so far is
fond of resorting to anecdote:  "Goddammit, I taught 2-2 loads when I
was a graduate student.  So can they!"  This was the justification
for hazing, too, as I recall.
 
Bruce Ballenger
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Having contacted Wordshop Productions about this obviously stellar
video, I found that the address has changed.  Folks there asked me to
let people know that the new address is
 
3722 N. Eighth St
Tacoma WA 98406
 
The phone number remains the same, but the price has been reduced
to $90 beginning March 1.
 
Amy Devitt
Director of Freshman-Sophomore English
University of Kansas
913-864-4523
devitt@ukans.edu
 
On Thu, 6 Mar 1997, Susan Wyche wrote:
 
> thanks for the kind words about the wordshop videos.  several people have
> contacted me privately about ordering information.  the number to call is
> 206-759-6953 (that's in tacoma where our business is housed; my partner,
> connie hale, handles the business end of things), though i am happy to
> answer questions about their use in the classroom.
>
> beginning this month, the videos are half price (the ads will be appearing
> next month, but the new price is already in effect).  susan
>
> Susan Wyche
> Associate Professor
> Department of English
> Washington State University
> Pullman, WA  99164-5020
> (509) 335-2251
> (509) 335-2582 (fax)
> wyche@mail.wsu.edu
>
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For those of you who are wondering, out high temperatures will be in the
80s for the next five days. The citrus trees are in bloom now, too.  The
fragrance is one of life's great treats.  I hope you all enjoy visiting
The Valley of the Sun.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
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Donna Qualley wrote:
>
> a 2x2 sounds heavy to me. I'm wondering if those schools where GTAs teach
> a 2X2 also have instructors conference students regularly? Do instructors
> design their own syllabi or teach from a common syllabus and course
> rhetoric? I guess I'm wondering if there are different assumptions about
> the kinds of work as well as the time involved in teaching writing in the
> schools that require instructors to teach two courses versus one course
> per term.
 
When I taught a 2/2 load as a TA, we were required to conference 3x per
semester.  We weren't supposed to cancel classes when we held conferences,
but everybody did anyway.  We designed our own syllabi.
 
I have TA'd in both a 2/2 system and a 2/1 system, and my experience is that
neither the assumptions about the kind of work nor the time involved in
teaching a section is any different.  It took me three years to get my MA in
the 2/2 system.  I did get a lot of valuable teaching experience, though.
 
Here's another crucial issue: can your TAs live on what you pay them?  If
they can't, they have to work beyond their teaching load to earn more money.
 You have to factor in BOTH the teaching load and the pay.
 
Karin
 
 
 
--
 
Karin Evans
Department of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL 60126-3296
630-617-3134
karine@elmhurst.edu
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On Thu, 6 Mar 1997, Kate Latterell wrote:
 
> To branch this discussion a little further I'd like to hear from people
> whose states restrict graduate students from teaching who have less than 1
> year's graduate credit hours. How do you fund grad. students for that first
> year? What kinds of pedagogical preparation do these TAs get during that
> time?
 
When I was working on my MA, the school, not the state, would not allow
anyone with
less than 18 graduate hours to teach (in any dept.).  During the first
year of study,
graduate students who received support (can't really call them T.A.s, I
guess, if they don't teach) worked as Research Assistants for professors
in the dept. (combing the stacks for books, etc.) as well as participated in
the weekly advising meeting for T.A.s (who were actually teaching).  We
were also required to observe
classes, start planning our course for the following fall, and meet with
our individual faculty teaching mentor regularly.  I might add that this
English Dept. had 20 or so R.A.s/T.A.s and wasn't all that concerned about
composition although they did want their T.A.s to do a good job in the
classroom.  We taught 2-2 and took 2-3 classes p/semester.  We received
only 2 years (total) of financial support.  I think things have changed
there now somewhat.
 
--Sharon James McGee
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>
> I haven't seen any replies from those schools on the quarter system
> either. We do a 1-1-1 at Western Washington (24 students per section).
> Most instructors hold 3-4 conferences a quarter, which will add 12 extra
> hours those weeks.
 
 
Donna,
 
Since no one seems to be responding on behalf of Minnesota any more, here's my
answer from a quarter-system school that will convert to semesters in the fall
of 1999.
 
The Composition Program now has a 1-1-1 load for most TAs; this gives them a
"50%" time appointment each term.  We used to offer TAs the chance to teach 2
sections in a given term when we there were sections available and when they
felt they could manage it. Their Directors of Grad. Studies, from whatever dept.
they were in, would sign off on the extra load, depending on degree progress,
number of incompletes, etc.  The sign-off was pretty pro-forma.  Most of our TAs
would rather feel they are making their own decisions about what they can handle
than to have someone deciding what's in their best interests.
 
A year ago, the University ran into major trouble with huge FICA costs
associated with what the government considered to be anything more than
half-time employment; the FICA kicked in at a high rate and cost BOTH the TA and
the hiring department lots of extra money.  To avoid the FICA costs, many
departments now require that their TAs not take any employment over 50%; this
was mostly a financial decision.  Now that the Comp. Program here is not
allowing, under usual circumstances, any load over 50% (i.e., one course per
term), some TAs are finding it very difficult to survive, and some must work
outside the University, where the FICA has no relationship to the 50% load.
 
 
NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor of English
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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On Thu, 6 Mar 1997, Kristine Hansen wrote:
 
> Barrett,
>
> What hotel will the Composition Blues Band be playing in?  It sounds
> interesting.
>
> Kristine Hansen
> English Department
> Brigham Young University
> Provo, UT 84602
> (801) 378-4775
>
Probably the Hyatt Regency.  Marvin knows.  But he won't tell us
musicians much.  He's afraid we'll want to be paid.
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> On Thu, 6 Mar 1997, Kristine Hansen wrote:
>
> > Barrett,
> >
> > What hotel will the Composition Blues Band be playing in?  It sounds
> > interesting.
> >
> > Kristine Hansen
 
> Probably the Hyatt Regency.  Marvin knows.  But he won't tell us
> musicians much.  He's afraid we'll want to be paid.
>
The Composition Blues Band will fill-in when the DJ takes a break
at the "CCCC Cabaret," Thursday, 3/13/97, from 9:00 pm - midnight
in the Regency Ballroom at the Hyatt.
 
Marvin's "act" is not to be missed!!!
 
Greg Glau
ASU Room Arrangements
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We of Marvin and the Composition Blues Band also have a video.
Unfortunately, it was confiscated by the police.
 
On Thu, 6 Mar 1997, Gregory R. Glau wrote:
 
> > On Thu, 6 Mar 1997, Kristine Hansen wrote:
> >
> > > Barrett,
> > >
> > > What hotel will the Composition Blues Band be playing in?  It sounds
> > > interesting.
> > >
> > > Kristine Hansen
>
> > Probably the Hyatt Regency.  Marvin knows.  But he won't tell us
> > musicians much.  He's afraid we'll want to be paid.
> >
> The Composition Blues Band will fill-in when the DJ takes a break
> at the "CCCC Cabaret," Thursday, 3/13/97, from 9:00 pm - midnight
> in the Regency Ballroom at the Hyatt.
>
> Marvin's "act" is not to be missed!!!
>
> Greg Glau
> ASU Room Arrangements
>
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When I was director at ASU, TAs had a 2/2 schedule (still that way, Duane?).
Yes, it's a load, especially for new TAs, and we tried unsuccessfully to get a
reduced load for the newbies. However, ultimately, a TA who is teaching two
courses, taking classes or writing a dissertation or studying for comps,
trying to have a life, and so on, is getting a pretty good simulation of what
professional life may well be like after graduation, and I encouraged them to
develop habits pf teaching and responding to writing that were compatible with
the demands on their time and yet consonant with good practice. It is very
easy for TAs with light teaching loads to develop time-eating teaching habits
that do not contribute to the effectiveness of their teaching (e.g. bleeding
on student papers, long one on one conferences) and that are very hard to
break subsequently. One could think of what I have just said as an elaborate
rationale for abusing TAs, but I'm not so sure.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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>
> a 2x2 sounds heavy to me. I'm wondering if those schools where GTAs teach
> a 2X2 also have instructors conference students regularly? Do instructors
> design their own syllabi or teach from a common syllabus and course
> rhetoric? I guess I'm wondering if there are different assumptions about
> the kinds of work as well as the time involved in teaching writing in the
> schools that require instructors to teach two courses versus one course.
> per term
 
At UNLV I encourage the TAs to conference at least twice a semester and
cancel a week's worth of classes to do so. Some do, some don't.  Next
year they will be required to do so.  The majority of our new TAs are
also new master's students with no teaching experience, fresh from their
undergrad program. They must take the comp theory and practice course as
they begin their first semester of teaching.  I have made a 2 and a half day
orientation program for them the week before they begin teaching.  Next
year it will be three and a half days of orientation.  Sometime soon I
hope it will be a full week.  It was a half day when I arrived.  They
were given a bare bones standard syllabus when I arrived.  I now give
them a choice of 3 syllabi and they have to complete one of their own
before classes begin.  I spend the sunday night before classes start
going over their syllabi -- we do a "covered dish" dinner -- to make sure
their syllabus has all the needed information.  It is a looooonnnnng
evening. Next year they will be working from one fully developed
syllabus and I will still sponsor the dinner, just not the evening of
"checking over things."  We use standard texts.  I think all of this
"commentary" says
something about how the teaching of writing is treated here.  The best
intentions that some of these policies imply is to "give them freedom" --
the reality says something entirely different.
_____________________________________________________________________________
 
Susan L. Taylor
Assistant Professor of English
University of Nevada Las Vegas
Phone: (702) 895-3612
Fax: (702) 895-4801
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Well, I may regret this (Lord knows who's listening), but as a current TA
I must break my silence.
 
I teach 2/2, with more or less complete responsibility for course design
and evaluation, I take 2 classes (though I think the norm is 3, and
sometimes folks add their foreign language on top of that), and I feel
like I have no life...
 
--BUT--
 
...I'm afraid that if my teaching load is reduced then my stipend will
follow suit.  I am perhaps rare among grad students in that I have yet to
need a student loan (they pay relatively well here), and I would like to
keep it that way.  So my teaching may suffer here, my grad studies there,
but I think I like it better than the idea of going into debt when I don't
have to (credit cards have already done their damage in that regard:).
 
Cheers to "voluntary poverty," as one of my favorite professors calls it.
 
Greg Sturgeon
c647679@showme.missouri.edu
http://www.missouri.edu/~c647679
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I need suggestions for a textbook.
 
I'm looking for a text that will help support an inquiry-based approach to
basic writing.  I intend to include a word Almanac (suggestions welcomed),
and the handbook _Writing from A to Z_, but I'd like a rhetoric to
complement these choices which would help facilitate student-directed
inquiry and class-designed projects.
 
During the semester students will produce an I-Search paper based on their
inquiry goals.  We will also try to discover topics/issues by reading from
reference materials (e.g. the World Almanac).  The students are placed in
basic writing based on ACT scores (Language section below 17).  They
produce a portfolio that can move them on into the first semester course
or into a second semester of more individualized instruction in
pre-college writing.
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                Coordinator of Writing & the Writing Center
              <URL:http://www.morehead-st.edu/people/r.royar>
          Vote to reconstitute the Works Progress Administration
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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>I agree that this is a pretty stressful load to place on TAs. I had the
>same teaching load myself as a graduate student. My colleagues, Linda and
>Fred Kemp have worked hard to develop strong support systems  here to help
>our newest TAs, especially.
 
 
This discussion on TA teaching loads has been really interesting. One thing
I have noticed is that many on the list have described some excellent
mentoring/support systems for their TAs. I have an interest in whether or
not the colleges that use TAs, and have mentoring/support systems for their
TAs also use adjunct/part-time faculty and have similar mentoring/support
systems for their adjunct faculty.
 
If so, what kinds of mentoring/support systems do you have in place? If
not, why not, or is your college/department contemplating instituting any
such support?
 
Thanks.
 
P.D. Lesko
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On Thu, 6 Mar 1997, Greg Sturgeon wrote:
 
> I teach 2/2, with more or less complete responsibility for course design
> and evaluation, I take 2 classes (though I think the norm is 3, and
> sometimes folks add their foreign language on top of that), and I feel
> like I have no life...
 
I taught 1/1 in graduate school, and that program was very successful at
getting folks through quickly *despite* a requirement for reading fluency
in two languages (at leaste one of which had to be what was considered a
"hard" langauge).
 
I don't see how people manage a 2/2 load.
 
> ...I'm afraid that if my teaching load is reduced then my stipend will
> follow suit.
 
I can't imagine anyone either suggesting that or going along with it.
Administrators may be loony, but they aren't fools.  Er, um.  I mean, the
stipend only recently went up, almost entirely because the administration
acknowledged that its being so low was hurting recruitment and student
progress.  (People were picking up additional teaching.)
 
I haven't heard anyone broach the subject of reducing the stipend, while
there's been lots of discussion of reducing teaching load.  The former is
impossible; the latter is looking improbable.
 
> Cheers to "voluntary poverty," as one of my favorite professors calls it.
 
Wasn't it Brown who said something about U of Cal profs getting good pay
in terms of psychic dollars?  I do think that sometimes the talk about
teaching as a calling means that the general public thinks we don't
deserve good pay.
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
 "Passions of rain, or moods in falling snow"  (W. Stevens)
[http://www.missouri.edu/~engpat]
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As head of the National Composition Blues Band Fan Club, I want to
clarify that the Composition Blues Band does not fill in for anybody:
the DJ will be filling in for the Composition Blues Band while they are
signing autographs and doing a short video shoot.
 
For further information about the Composition Blues Band, check out their
web page, pick up their CD at your local alternative music store (it has
a picture of TAs with signs "Will Teach for Food"), or turn on MTV and
imagine a video with music that glorifies the work you do.
 
Tom "Roadie" Miller
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clip: I have an interest in whether or
> not the colleges that use TAs, and have mentoring/support systems for their
> TAs also use adjunct/part-time faculty and have similar mentoring/support
> systems for their adjunct faculty.
>
> P.D. Lesko
 
I'm going to try to do something more next year than what is done
currently.  It is expected for an adjunct to have experience and
therefore require little to no "mentoring" here at UNLV.  I have brought
in folks to conduct professional development seminars  (GL Crossley,
Student-Centered Learning, B. Maid, Personality and Assessment, R.
Straub, Responding to Student Texts) to help the adjuncts with current
composition methodologies.  Also, I try to make myself available to the
adjuncts who are new and plan to implement what David Jolliffe has
done with the teaching portfolio at DePaul (if you go to the wpa web
site you will find a discussion on this) but that is more of an
assessment issue that I'm hoping will work towards some more
mentoring because of the letters that are required to complete the
portfolio.  Thanks for the imput, you brought up a very important point.
 
S. Taylor    >
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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I'd be interested in how different campuses view teaching assistantships. Here
are some options: 1) as a fee for service job; 2) as a competitive award of
financial support for graduate work; 3) as an integral part of graduate
education and career preparation. I have thought about this quite a bit, and
it came to mind the other day when we were discussing hiring residence hall
assistants for our student housing. The director of residence life from the
Main campus reminded us that these positions were "leadership positions," not
just "jobs." That is, it is an honor to be selected as a residence hall
assistant, and you get paid as well. Real dollars and psychic dollars.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Dear Colleagues,
 
I'm surprised no one from UT-Austin has come forward to explain their
system.  Perhaps that's because it's changed since I was there?
 
To the best of my recollection, their system had great potential, though it
had its own quirks.  We're talking Texas afterall.  As I recall, Master's
students were literally Teaching Assistants--they assisted in professors'
classrooms--with a 1-1 load.  When I first began at UT in 1983, that
sometimes meant assisting in writing classes.  For example, I assisted
Maxine Hairston for two semesters and Lester Faigley for one.
 
I also TA'd in a hideously large section of the compulsory sophomore
lit. survey.  To the best of my recollection, they created these
gigantic sections (150-200 students/section) in order to keep GenEd
requirements from driving the curriculum and, consequently, to give
Master's level students something to do for their stipends.  Each
section included a professor and 4-5 TAs.  The professor delivered
lectures (though TAs often did some "practice" lecturing, which my
memory reminds me were horrifying; imagine trying to interest 200
undergraduates who don't want to be there in, say, Keats' "Ode to a
Nightingale").
 
After finishing their Master's degrees, doctoral students became AIs
or Assistant Instructors and taught independently on a 1-2 or 2-1
schedule.  It apparently used to be 2-2, but the department successfully
argued to lower it.  Most AIs taught composition or the topics variants
at the lower division level, though some occasionally were asked to teach
smaller sections of the sophomore literature survey (a perk doled out to
the "special" few).
 
Overall, we were paid decently by national standards.  My Master's
stipend was pretty puny (around $7500/9 mos. in 1983), but as an AI, my
ending stipend in 1991 was $13,000.  The biggest difference was that we
got terrific state benefits.  I know the money doesn't sound like much,
but I also knew public school teachers who were only making a couple
thousand more for full-time work.  The down side was that graduate
students also had to pay tuition, albeit at the in-state rate, largely
because tuition used to be pretty low and Texas does not have a state
income tax to support public education institutions.  Not that it's
ever seemed to need one.  I remember my first tuition bill was $112 for
9 graduate hours (a full-time load).  I was amazed.
 
The worst part of this whole TA/AI system (and one that I studied in my
dissertation) was that, while TAs worked in literature lecture sections,
they were expected to teach composition or the topics variant when they
became AIs.  Consequently, there was a lot of dissonance between the
two experiences, and the TA system never seemed to adequately prepare AIs
to teach composition independently.  I was lucky in that I began grad
school with the knowledge that I wanted to study Rhet/Comp, so I was able to
work with t/t Rhet/Comp professors who actually taught FYC even though they
didn't necessarily have to.  It is difficult for me even now to calculate
the value to that training, but I am certain that when I began teaching
FYC independently, I had a lot more strategies and pedagogical
understanding under my belt than did many of my peers.
 
One last thing:  I'm especially sympathetic to Greg Sturgeon's statement
that he would prefer to leave graduate school relatively debt-free.
With the job market the way it is, I think the more teaching experience
and the fewer student loans a graduate student can amass, the better.
 
Nancy Peterson
Asst. Professor of English
Director, Morehead Writing Project
Coordinator, Interdisciplinary Women's Studies Program
Morehead State University
Morehead, KY  40351
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Yes, it is the Hyatt.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Thu, 6 Mar 1997, Barrett M. Briggs wrote:
 
> On Thu, 6 Mar 1997, Kristine Hansen wrote:
>
> > Barrett,
> >
> > What hotel will the Composition Blues Band be playing in?  It sounds
> > interesting.
> >
> > Kristine Hansen
> > English Department
> > Brigham Young University
> > Provo, UT 84602
> > (801) 378-4775
> >
> Probably the Hyatt Regency.  Marvin knows.  But he won't tell us
> musicians much.  He's afraid we'll want to be paid.
>
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WPA Friends,
Guanjun is one of the good foks down the road at the University of Arizona.
If anyone is still looking for a roommate, please e-mail him.  He'll tell
you lots of nasty things about me, so it could be fun.
Best,
Duane
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Thu, 6 Mar 1997, Guanjun Cai wrote:
 
> Dear Duane:
>
> Do you know anybody who is seeking a roomie for the CCCC weekend? I did
> not plan to stay in Phoenix for overnights, thinking of driving back and
> forth everyday. When put on the table, that plan sounds a bit crazy. I am
> trying to find someone who has already reserved a room and is willing to
> share the expenses. Please let me know if you have some good news. Thank
> you. See ya soon.
>
> Guanjun
> gcai@u.arizona.edu
>
>
>
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I would suggest Eppley, George and Anita Dixon Eppley.  _Building
          Bridges to Academic Writing_.  Mayfield, 1997.
 
          Ed Moritz
          English and Linguistics
          Indiana U Purdue U Ft Wayne
          Ft Wayne IN 46805-1499
          219-481-6841
          moritz@cvax.ipfw.indiana.edu
I need suggestions for a textbook.
 
I'm looking for a text that will help support an inquiry-based approach to
basic writing.  I intend to include a word Almanac (suggestions welcomed),
and the handbook _Writing from A to Z_, but I'd like a rhetoric to
complement these choices which would help facilitate student-directed
inquiry and class-designed projects.
 
During the semester students will produce an I-Search paper based on their
inquiry goals.  We will also try to discover topics/issues by reading from
reference materials (e.g. the World Almanac).  The students are placed in
basic writing based on ACT scores (Language section below 17).  They
produce a portfolio that can move them on into the first semester course
or into a second semester of more individualized instruction in
pre-college writing.
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                Coordinator of Writing & the Writing Center
              <URL:http://www.morehead-st.edu/people/r.royar>
          Vote to reconstitute the Works Progress Administration
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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On Fri, 7 Mar 1997, P.D. Lesko wrote:
> This discussion on TA teaching loads has been really interesting. One thing
> I have noticed is that many on the list have described some excellent
> mentoring/support systems for their TAs. I have an interest in whether or
> not the colleges that use TAs, and have mentoring/support systems for their
> TAs also use adjunct/part-time faculty and have similar mentoring/support
> systems for their adjunct faculty.
>
> If so, what kinds of mentoring/support systems do you have in place? If
> not, why not, or is your college/department contemplating instituting any
> such support?
 
 
I can speak for the Business Writing Program here at Purdue.  Mike Zerbe
earlier described the mentoring system at Purdue.  Here, all teachers new
to a course/program take what is now a one credit course that forms what
we call "mentor groups."  Each group has approximately eight new teachers
and one or two mentors.
 
In the past two years, I have mentored both English 102, the second
semester course in the introductory composition sequence, and English
420, business writing.  In the Business Writing Program, "new teachers"
include adjunct faculty but not tenure line faculty.  Therefore, each of
the business writing mentor groups typically has one or two Instructors.
My impression is that Instructors are included in the mentoring for
business writing because (a) few have extensive training in
business/professional writing, (b) the program does not approach business
writing from the typical genre-based direction that most in-coming
adjunct faculty may have experienced, and (c) the program tries to
encourage through mentoring, regular staff meetings, guest lectures, etc.
a sense of professional community and collaboration among staff members.
 
Tim Peeples
Assistant Director,
Rhetoric and Composition Graduate Program
Purdue University
peeples@omni.cc.purdue.edu
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David,
        You've asked a very interesting questions here.
        I'm reluctant to characterize the "campus view" at Purdue as though
it were unified, but my sense is that if these three ways of seeing TA-ships
were to be prioritized rather than chosen among, it would be 3, 2, 1 for
most constituencies on our campus.  There's a general recognition among TAs,
graduate faculty, and administration that the "fee" for the "service" is too
inadequate for the "fee for service" view to explain what the TA-ship
represents.
 
Shirley
 
 
At 08:23 AM 3/7/97 MST, you wrote:
>I'd be interested in how different campuses view teaching assistantships. Here
>are some options: 1) as a fee for service job; 2) as a competitive award of
>financial support for graduate work; 3) as an integral part of graduate
>education and career preparation. I have thought about this quite a bit, and
>it came to mind the other day when we were discussing hiring residence hall
>assistants for our student housing. The director of residence life from the
>Main campus reminded us that these positions were "leadership positions," not
>just "jobs." That is, it is an honor to be selected as a residence hall
>assistant, and you get paid as well. Real dollars and psychic dollars.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
Shirley K Rose
Director of Composition
Department of English
HEAV 1356
Purdue University
West Lafayette, IN 47907-1356
roses@purdue.edu
(765) 494-3742
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>We of Marvin and the Composition Blues Band also have a video.
>Unfortunately, it was confiscated by the police.
>
 
Is that the police or The Police?
 
And now that I look at it, isn't police a funny looking word?
Bill
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How's the weather in Phoenix at night?  Cold?
 
raul sanchez
university of utah
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Ow, Bill.  That Stings.
 
Does the CBB have an open mike?  I can imagine a lot of folks wanting to
sit in....
 
--Becky
 
>>We of Marvin and the Composition Blues Band also have a video.
>>Unfortunately, it was confiscated by the police.
>>
>
>Is that the police or The Police?
>
>And now that I look at it, isn't police a funny looking word?
>Bill
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First, we need to know how the weather is in YOUR town at night, before
we can know how to answer this question....
 
Now, you take me, I'm a Phoenix AZ native, which means I put on a sweater
when the mercury dips below 80 F., and I am NOT kidding.
 
So...In MY opinion, yes it is cold at night, usually below fifty, dipping
into the 30's in outlying areas of the valley at night.
 
Duane, however, is planning to swim without his parka (being from
Wisconsin and therefore running some kind of 50/50 blend of antifreeze
and mild cheddar in his veins).
 
p.s. If you bring an umbrella, the locals will *laugh*
 
On Fri, 7 Mar 1997, Raul Sanchez wrote:
 
> How's the weather in Phoenix at night?  Cold?
>
> raul sanchez
> university of utah
>
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Organization: Southern Utah University
Subject:      Re: collaborative learning
 
Any suggestions for excellent resources on cooperative/collaborative
learning in the composition class?
=========================================================================
Date:         Fri, 7 Mar 1997 10:55:08 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Raul Sanchez <Raul.Sanchez@M.CC.UTAH.EDU>
Subject:      Re: weather
In-Reply-To:  <Pine.SOL.3.91.970307103454.5730B-100000@general1.asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Fri, 7 Mar 1997, C.J. Jeney wrote:
 
> First, we need to know how the weather is in YOUR town at night, before
> we can know how to answer this question....
 
Salt Lake gets chilly at night, like a deser(e)t should, even when it's
not winter. But lately here only in the 20s-30s, thanks to the mildness of
this season.
 
> So...In MY opinion, yes it is cold at night, usually below fifty, dipping
> into the 30's in outlying areas of the valley at night.
 
But it's a *dry* cold, as they say.
 
raul sanchez
university of utah
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Does anyone know the best way to get from the airport to the Hyatt?
Cab?  Shuttle?  Transporter beam?  We'll be coming in very late
Wednesday night and I would like to avoid wandering around the
airport looking for directions.
 
Thanks;
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"I'm not a vegetarian because I love animals; I'm a vegetarian
because I hate plants."  --A. Whitney Brown.
=========================================================================
Date:         Fri, 7 Mar 1997 11:18:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: weather
In-Reply-To:  <Pine.SOL.3.91.970307101635.18085B-100000@cor>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
At night now the temps. dip to a chilly 50 degrees in Phoenix.  A light
sweater will do, though.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Fri, 7 Mar 1997, Raul Sanchez wrote:
 
> How's the weather in Phoenix at night?  Cold?
>
> raul sanchez
> university of utah
>
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Ken Bruffee's book, <Collaborative Learning>, is pretty helpful.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Fri, 7 Mar 1997, Eric Morrow wrote:
 
> Any suggestions for excellent resources on cooperative/collaborative
> learning in the composition class?
>
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At the CCCC General Session on Thursday, I will announce that
interested people should try to buy Berlin Run t-shirts on Thursday.
That way, if we run out of them, we can have more printed before Saturday.
They'll be available at the CCCC registration table beginning Thursday
morning.  The price is $12.  By the way, Deirdre Mahoney and Bonnie
Kyburz have worked hard to organize the event.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
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If you come in late, I'd suggest a cab.  The airport is close to downtown.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Fri, 7 Mar 1997, Kelly Lowe wrote:
 
> Does anyone know the best way to get from the airport to the Hyatt?
> Cab?  Shuttle?  Transporter beam?  We'll be coming in very late
> Wednesday night and I would like to avoid wandering around the
> airport looking for directions.
>
> Thanks;
>
> Kelly Lowe
> Director of Writing Programs
> Mount Union College
> Alliance, OH 44601
> 330/823.3153
> lowekf@muc.edu
> "I'm not a vegetarian because I love animals; I'm a vegetarian
> because I hate plants."  --A. Whitney Brown.
>
=========================================================================
Date:         Fri, 7 Mar 1997 12:14:34 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      schedule
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Note that my CCCC on-site duties begin early Tuesday morning.  I probably
won't be answering e-mail messages after Monday evening.  I hope to see
all of you at CCCC.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
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raul--
 
As I always say when that first sunburn of summer is frying my body:
"It's not the heat...it's the humility"
 
At 10:55 AM 3/7/97 -0700, you wrote:
>On Fri, 7 Mar 1997, C.J. Jeney wrote:
>
>> First, we need to know how the weather is in YOUR town at night, before
>> we can know how to answer this question....
>
>Salt Lake gets chilly at night, like a deser(e)t should, even when it's
>not winter. But lately here only in the 20s-30s, thanks to the mildness of
>this season.
>
>> So...In MY opinion, yes it is cold at night, usually below fifty, dipping
>> into the 30's in outlying areas of the valley at night.
>
>But it's a *dry* cold, as they say.
>
>raul sanchez
>university of utah
>
 
_________________________________________________
C.J. Jeney -- Arizona State University
 
AZCacti@asu.edu
 
"Don't Panic!"
=========================================================================
Date:         Fri, 7 Mar 1997 13:16:49 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: weather
In-Reply-To:  note of 03/07/97 13:04
 
but it's a wry humility.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Fri, 7 Mar 1997 12:47:43 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Berlin shirts
In-Reply-To:  <Pine.SOL.3.91.970307094126.24454G-100000@general3.asu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>At the CCCC General Session on Thursday, I will announce that
>interested people should try to buy Berlin Run t-shirts on Thursday.
>That way, if we run out of them, we can have more printed before Saturday.
>They'll be available at the CCCC registration table beginning Thursday
>morning.  The price is $12.  By the way, Deirdre Mahoney and Bonnie
>Kyburz have worked hard to organize the event.
>
>Duane Roen, Director of Composition
>Department of English                   (602) 965-3853 (office)
>Arizona State University                (602) 491-6813 (home)
>Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
OK, Duane, a hard question.  Do you have to run to buy the shirt?  (I'm
more of a moseyer myself.)
 
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Date:         Fri, 7 Mar 1997 15:03:12 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Berlin shirts, weather, puns
In-Reply-To:  <l03010d03af462f3c7330@[134.121.50.17]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Duane, CJ, David, Raul, Susan,
 
I think we need to get this conference started.  You guys got too much time
on your hands for a Friday afternoon, while the rest of us are working like
mad to get outta town.  (Now, if you want to get really serious, you could
list some more bargain shopping places.)
 
Marty
=========================================================================
Date:         Fri, 7 Mar 1997 14:08:08 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kristine Hansen <hansenk@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: Berlin shirts, weather, puns
 
I'm with Marty--list the best shopping places!  Is the Hyatt next to
a good department store?
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Fri, 7 Mar 1997 14:12:02 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Berlin shirts, weather, puns
In-Reply-To:  note of 03/07/97 14:05
 
The problem with living the the conference town is that we can't prepare our
presentations on the flight out. What you see as enviable idleness is actually
confernce presentation avoidance. Besides, Duane has driven us so hard, we're
ready for the conference to start NOW! Fiat workshops!
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Fri, 7 Mar 1997 14:54:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Berlin shirts, weather, puns
In-Reply-To:  <v03007807af46323c5a56@[128.206.30.190]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Marty,
There are lots of outlet malls here.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Fri, 7 Mar 1997, Martha A. Townsend wrote:
 
> Duane, CJ, David, Raul, Susan,
>
> I think we need to get this conference started.  You guys got too much time
> on your hands for a Friday afternoon, while the rest of us are working like
> mad to get outta town.  (Now, if you want to get really serious, you could
> list some more bargain shopping places.)
>
> Marty
>
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Date:         Fri, 7 Mar 1997 14:59:02 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Berlin shirts, weather, puns
In-Reply-To:  <WPA-L%97030714122059@ASUVM.INRE.ASU.EDU>
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David has revealed the sad truth.  See you all in a few days.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Fri, 7 Mar 1997, David E. Schwalm wrote:
 
> The problem with living the the conference town is that we can't prepare our
> presentations on the flight out. What you see as enviable idleness is actually
> confernce presentation avoidance. Besides, Duane has driven us so hard, we're
> ready for the conference to start NOW! Fiat workshops!
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Date:         Fri, 7 Mar 1997 17:51:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia and/or Donald Gillikin <gillikin@CITYNET.NET>
Subject:      Re: Berlin shirts, weather, puns
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>Duane, CJ, David, Raul, Susan,
>
>I think we need to get this conference started.  You guys got too much time
>on your hands for a Friday afternoon, while the rest of us are working like
>mad to get outta town.  (Now, if you want to get really serious, you could
>list some more bargain shopping places.)
>
>Marty
>
 
And BOOKSTORES--especially used bookstories, specialty bookstores, etc.
 
Patricia Gillikin in the wilds of West Virginia
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Date:         Fri, 7 Mar 1997 19:31:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         louise wetherbee phelps <lwphelps@SYR.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <v01520d01af467a22a529@[141.211.7.180]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
The Syracuse Writing Program [please note this is not the Creative Writing
Program recently profiled in the Chronicle!] does have a strong
professional development program for our part-time instructors, whom we
call professional writing instructors (PWIs, a modification of the earlier
designation by the university of PTI).  We created a position for an
assistant director for professional development (in fact, we now have two
assistant directors, whose duties overlap,but who in varying degrees
concern themselves with both TAs and PWIs).  PWIs can be mentored, at their
request or when the situation calls for it, for professional development by
both tenure-track full time faculty and also other PWIs in leadership
roles.  Also, PWIs serve as mentors and leaders of groups for new TAs.
PWIs in these roles have assigned time (instead of teaching) to do them,
although it's often not enough to account for the time they spend.
 
One of the problems, however, of running a program whose TAs are almost all
very new and whose PWIs are very experienced is that the instructors'
professional development tends to take a backseat because of the enormous
time that must be invested to make sure the TAs are teaching well enough
not to do a disservice to their students.  There are some difficult
resource tradeoffs involved.  Furthermore, professional development is
itself seen by some PWIs as a cost imposed by the job rather than a simple
benefit.
 
Louise Phelps
 
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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Date:         Fri, 7 Mar 1997 19:35:37 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         louise wetherbee phelps <lwphelps@SYR.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <Pine.A41.3.95q.970307083819.203800G-100000@sp2n09.missouri.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I just have to add to the graduate students on this list that my son is
currently in grad school (an MFA program,not in English).  In his field,
there are no TAships, no scholarships, just loans and help from his
parents.  He has to pay a huge tuition, comparable to college.  He will
have a big debt when he gets out and no particular prospect of making lots
of money.   There are worse things than getting low pay to learn how to
teach [and many comp programs really do teach you how to teach, it's not
just sink or swim]  while also (many if not all TAs) getting your education
paid for.   I sure wish he had the choice of not taking out loans.
 
Louise Phelps
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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Date:         Fri, 7 Mar 1997 17:51:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "C.J. Jeney" <AZCacti@ASU.EDU>
Subject:      4C's shopping, tourist-stuff
In-Reply-To:  <199703072251.RAA23755@main.citynet.net>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Only 2 or 3 miles north of the Pheonix Civic PLaza, on Central Avenue,
there is Park Central Mall, and at Camelback and Central there's an AJ's
fine foods (sort of import/yuppie/exotic cuisine grocery--Great selection
of fine liquors and wines).  Right next to AJ's there is a *huge* antique
dealer, and some other neat-o shops.
 
Musicians might like to check out Central Music just south of Camelback
(again...on Central); they have one of the largest selections of music
scores and books of popular/classical/jazz/whatever-floats-yer-boat music
that I've *ever* seen (and they'll cut you a pretty good deal on an
Ovation Elite guitar. Oh yeah. They also have groovy busts of Mozart and
Bach and some of those other guys who died before Jimi Hendrix did).
 
Lessee.....the Phoenix Art museum is on Central at McDowell Road (about
1/2 mile north of the conference). There's a dynamite *TEA SHOP* near
Patriot's park in downtown (they open at tea time--you might need a
reservation).......The Arizona Center is right there in downtown too, it
has shops and restaurants, and a bar called Majerle's (where the Phoenix
Suns basketball team fans will be celebrating/sulking on the 15th,
depending on the game outcome)............
 
The Phoenix public transit system *is* somewhat less than wonderful in
terms of number of routes and hours of service, but within daylight
hours, cool trips are the Desert Botannical Gardens, the Phoenix Zoo,
Scottsdale 5th Avenue Shops........
 
The Arizona Renaissance Festival is bigger and better than most across
the country........
 
It's hard to beat Rawhide for a greenhorn old-west-town tourist
attraction.  They have a pretty good steakhouse, but even thought they
list deep fried rattlesnake on their appetizer menu, they never actually
have any >;/
 
Oh yeah. I am willing to travel downtown and pick up whoever really wants
to go to the Eagle Mountain Rocky Mt. Oyster/Chicken BBQ Trail Ride
(live country music and the great outdoors). Saturday, Mar. 15. I
promised my horse we would go, and I can't let her down :)
 
And YES Duane is right...this is task avoidance--but aren't you glad I
got frustrated with my last minute revisions? :)
 
--CJ Jeney--
 
P.S. Do not email me about rodeo or charreada. I have no interest in
watching a calf or horse get its neck broken just for "fun." thanks.
 
On Fri, 7 Mar 1997, Patricia and/or Donald Gillikin wrote:
 
> >Duane, CJ, David, Raul, Susan,
> >
> >I think we need to get this conference started.  You guys got too much time
> >on your hands for a Friday afternoon, while the rest of us are working like
> >mad to get outta town.  (Now, if you want to get really serious, you could
> >list some more bargain shopping places.)
> >
> >Marty
> >
>
> And BOOKSTORES--especially used bookstories, specialty bookstores, etc.
>
> Patricia Gillikin in the wilds of West Virginia
>
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Date:         Fri, 7 Mar 1997 18:00:43 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: a question about TA teaching load
In-Reply-To:  note of 03/07/97 17:46
 
I had the same experience in Grad school as Louise's son. There were no
teaching assistantships. My "TAship" was at Roosevelt University, Bogan Junior
College, Indiana University Northwest. That is, I got teaching experience
without training at very low pay, with the extra bonus of getting to drive to
Gary twice a week--thru the snow, up hill both ways. U Chicago was odd in this
way: it's a big grad school attached to a small (and expensive) undergrad
school. Are there many of these around?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 7 Mar 1997 23:17:43 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         FARAH HABIB <FREH6431@URIACC.URI.EDU>
Subject:      writing centers and composition courses
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I am a graduate student working on a paper on writing centers and how their
services can be used to teach composition courses. Specifically, the topic
is about writing center tutors and writing teachers working together in the
classroom or the lab. I need to update my research to include articles and
books published on this topic in the last two years (1995, 1996). I would
appreciate any help I can get on this, thank you.
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Date:         Fri, 7 Mar 1997 23:17:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         FARAH HABIB <FREH6431@URIACC.URI.EDU>
Subject:      writing centers and composition courses
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I am a graduate student working on a paper on writing centers and how their
services can be used to teach composition courses. Specifically, my article
is about writing center tutors and teachers working together in the
classroom or the lab. I need to update my research on this topic to include
articles and books published in the last two years (95,96). I would
appreciate any help I can get. Thank you.
=========================================================================
Date:         Sat, 8 Mar 1997 01:18:17 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      CCCC/97 Online Update: The program, etc.
X-To:         Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              CCCC Announcement List <cccc-announce@zaphod.lc.missouri.edu>,
              4Cs Computers in Composition committee
              <sevenc-l@lists.missouri.edu>
X-cc:         Cindy Selfe <cyselfe@mtu.edu>, Nancy Barron <ngbarron@mtu.edu>,
              Lester Faigley <faigley@uts.cc.utexas.edu>,
              Nell Ann Pickett <PickettHCC@aol.com>,
              Victor Villanueva <villav@mail.wsu.edu>,
              Jacqueline Jones-Royster <jroyster@magnus.acs.ohio-state.edu>,
              Lillian Bridwell-Bowles <lilbrid@maroon.tc.umn.edu>,
              Debbie Fox <dfox@ncte.org>
MIME-Version: 1.0
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                                     CCCC/97 Online |
                  http://www.missouri.edu/~cccc/97/ |
                           cccc@showme.missouri.edu |
                  ----------------------------------
 
         Program | Contributing Content | Internship
   Phoenix Info | Discussion Forums | P&T Stories and Statements
                   Online Proposals for 98
 
 
*** THE PROGRAM IS ONLINE ***
 
http://www.missouri.edu/~cccc/97/program/
 
Many people who are registered for the convention have received the
program book by now, but for those who haven't, this online version may
prove useful. It may be more important, though, as a peek at the
convention for those of us who can't make the trip to Phoenix and as an
archival resource, an accessible record of the 1997 event.
 
Note: There are still some tweaks to be made to the online version. If you
see things that don't match what's in print or in any other way erroneous
or difficult to find or read, please write to cccc@showme.missouri.edu and
suggest changes.
 
TWO NEW FEATURES (one done, one in process)
 
--> Interactive Personal Schedule
 
You know the "Individual CCCC Schedule" just inside the cover of the
program book every year? Just for fun, we created a web form that follows
the shape of that page. If you fill out the form on the web, you'll
receive a copy of your schedule via email. If your schedule changes, you
can fill out the form again--as often as you like!
 
--> HyperIndex
 
We've begun adding links from the Indexs (by topic and by participant
name) to the sessions listed. It's a bit time-consuming, but hopefully all
the links will work before the weekend is over.
 
----------------------------------------------
REMINDERS:
 
--> Add presentation texts!
 
A number of people have added presentation texts in recent days, but the
collection is still not large enough (we hold out hope for comprehensive
coverage!).
 
For the hundreds (thousands) of our colleagues who cannot attend the
convention, this may be their only means of touching the field's Main
Event. The more of our work we add, the better resource it will be for
them (and for those who do attend and subsequently find need to refer
back).
 
To add texts (papers, abstracts, outlines, etc.), go to:
 
  http://www.missouri.edu/~cccc/97/contribforms.html
 
Many computer systems should allow you to copy the text from your word
processor or text editor and past it right into the web form. Let us know
if you run into any difficulty (cccc@showme.missouri.edu).
 
Please add your presentation materials!
 
--> CCCC Web Publishing Internship
 
We received 36 applications for four internship positions, a great
response in any case, but especially considering the unreasonably brief
time between the announcement and the deadline. Interns will be notified
by March 10.
 
--> Phoenix Info
 
There have been questions and answers recently on several lists about
local weather, transportation, lodging, shopping. Some of those notes were
forwarded to the CCCC announcement list
(cccc-anounce@zaphod.lc.missouri.edu) and can be found in the web archive
for that list:
 
  http://www.missouri.edu/~cccc/97/announce
 
--> Discussion Forums
 
Several sessions and a number of general subjects can be discussed on
HyperNews Forums. See:
 
  http://www.missouri.edu/~cccc/forums.html
 
Anyone may request a forum at any time. Even when the convention is over,
we'll have plenty to talk about, including and most immediately: proposals
for next year's convention program. Last year we had a fine time using the
forum provided by March Bauman:
 
  http://www.umd.umich.edu/HyperNews/get/cccc97/proplink.html
 
We have one available now for discussing ideas for next year's sessions:
 
  http://www.missouri.edu/HyperNews/get/cccc98/proplink.html
 
--> Forum for P&T Stories and Statements
 
As part of the Computer Committee's work to develop guidelines (in
cooperation with NCTE's Instructional Technology Committee) for including
technology oriented teaching and scholarship in promotion and tenure
considerations, we've created a web page that will, we hope, provide a
different dimension than these projects usually obtain.
 
The web page:
 
  http://www.missouri.edu/~sevenc/recognition
 
includes a form that anyone can use to share ideas for or drafts of formal
position statements or stories about the relationship between academic
recognition and technology.
 
--> Online Proposal Submission
 
We're about two tweaks and a test away from having the online session
proposal form working (a must for those who tire of making and keeping
straight 7 print copies!). As soon as it's available, a link will be added
to the CCCC/97 Online homepage:
 
  http://www.missouri.edu/~cccc/97/
 
----------------------------------
--Eric Crump
  On behalf of the CCCC Computer Committee
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Date:         Sat, 8 Mar 1997 11:02:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ed Moritz <Moritz@SMTPLINK.IPFW.INDIANA.EDU>
Subject:      Re: Textbook for Inquiry-based basic writing course
MIME-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: 7bit
 
I would suggest Eppley, George and Anita Dixon Eppley. _Building
          Bridges to Academic Writing_ Mayfield, 1997.
 
          Ed Moritz
          English and Linguistics
          Indiana U Purdue U Fort Wayne
          Ft Wayne IN 46805-1499
          219-481-6841
          moritz@cvax.ipfw.indiana.edu
 
I need suggestions for a textbook.
 
I'm looking for a text that will help support an inquiry-based approach to
basic writing.  I intend to include a word Almanac (suggestions welcomed),
and the handbook _Writing from A to Z_, but I'd like a rhetoric to
complement these choices which would help facilitate student-directed
inquiry and class-designed projects.
 
During the semester students will produce an I-Search paper based on their
inquiry goals.  We will also try to discover topics/issues by reading from
reference materials (e.g. the World Almanac).  The students are placed in
basic writing based on ACT scores (Language section below 17).  They
produce a portfolio that can move them on into the first semester course
or into a second semester of more individualized instruction in
pre-college writing.
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                Coordinator of Writing & the Writing Center
              <URL:http://www.morehead-st.edu/people/r.royar>
          Vote to reconstitute the Works Progress Administration
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Debbie Holdstein
In-Reply-To:  <Pine.A41.3.95q.970306193659.125450B-100000@sp2n09.missouri.edu>
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Sorry to post this to the list, but ---- Debbie, I sent you a message off
list, but got an error message. Will you try to get me off list? Beth
=========================================================================
Date:         Sat, 8 Mar 1997 11:21:48 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      CCCC/97 Online Update: The program, etc.
In-Reply-To:  note of 03/08/97 00:19
 
BRAVO! Eric Crump.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I would suggest Eppley, George and Anita Dixon Eppley. _Building
          Bridges to Academic Writing_ Mayfield, 1997.
 
          Ed Moritz
          English and Linguistics
          Indiana U Purdue U Ft Wayne
          Ft Wayne IN 46805-1499
          219-481-6841
          moritz@cvax.ipfw.indiana.edu
 
I need suggestions for a textbook.
 
I'm looking for a text that will help support an inquiry-based approach to
basic writing.  I intend to include a word Almanac (suggestions welcomed),
and the handbook _Writing from A to Z_, but I'd like a rhetoric to
complement these choices which would help facilitate student-directed
inquiry and class-designed projects.
 
During the semester students will produce an I-Search paper based on their
inquiry goals.  We will also try to discover topics/issues by reading from
reference materials (e.g. the World Almanac).  The students are placed in
basic writing based on ACT scores (Language section below 17).  They
produce a portfolio that can move them on into the first semester course
or into a second semester of more individualized instruction in
pre-college writing.
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                Coordinator of Writing & the Writing Center
              <URL:http://www.morehead-st.edu/people/r.royar>
          Vote to reconstitute the Works Progress Administration
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Sat, 8 Mar 1997 12:40:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Laura Gurak <gurakl@EPX.CIS.UMN.EDU>
Subject:      Intellectual Property Caucus
X-To:         acw-l@ttacs6.ttu.edu, cccc-announce@zaphod.lc.missouri.edu,
              sevenc-l@lists.missouri.edu
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
                   CCCC INTELLECTUAL PROPERTY CAUCUS
                   Wednesday, March 12, 1:30-5:00 PM
              Hyatt Regency, Regency Ballroom D, 1st Floor
                    Pages 44-45 in your CCCC program
 
I hope you'll consider attending this year's CCCC Intellectual
Property Caucus on Wednesday, March 12. There are some very pressing
intellectual property issues in the wind this year, including a new
hearing for the Michigan Documents Case (about coursepack copying)
and proposed federal legislation to extend copyright (bad for scholars
and students) and to regulate the Internet and Web usage (also
potentially bad for us). At this year's Caucus, we are especially
fortunate to have as our guest speaker Professor Dennis Karjala,
a law professor who is leading the effort against copyright
legislation.
 
Action groups this year will focus on five areas in intellectual
property: publishing issues; electronic media; legislative and political
action; pedagogical/authorial issues; alternative models for
intellectual property.
 
The Caucus runs from 1:30-5:00. Refreshments are provided.
You are welcome to attend and stay for all or part of the
program. If you'd like to see the program for the Caucus,
send me email, and I will send you a copy. Hope to see you there!
 
Please forward this note to any colleagues who might be interested.
 
--Laura Gurak
  Caucus co-chair
 
 
 
 
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Laura J. Gurak, Ph.D. /  Assistant Professor
Scientific and Technical Communication Program
University of Minnesota  /  201 Haecker Hall  /  1364 Eckles Ave.
St. Paul, MN 55108  /  gurakL@epx.cis.umn.edu
Home page: http://Rhet.agri.umn.edu/Rhetoric/Faculty/gurak.html
New book: http://rhet.agri.umn.edu/~laura/LGbook.html
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Robert, I hope I will be excused for self promotion, but the best
inquiry-based text I know is the one entitled INQUIRY, which I edited
with Lynn Bloom for Prentice-Hall in 1993.  We are working on a second
edition which should be out in 1998 or 1999.  Prentice-Hall will happily
send you examination copies.  --Ed White
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From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Phoenix Weather
 
Well, I just got back from my regular Sunday morning ride to Tortilla Flat,
and I'm sayin' if this weather holds and the orange blossoms break through a
tad more, we're going to have trouble getting you folks to go home after the
conference. Should we get a realtor to set up by the registration desk? Today
is clear and sunny. It was about 50 when I started out at 7 am, and pushing
into the 70's by 9:30 or 10:00 when I came home. Beautiful, beautiful morning.
 
If any of you are staying over next Sunday, let me strongly recommend a
breakfast-brunch-lunch run to the Superstition Saloon in Tortilla Flat. About
a 20 minute run east on the freeway will take you to the start of the Apache
Trail in Appache Junction. The Appache trail is a beautiful two-lane road that
winds up into the Supersitition Mountains, through rugged Arizona terrain with
its red rocks and desert plants, past spectacular mountain vistas, suddenly
opening on Canyon Lake. The road runs down to the lake, winds around it, and
then climbs over another rise and drops down into Tortilla Flat, surrounded by
rocky cliffs and cacti. The Superstition Saloon is an interesting place, walls
papered with dollar bills and business cards from visitors, saddles for bar
stools, all sorts of Arizona kitsch for sale, and a good hearty breakfast.
Those who go later will be able to eat barbequed stuff outside, with a CW band
and other amusements. I tend to go early for breakfast with the bikers (most
of whom are about as fearsome as I am--com'on, the leathers add a little
something) rather than later for brunch with the Beamer crowd. The traffic is
light early; it doesn't really get heavy at any time, but between 8 and 9 the
"boat people" and motor home types slow things down. No problem, really, since
that gives you more time to look at the scenery. You Graham Hill types might
find it a little frustrating, however. The road tends to bring out the gran
prix driver in all of us (is this only a guy thing?).
 
Anyway, I'm planning to be there Sunday morning as usual, and I'd be delighted
to have some company. The saloon is open every day, startng at 8 on Sat and
Sun, 9 on weekdays. I'm sacrificing my Saturday morning ride to the demands of
the Conference. It's a bigger sacrifice than you may think.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David,
 
Thanks for your suggestion about seeing the native beauty of Arizona.
 
Perhaps like some other out-of-towners, I plan to take at least one day
trip out somewhere beyond the environs of Phoenix.  Do you or Duane or
any of the other Arizonans have suggestions?  An overnight is possible.
Any suggestions about something within 150-200 miles that should not be
missed?  Other than the Grand Canyon, that is....
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
<http://www.uwm.edu/>
Phone:  414-229-5293
cis@csd.uwm.edu
<http://www.uwm.edu/~cis>
 
"If I say a cow can lay an egg, don't argue with me.  Go get the skillet."
                                        ---Muhammad Ali
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I am afraid this message may have bounced back, so I am re-sending.
David,
 
Thanks for your suggestion about seeing the native beauty of Arizona.
 
Perhaps like some other out-of-towners, I plan to take at least one day
trip out somewhere beyond the environs of Phoenix.  Do you or Duane or
any of the other Arizonans have suggestions?  An overnight is possible.
Any suggestions about something within 150-200 miles that should not be
missed?  Other than the Grand Canyon, that is....
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
<http://www.uwm.edu/>
Phone:  414-229-5293
cis@csd.uwm.edu
<http://www.uwm.edu/~cis>
 
"If I say a cow can lay an egg, don't argue with me.  Go get the skillet."
                                        ---Muhammad Ali
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: CCCC/97 Online Update: The program, etc.
 
You know, if we all took up an annual collection maybe we could just
support Eric and not make him get a "real" job.  [Oh, criminy, did I just
imply that he'd have a "virtual" job?]
 
Keith Rhodes
Northwest Missouri State University
 
[stolen from Cathy Legg: "Animal testing is a terrible idea.  They get
nervous and give all the wrong answers."]
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The Executive Board meets from 6:45-9:45 on Thursday, in Borein A, Hyatt.
The last hour, 8:45-9:45, is an open meeting. Please come during that time
period and let us hear your concerns, ideas for the future, what action
items you want WPA to take up, etc.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Well (hmmm), the most beautiful part of the desert in Arizona is not
around Phoenix (sorry, guys) but around Tucson, 110 miles "up" but south
of the Phoenix area. Of course, those of you who attended RSA last May
know that Tucson is Arizona's Other Natural Wonder (Grand Canyon being the
other, of course) and those of you who will be attending the WPA 1998
summer conference in Tucson will also find this out. If any of you want to
come to Tucson, let us folk at the U of A know.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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In-Reply-To:  note of 03/09/97 11:37
 
The usual hot spots for Arizona are the Grand Canyon and Sedona, and both tend
to be very crowded and irritating this time of year. People who have not seen
the Grand Canyon, however, should a least drive up to the South Rim (that's
the close one) and have a peek. The Canyon lives up to its press clippings and
really helps one to understand what Longinus meant. It would have blown HIS
mind. To me, Sedona is a boutiquey-tacky town in a place of extraordinary
beauty. Others may disagree with me about the town. But Arizona is full of
places that would be major tourist attractions if the Canyon were not here. A
great day trip is to go west from Phoenix on US 60 to Wickenberg and then
climb up the mountain and go into Prescott the back way through Yarnell and
Congress. The Yuppies are busy ruining Prescott (Sedonifying it), so keep on
going thru Prescott to Alt 89, up over Mingus Mountain and down into Jerome,
an old mining town, currently populated by old hippies (but the Yups are
marching--stable power and phone connections for the laptop and Jerome will be
history too). But now Jerome is cool, and it is a good place to have lunch.
You can then come down the Mt. to the interstate and blast back to Phoenix--or
you can take the interstate north a bit, get off on 260 east at Camp Verde and
head east to Pine and Strawberry and on down to Payson and back to Phoenix on
87. That's a damn beautiful days drive--maybe a little long with the Camp
Verde/Payson piece added. Here's another good one: take US 87 to Payson, go
thru Payson and turn East on US 260 which goes along the Mogollon (pronounced
muggy-own) rim, with cool side trips up the rim--I'm a big fan of Woods Canyon
Lake. Take 260 to Show Low and head back toward Phoenix on US 60. That will
take you through the spectacular Salt River Canyon--which would be a major
major tourist attraction in any state but Arizona. This brings you back into
Phoenix thru Globe. At Globe, however, you could turn to the NE on Hwy 88 to
Roosevelt Lake and take 88 back into Phoenix. This road actually brings you
into Tortilla Flat from the other direction, and 30-40 miles of the road (to
within 5 miles of Tortilla Flat) is gravel. But it's a good gravel road,
suitable for regular cars (especially rentals), and quite unscary, except for
FISH CREEK HILL (vide Dead Man's Curve). Nevertheless, that part of the drive
is beautiful, much of it along Apache Lake. Another place I really like is
Bisbee, an old mining town in the SE corner of the state, right on the border.
You can blast down there at 85 MPH on I10 to Tucson (one of the more tedious
drives) or you can take the old road (HWY 79--the Pinal Parkway) tha brings
you into Tucson past the Biosphere--now being managed by Columbia University
and trying to emerge from new age faddism to academic respectability. Then you
pick up the interstate for about 20 miles at Tucson (Tucson's nice, by the way)
and head south on highway 90 from Benson. There's a old hotel in Bisbee (the
Copper Queen) that has been sort of restored. Nice arty little town, and not a
bad place to work from to explore the little known beauties of SE Arizona--the
Chiricahuas, the Cochise monument, and the big birding areas south of Tucson.
These are all nice trips.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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At 12:35 PM 3/9/97 -0700, Theresa Enos wrote:
>Well (hmmm), the most beautiful part of the desert in Arizona is not
>around Phoenix (sorry, guys) but around Tucson, 110 miles "up" but south
>of the Phoenix area. Of course, those of you who attended RSA last May
>know that Tucson is Arizona's Other Natural Wonder (Grand Canyon being the
>other, of course) and those of you who will be attending the WPA 1998
>summer conference in Tucson will also find this out. If any of you want to
>come to Tucson, let us folk at the U of A know.
 
Theresa is as usual right.  Try Tucson.  Don't miss the Desert Museum and
San Xavier Mission.
 
JS
 
jls25@psu.edu
Jack Selzer, Associate Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
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OK. Theresa has taken me to task on the back channel for describing Tucson as
"nice, by the way." Tucsonians don't like to hear this, but Tucson is really
El Paso moved a bit further west, a bit smaller and less cosmopolitan.
However, I love El Paso, and Tucson is one heck of a lot more than "nice, by
the way." And you'll note that I have not been promoting the sights of
Phoenix, which is a large flat place in the middle of really cool mountains.
Phoenix itself doesn't have many great sights, except some interesting
architecture here and there, some fabulous RV and trailer parks far from
tornadoes, and a great view from the top of South Mountain. Phoenix is a
functional sort of place in the middle of great tourist attractions. But I
will defer to a real Tucsonian to promote the sights of the area (we bikers
are big fans of the road up Mount Lemmon--great ride,  and there may be some
snow left up there). So I'm apologizing for calling Tucson nice. It's not
nice. It really is an interesting place, with a genuine multicultural flavor
and lots of good stuff that we can sample now or at WPA next year. Generally
speaking, I do not direct people to ANY Arizona city. Cities are not what
Arizona does best. Hell, the third largest city is Mesa (what a place-a!).
Now, would anyone like to discuss Ford vs. Chevy trucks, Mac vs. Windows,
Seattle vs Portland?
 
A last word on golf: the cheapest golf I have been able to find is the Snake
Hole Golf and Country Club, Idaho Rd and US 60 in Apache Junction. It's a
par-3 course, I think, with no grass. The tees are carpet samples, the putting
surfaces (I did not say "greens") are sand, and the fairways are a nice mix of
sand and desert plants. The course is quite flat, and there is a quickie mart
across the street where you can get snacks and stuff. A lot of people may not
like the Snake Hole Club, but I think it makes an important step in helping
the Southwest to assert its own identity over against the hegemony of the
north east. We are slowing developing our own Christmas iconography, getting
rid of snowmen, heavily bearded and warmly dressed Santas. We're putting
lights on saguros, and we now have the partridge in a prickly pear. There is no
reason why golf courses have to be covered with grass or that putting surfaces
have to be greens. Grass doesn't grow here without a lot of coaxing, butSnake
Hole shows us that we can develop a functional, yet truly southwestern, golf
course. Who needs Troon or the TPC when Snake Hole is available? Fore!
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Did we mention Nogales?  A cool overnighter is to drive south/east on
I-10 to Nogales on Friday night, stay in the Travelodge on the *Arizona*
side, then next morning at about 7 am drive down the main drag to the
McDonalds--it's a few blocks from the border.  Park in the little dirt
pay lot across the street from McDonalds, have an egg
mc-somethingerother, then walk down the street to the border check
station, and on thru into the Mexico side. SHOP all morning, remember
there's a limit on how much alcohol you can bring back (but not on how
many trips across the border you can make in one day) and that this
includes those big bottles of vanilla.  Don't pay more than $6 for
blankets, or for fairly large rugs. Dicker over the price of
*everything*--it is expected.  You can eat in the restaurant that's been
there forever, and they say the water is actually piped in from the U.S.
side, but there are better eats in Tucson on your way back.  If you're
coming back up early enough in the day, stop at the Casa Grande historic
national monument.
 
--CJ "don't you ever sleep?" Jeney--
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C.J. and David,
 
Thanks for the enthusiastic posts.  Nogales sounds especially tempting.
It is very nice to go to a conference in a place that the locals love.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
<http://www.uwm.edu/>
Phone:  414-229-5293
cis@csd.uwm.edu
<http://www.uwm.edu/~cis>
 
"If I say a cow can lay an egg, don't argue with me.  Go get the skillet."
                                        ---Muhammad Ali
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              Conference on Basic Writing <cbw-l@vm1.spcs.umn.edu>,
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Just a reminder:
 
--> Online forum
 
Tomorrow is the last chance to participate in the online part of
_Responding On (Off)-Line to Three Works in Progress: John Trimbur's
"Whatever Happened to the Fourth C?"; Patricia Bizzell's "Rhetoric and
Social Action"; and Marilyn Cooper's "Postmodern Ethics in the Writing
Classroom"_
 
  http://www.hu.mtu.edu/cccc/97/
 
The essays are superb & thought provoking, but the responses so far have
been comparably interesting and provocative! Still a little time to get
your oar in the water!
 
---------------------
 
--> Presentation texts
 
As you finish revising (or drafting!) papers and notes and etc. for CCCC
presentations, I hope you'll take a minute to add your stuff to the online
collection of texts. In most cases it just takes a minute or two to paste
the text into the web form and add <p> tags wherever you want paragraph
breaks.
 
  http://www.missouri.edu/~cccc/97/contribforms.html
 
If anybody needs help with the process, write to cccc@showme.missouri.edu.
Glad to help!
 
--Eric Crump
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Hmmmmmm?  An open mike?  The Composition Blues Band tries to stay
composed; however, Marvin might hand over the mike to someone who can
sing a song we know.  Do you know "Endless Sleep"?  "Mercury Blues"?
 
On Thu, 6 Mar 1997, Becky Rickly wrote:
 
> Ow, Bill.  That Stings.
>
> Does the CBB have an open mike?  I can imagine a lot of folks wanting to
> sit in....
>
> --Becky
>
> >>We of Marvin and the Composition Blues Band also have a video.
> >>Unfortunately, it was confiscated by the police.
> >>
> >
> >Is that the police or The Police?
> >
> >And now that I look at it, isn't police a funny looking word?
> >Bill
>
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OK, Theresa, I will be at the Board Meeting at 8:45 next Thursday, to
speak on behalf of Lynn Bloom and Don Daiker about our proposal for
Composition 2001.  --Ed White
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Subject:      More on Phoenix Weather
 
According to the weather forecaster tonight, for 4Cs we can expect sunny
weather with daily highs in the mid 80s. Let me put that in perspective. The
high was 89 today, and we did not feel the need to turn on air conditioning in
the house. Opening windows and doors was quite enough. In other words, it's
going to be lovely. Ask the presenters if they will be willing to hold the
session out on the lawn. Here's yer sign.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 10 Mar 1997 00:03:57 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      A reminder
 
A reminder to set WPA-L to "nomail" if you are coming to 4Cs and going on
spring break with no intention of checking your email for a couple of weeks.
Remember, I'm going to be here, checking email, and taking names. I know where
you are staying, and this is my turf. Have a nice day.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 10 Mar 1997 07:54:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steven D. Jamar" <sjamar@LAW.HOWARD.EDU>
Subject:      Re: ariz touring
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Hey!  What, n science types?  Don't forget Meteor Crater on your way to the
South Rim of the Grand Canyon.  And at the Canyon take the day hike down to
the plateau and back up.  However, it is a bit humbling to think of oneself
in reasonably good shape and having to rest often on the way back up - as
you watch the Canyon park rangers zip by as if walking on an empty
boardwalk at sealevel.  If you have more time, do the overnight to the
bottom - but call early.  Maybe it is already to late.  Or the mule trips.
Or rafting trips.  Or fabulous scenery on the unnatural lakes - if you are
in need of water vistas after too much desert.
 
An interesting state, despite its politics.  :)
 
Cheers
Steve Jamar
Howard Law
=========================================================================
Date:         Mon, 10 Mar 1997 08:18:45 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Berlin shirts, weather, puns
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
Duane & David,
 
I know we're all looking forward eagerly to our visit to the Valley of the
Sun.  Thanks for all the online help and info you've given us prior to
arriving.  See you at the conference!  Christine Hult
=========================================================================
Date:         Mon, 10 Mar 1997 08:44:00 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Touring
In-Reply-To:  <Pine.OSF.3.91.970309122304.21525B-100000@alpha1.csd.uwm.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Chuck,
My favorite spot in the state is Canyon de Chelly, located near the
Petrified Forest and the Painted Desert.  The canyon is the site of
ancient cliff dwellings and art.  It's a religious experience.
Best,
Duane
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Sun, 9 Mar 1997, Charles I Schuster wrote:
 
> David,
>
> Thanks for your suggestion about seeing the native beauty of Arizona.
>
> Perhaps like some other out-of-towners, I plan to take at least one day
> trip out somewhere beyond the environs of Phoenix.  Do you or Duane or
> any of the other Arizonans have suggestions?  An overnight is possible.
> Any suggestions about something within 150-200 miles that should not be
> missed?  Other than the Grand Canyon, that is....
>
> Charles I. Schuster
> Department of English
> U. Wisconsin-Milwaukee
> Milwaukee, WI  53201
> <http://www.uwm.edu/>
> Phone:  414-229-5293
> cis@csd.uwm.edu
> <http://www.uwm.edu/~cis>
>
> "If I say a cow can lay an egg, don't argue with me.  Go get the skillet."
>                                         ---Muhammad Ali
>
=========================================================================
Date:         Mon, 10 Mar 1997 09:57:16 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: A reminder
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
David, could you run through the protocol for  turning the list to NOMAIL
one more time.  A new crisis has just emerged--I need to get a report and
budget request out today--and I cannot quickly, and in my panic, find my
stored list of instructions.  Thanks.
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Mon, 10 Mar 1997 11:20:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan Hahn <shahn@DEPAUW.EDU>
Subject:      Re: A reminder
In-Reply-To:  <WPA-L%97031000035885@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
no mail
=========================================================================
Date:         Mon, 10 Mar 1997 09:27:41 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: setting nomail
In-Reply-To:  note of 03/10/97 08:58
 
To set WPA-L to nomail, send this message to listserv@asuvm.inre.asu.edu
 
set WPA-L nomail
 
When you get back, send this message:
 
set WPA-L mail
 
If this doesn't work, it usually means you are subscribed under a different
address from the one your system is currently sending with your messages. Let
me know if this happens, and I'll fix it.
 
Have a great 4Cs and/or a nice vacation.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 10 Mar 1997 09:28:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: More on Phoenix Weather
In-Reply-To:  <WPA-L%97030923501483@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
The forecast is for temperatures in the mid 80s through Friday.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Sun, 9 Mar 1997, David E. Schwalm wrote:
 
> According to the weather forecaster tonight, for 4Cs we can expect sunny
> weather with daily highs in the mid 80s. Let me put that in perspective. The
> high was 89 today, and we did not feel the need to turn on air conditioning in
> the house. Opening windows and doors was quite enough. In other words, it's
> going to be lovely. Ask the presenters if they will be willing to hold the
> session out on the lawn. Here's yer sign.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
=========================================================================
Date:         Mon, 10 Mar 1997 10:16:46 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Geoff Chase <Geoffrey.Chase@NAU.EDU>
Subject:      Re: Touring
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
David, Duane, and others have done a great job of talking about the glories
and wonders of Arizona. Geographically, culturally, topographically,
climatically, etc, the state is a knockout. And, just to give all of you a
few more options, I thought I would put in a plug for the Flagstaff area
where, right now, the motel prices are low, the days are clear, and the
altitude (7000 ft) will take your breath away. If you come up--we are 5000
feet higher than Phoenix--you will drive through seven climate zones and
end up in the largest contiguous ponderosa pine forest in the US. While in
Flagstaff, you can visit the Museum of Northern Arizona, Walnut Canyon
(cliff dwellings), get in a day of down hill or cross country skiing, or
just admire the 12,000 foot peaks which rise above town. With a short
drive, (30-45 min) you can visit Sunset crater, Wupatki (Indian ruins
overlooking the Painted Desert), or the red rock spires and canyons of
Sedona (David's description of Sedona is on the money, but if you have an
hour to get out of town and onto one of the trails, you will find yourself
in one of the most incredible landscapes you will ever see). Flagstaff is
also a good place to stop for a meal on your way to or back from the south
rim of the Grand Canyon. Try Macy's or Late for the Train for great coffee
and pastries on your way up, and stop at the Beaver Street Brewery for
dinner on your way back.
 
Geoff Chase
 
Geoffrey Chase
English Department Chair
Northern Arizona University
Flagstaff, AZ 86011-6032
geoffrey.chase@nau.edu
=========================================================================
Date:         Mon, 10 Mar 1997 12:20:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marcia Dickson <dickson.4@OSU.EDU>
Subject:      Re: A reminder
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Dear David,
 
Could you post the directions for requesting "nomail" and for resuming
contact after CCCC?  I hope I speak for others when I make this request--I'd
hate to think I was the only one who doesn't know how to perform what SHOULD
be a simple task!
 
Thanks....Marcia
 
 
 
>
Marcia Dickson, Associate Professor of English
Ohio State University at Marion
1465 Mt. Vernon Avenue
Marion, OH   43302
614-389-6786  extension 6256
=========================================================================
Date:         Mon, 10 Mar 1997 13:29:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christina M Glendenning <glend001@MAROON.TC.UMN.EDU>
Subject:      Re: Beyond Minnesota
In-Reply-To:  <01IGBX00KARG9I6QAW@cc.usu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I read that WPA will be holding an Executive Committee meeting Thursday
at 4Cs, the latter portion of which will be open to others. As an
advanced graduate student who has been personally affected by recent events
in Minnesota's CLA writing program, I want to offer some comments in
advance of the meeting, especially to other graduate students who cannot
afford to attend.
 
Years ago I left a spiritual vocation and for the next decade I worked in
corporations as a writer/trainer before enrolling in graduate school to
train for a career in the academy. I have been involved with literacy
issues for over 20 years in a variety of contexts; I believe I'm
qualified to articulate "trends" I observe in our discipline and to voice my
concerns to those of you who are its practicing professionals.
 
To do this effectively, it seems imperative to move beyond the debate over
Chris Anson and his replacement, Joel Weinsheimer. To remained focused at
the level of personalities obscures how what is happening at Minnesota
contributes to changes in the discipline itself. And to scapegoat
Professor Weinsheimer for actions that may be beyond his control, or to
scapegoat U of MN for buying into current administrative trends, prevents
a deeper inquiry into the "why" of those trends.
 
A portion of my dissertation research has been examining comp journals
from the '50s on...so I am familiar with the disciplinary debates from
that period. When composition at MN "rejoined" English, what began for me
as an historical inquiry came dramatically to life. Our "new" way of
configuring the writing program echoes those historic debates, but, most
importantly, this configuration contradicts my six years of Ph.D. training.
 
Large recitation sections taught by literature faculty who are not trained
compositionists, the mass hiring of education specialists to serve as
politically powerless, cost-effective teaching machines--all of these
administrative strategies are becoming more commonplace nationally--yet
academe continues to market its MA/Ph.D programs in literacy, comp,
rhetoric, technology...whatever hybridization of the above it takes for
successful, competative recruitment.  Therefore, I need to ask: If comp
is something anybody can teach, why have I and MN taxpayers just spent a
lot of money for my specialized training? Even when I attended the WAC
Conference in Charleston early in February, I observed that writing
instruction was often packaged as a "service" discipline to other
disciplines who could then request a nontenured or GTA line for WAC
implementation.
 
Most distressing to me personally is hearing tenured faculty who are
self-identified feminists, both females and males, and multiculturalists
(whose academic careers were enhanced--if not made possible--by the
rhetorics of feminism and diversity) discuss composition in marketplace
terms..."It's a buyer's market," etc. It's distressing because a lion's
share of part-time and nontenured work is taken up by women, often with
dependent children, who need to earn a living wage as they try to teach
9 sections a year, finish their dissertations, write for publication,
receive exemplary reviews, etc. This scenario leds me to ask: How is
the current crisis in composition not a feminist or class-politics
issue? Who is benefiting from the legitimazation of a scholary underclass?
 
Because I have a long work history in the private sector, I'm familiar
with corporate rhetoric (which in R & D divisions still parrots the
rhetorics of the military), and I am also familiar with the utimately
self-defeating policies of outsourcing, downsizing, and hierarchical
non-accountability. I've observed the tremendous amount of cognitive
dissonance required for people to adapt to these policies. Of course
there are always unprincipled people who survey the political landscape
and play it to their own advantage, but we need to interrogate why
normally dedicated academics have chosen to cannibalize their own
discipline(s) and its future practitioners.
 
At first I refused to accept the academy's appropriation of corporate
culture; I entered my Ph.D. program dedicated to literacy, teaching, and
research that contributed to ethical practices. But now, I have chosen to
reconfigure myself accordingly. I currently view myself as a very
dissatisfied consumer who feels she was admitted to a Ph.D.program to
justify in part, the academy's retention of graduate faculty, and who,
after 6 years, has been trained to be a subsistence/marginalized member
of the growing academic underclass and not a pro-active and effective
professor. And here I am talking about the infrastructure of modern academe
in general, not my individual program or the mostly dedicated faculty who
trained me.
 
Perhaps the academy needs to more fully experience the litigious
consequences of corporate practices before anything changes...that
undergraduates and graduate students and faculty can and will sue over false
claims and substandard merchandise and all practices will become contractual
and potentially evidentiary.
 
I hope that WPA will go out of its way to aggressively elicit honest
questions and concerns from composition graduate students. And I hope this
will result in honest dialogue about policy, expectations, and
responsibility.
 
Thank you....
 
Christina Glendenning
=========================================================================
Date:         Mon, 10 Mar 1997 13:16:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <331F6E7F.483E@elmhurst.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
        AMEN.
 
William A. Pedersen, University of Arizona
 
On Thu, 6 Mar 1997, Karin Evans wrote:
 
> Donna Qualley wrote:
> >
> > a 2x2 sounds heavy to me. I'm wondering if those schools where GTAs teach
> > a 2X2 also have instructors conference students regularly? Do instructors
> > design their own syllabi or teach from a common syllabus and course
> > rhetoric? I guess I'm wondering if there are different assumptions about
> > the kinds of work as well as the time involved in teaching writing in the
> > schools that require instructors to teach two courses versus one course
> > per term.
>
> When I taught a 2/2 load as a TA, we were required to conference 3x per
> semester.  We weren't supposed to cancel classes when we held conferences,
> but everybody did anyway.  We designed our own syllabi.
>
> I have TA'd in both a 2/2 system and a 2/1 system, and my experience is that
> neither the assumptions about the kind of work nor the time involved in
> teaching a section is any different.  It took me three years to get my MA in
> the 2/2 system.  I did get a lot of valuable teaching experience, though.
>
> Here's another crucial issue: can your TAs live on what you pay them?  If
> they can't, they have to work beyond their teaching load to earn more money.
>  You have to factor in BOTH the teaching load and the pay.
>
> Karin
>
>
>
> --
>
> Karin Evans
> Department of English
> Elmhurst College
> 190 Prospect Ave.
> Elmhurst, IL 60126-3296
> 630-617-3134
> karine@elmhurst.edu
>
=========================================================================
Date:         Mon, 10 Mar 1997 13:15:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: Beyond Minnesota
In-Reply-To:  <Pine.SOL.3.91.970310112308.24218A@maroon.tc.umn.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Although I am responding in part to Glendennig's post, this message is for
all on the WPA-L. Please come to the open part of the Exec Board meeting
of WPA and voice your concerns and suggestions for future direction.
Christina, please come.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
=========================================================================
Date:         Mon, 10 Mar 1997 13:25:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <331f4ed4034d002@mhub2.tc.umn.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
iN 1989-90 AND 91, we were told that the Immigration and Naturalization
Service forbid out-of-country GATs to work (at any job) more than 20
hours per week.  Presumably, that was to deter them from taking more
full-time jobs from U.S. citizens or Green Card holders.  As a result,
U.S. students could not teach longer hours than 20 and the student cap
had to belowered from 25 to 20--not that it made enough
difference--because otherwise, that would have been discrimination.
 
I don't know if that condition for in-country employment still exists,
but I sure would like to know.  We did a recap of an earlier survey and,
I believe, experienced GATs could get by with 23-24 hours with 25
students only if they spent only 10 minutes grading each paper,
considering office hours, conferences, and prep time.  Inexperienced GATs
were stuck at over 30 hours per week average.
 
Does anyone know about INS's current time restrictions?
 
William A. Pedersen, University of Arizona
=========================================================================
Date:         Mon, 10 Mar 1997 13:35:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <Pine.HPP.3.91.970307095054.29847F-100000@msuacad.morehead-st.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
AI doesn't mean  assistant instructor, it means "artificial
intelligence."  :-)
 
William A. Pedersen, University of Arizona
=========================================================================
Date:         Mon, 10 Mar 1997 13:36:16 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: a question about TA teaching load
In-Reply-To:  note of 03/10/97 13:26
 
Bill, I tried the INS approach at ASU, and I got nowhere. I always thought it
was a pretty neat idea. The response here was that we define a TA position as
50%; that's 20 hours a week; we can't help it if people spend more time than
that on the job. It wasn't quite that crude, but that was the gist. Shucks,
the taxpayers think someone teaching two courses only works 6 hours a week
anyway.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 10 Mar 1997 14:50:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Chris M. Anson" <anson@MAROON.TC.UMN.EDU>
Subject:      Re: Beyond Minnesota
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Thanks to Christina Glendenning for the post, and to Theresa for encouraging
some dialogue about these sorts of issues at the meeting in Phoenix.  Chris, may
I also suggest that you re-post your message a few days after CCCC: some people
may have already turned off their WPA-L and will miss it.
 
Cheers,
 
Chris Anson
 
NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor of English
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
=========================================================================
Date:         Mon, 10 Mar 1997 16:28:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barry Maid <bmmaid@UALR.EDU>
Subject:      Re: Beyond Minnesota
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Christina and others--
 
While we have a brief program planned, the issues you raise are most
appropriate for discussion at the Independent Writing Units SIG which
will be at 6:45-7:45 on Thursday, March 13.  I invite you and all other
interested people to attend.
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Mon, 10 Mar 1997 16:17:28 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      CCCC Bibliography
In-Reply-To:  <Pine.SOL.3.91.970310084149.16420A-100000@general5.asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Hello, all--
This is a message to be passed along to any past, present, and future
_CCCC Bibliography_ Contributing Bibliographers.  I apologize for any
cross-posting.
Thanks!
 
For all past, present, and future bibliographers for the _CCCC
Bibliography_, there is a CCCC session focused on bibliographic work in
rhetoric and composition.  Because I know most bibliographers only in
electronic form, I'd love to meet as many of you as I can face-to-face.
The session is H.7, at the Civic Plaza Convention Center, Tucson Room 38,
Main Level.  That's Friday, 11:15 a.m. to 12:30 p.m.  Erika Lindemann is
chairing the session and Sue Hum of UMass-Dartmouth and Betsy Smith of
Auburn will be joining me on the panel.  Hope to see you there!
Gail
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 685-2384
Editor, _CCCC Bibliography of Composition and Rhetoric_
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
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Date:         Mon, 10 Mar 1997 19:31:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Burnes <Pat_Burnes@VOYAGER.UMERES.MAINE.EDU>
Organization: University of Maine
Subject:      ta load
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 8bit
 
About two years ago, our university (The University of Maine) got
worried about a federal regulation that any student working more than
20 hours a week has to be treated as a regular employee and therefore
had to be--along with his/her university--subject to FICA withholding.
 The university wanted to avoid the payments and so checked with each
department employing teaching assistants about hours worked per week.
That was all we needed to get our teaching assistants' load reduced
from 1-2 to 1-1.  It was a good move.   The assistants report having
more time to read student writing and to meet individually with
students. All the evidence we can gather suggests they are being more
thoughtful about their teaching.
=========================================================================
Date:         Mon, 10 Mar 1997 18:08:59 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: wpa-l no-mail
In-Reply-To:  <msg544912.thr-eabb3b.4c4d19@voyager.umeres.maine.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
wpa-l no-mail
 
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
=========================================================================
Date:         Mon, 10 Mar 1997 19:55:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         keith rhodes <krhodes@ACAD.NWMISSOURI.EDU>
Subject:      Re: music
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
The Thursday night gig is probably pretty tightly planned; but isn't there
an open mike on Friday?  I'm looking for a chance to debut my stirring
"Wasting Away Again Here in the Adjunct Pool" (tune of "Margaritaville) at
this venue.
 
Keith Rhodes
 
Keith Rhodes
 
"I think animal testing is a terrible idea; they get all nervous and give
the wrong answers."
=========================================================================
Date:         Mon, 10 Mar 1997 22:04:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Shane Borrowman <SBorrowman@AOL.COM>
Subject:      no-mail
 
no-mail
=========================================================================
Date:         Mon, 10 Mar 1997 20:51:05 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: wpa-l no-mail
In-Reply-To:  note of 03/10/97 19:09
 
remember to send your "nomail" commands to listserv@asuvm.inre.asu.edu, not to
the list itself--
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 10 Mar 1997 20:13:03 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: wpa-l no-mail
In-Reply-To:  <WPA-L%97031020510638@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
i apologize.  five messages later, i stand corrected.
 
see you all soon, s.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
=========================================================================
Date:         Mon, 10 Mar 1997 23:47:35 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Chris M. Anson" <anson@MAROON.TC.UMN.EDU>
Subject:      Re: ta load
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Pat,
 
Didn't this therefore reduce the total pay of your instructors, or were you
paying them a flat rate regardless of load?  Here, as I reported earlier, we
faced the same difficulty, but restricting our TAs to one section of composition
per term reduces their income to less than $3,000 per term, or well below the
poverty line for the academic year.
 
 
Responding to the message of
<msg544912.thr-eabb3b.4c4d19@voyager.umeres.maine.edu>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> About two years ago, our university (The University of Maine) got
> worried about a federal regulation that any student working more than
> 20 hours a week has to be treated as a regular employee and therefore
> had to be--along with his/her university--subject to FICA withholding.
>  The university wanted to avoid the payments and so checked with each
> department employing teaching assistants about hours worked per week.
> That was all we needed to get our teaching assistants' load reduced
> from 1-2 to 1-1.  It was a good move.   The assistants report having
> more time to read student writing and to meet individually with
> students. All the evidence we can gather suggests they are being more
> thoughtful about their teaching.
>
> .
 
 
NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor of English
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
=========================================================================
Date:         Tue, 11 Mar 1997 06:27:00 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: Touring
 
I have to second Duane's nomination of Canyon de Chelly.  Standing on its
rim in moonlight, looking down at the ancient dwelling on the floor,
completely overtaxed my sense of the profound.
 
The kids, though, vote for the Sonoran Desert Museum in Tucson.  Several
species of hummingbirds just buzzing around really did it for them.
 
- Keith Rhodes
=========================================================================
Date:         Tue, 11 Mar 1997 08:06:48 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Touring
In-Reply-To:  note of 03/11/97 07:55
 
Hey, have we mentioned the Phoenix Zoo? It's a dandy, a pleasant place to be.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 11 Mar 1997 08:33:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <WPA-L%97031013361759@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Here, I think "they" just decided to ignore their previous idea of
complying, and conveniently lost the ruling in the woodwork.  Our study
of time spent worked once, but since then, I don't know.  The process is
an eternal battle, and I'm tired and want to go home.  :-(
 
William A. Pedersen, University of Arizona
=========================================================================
Date:         Tue, 11 Mar 1997 08:42:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: music
In-Reply-To:  <WPA-L%97031019555259@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
THIS I WANT TO HEAR!  :-)
 
William A. Pedersen, University of Arizona
 
On Mon, 10 Mar 1997, keith rhodes wrote:
 
> The Thursday night gig is probably pretty tightly planned; but isn't there
> an open mike on Friday?  I'm looking for a chance to debut my stirring
> "Wasting Away Again Here in the Adjunct Pool" (tune of "Margaritaville) at
> this venue.
>
> Keith Rhodes
>
> Keith Rhodes
>
> "I think animal testing is a terrible idea; they get all nervous and give
> the wrong answers."
>
=========================================================================
Date:         Tue, 11 Mar 1997 08:55:28 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rich Hansberger <rhansber@CCIT.ARIZONA.EDU>
Subject:      Re: ta load
In-Reply-To:  <3324f1f7217b073@mhub1.tc.umn.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
as a graduate student, i'd like to fit in my two cents about reducing
teaching loads to avoid FICA payments.  at the last school i taught at, i
had a 1-1 load, which was great, but the pay was reduced accordingly
(which meant i had to work a second job anyway) and i was hit HARD at
tax time.  i'm wondering then if others who teach on a 1-1 load have run
into the problem Chris Anson mentions and also whether tax time was a
burden.
 
thanks, rich hansberger/U of A/RCTE
=========================================================================
Date:         Tue, 11 Mar 1997 11:16:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Burnes <Pat_Burnes@VOYAGER.UMERES.MAINE.EDU>
Organization: University of Maine
Subject:      Re: ta load
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 8bit
 
When Maine last spring moved our graduate students from a 2-1 to a 1-1
load, we made no change in salary.  We convinced our administrators
that the students who had been working on a 2-1 schedule had been
overworked.  And they had been.
=========================================================================
Date:         Tue, 11 Mar 1997 13:10:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Burnes <Pat_Burnes@VOYAGER.UMERES.MAINE.EDU>
Organization: University of Maine
Subject:      Re: ta load
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 8bit
 
Chris,  We did not have to reduce salary because--perhaps foolishly--we
had never calculated hours worked before last spring.  Doing it then
for the first time, we could make a convinving case that teaching one
section equaled the twenty hours a week for which the teaching
assistants had been getting paid.  We did say that the assistnats could
probably manage slightly larger sections (from 18 to 24) and still work
only twenty hours a week.  That was a trade-off it seemed worth making.
=========================================================================
Date:         Tue, 11 Mar 1997 15:05:04 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         John D Schaeffer <tb0jds1@CORN.CSO.NIU.EDU>
Subject:      Query about Transferability
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I would like to know if anyone has any data, or knows of any studies,
about how well writing skills learned in computerized classes
concentrating on revision and peer review transfer to other writing
situations (academic or non-academic), particularly situations which do
not replicate the environment of the composition classroom.  The computer
has allowed us to focus on revision to a far greater extent than ye olde
typewriter allowed, and E-Mail lets us mnaipulate peer review in all
kinds of ways.  But does using the technology this way A) produce better
writing (by any definition) than the pre-tech days, and B) do skills
learned in the kind of classroom I am describing transfer to other
writing situations which may not be so supportive?  Or do we suppose that
the student will in fact create for him or herself the kind of
environment that prevailed in the writing classroom, ie, that peer review
and multiple revision will become habitual and not need the formal
structure of the classroom?
 
Do we have any studies which address the issue of transferability of
writing skills learned in the modern computerized composition classroom?
That's what I would like to know?  Any help out there?
 
Sincerely,
 
John D. Schaeffer
Northern Illinois Univ.
=========================================================================
Date:         Wed, 12 Mar 1997 05:37:04 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Les Perelman <perelman@MIT.EDU>
Subject:      Re: wpa-l no-mail
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
wpa-l no-mail
=========================================================================
Date:         Wed, 12 Mar 1997 08:18:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         PETER ELBOW <elbow@ENGLISH.UMASS.EDU>
Subject:      Re: ta load
In-Reply-To:  <msg545499.thr-2556fa89.55d4a82@voyager.umeres.maine.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
On Tue, 11 Mar 1997, Pat Burnes wrote:
 
> When Maine last spring moved our graduate students from a 2-1 to a 1-1
> load, we made no change in salary.  We convinced our administrators
> that the students who had been working on a 2-1 schedule had been
> overworked.  And they had been.
>
This was exactly the story at UMass--3-4 years ago.
Peter Elbow
=========================================================================
Date:         Thu, 13 Mar 1997 01:19:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Belanoff <Padaulton@AOL.COM>
Subject:      Re: a question about TA teaching load
 
Linda:
 
Here's some information from our program at Stony Brook.  Tas have a 1-1
load, beginning in their first year with us.  Each class has 25 students.
 
Last year our President expressed the desire to change the load to 2-1, but
she forgot our graduate students are unionized and she had to  back off.
 
If a TA works within a large class, s/he serves only one class--my classes
are usually 8- to 125 students and the TA conducts one review session per
week (more when exams come up) and does grading and paper reading.
 
The only other duties assigned to TAs are two possibilities--either assistant
to the Writing Program director or assistant to the Undergraduate Director.
 
Our students typically have 4 years of support.
 
Pat Belanoff
=========================================================================
Date:         Sun, 16 Mar 1997 15:21:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Here's to You, ASU; Thanks for a Great 4Cs!
X-To:         NCTE-talk <NCTE-talk@itc.org>,
              RHETORIC WRITING LANGUAGE <PURTOPOI@VM.CC.PURDUE.EDU>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
        My forced-march back to the Potomac Valley from the Valley of the
Sun is now complete. But before I knock off and get some much needed
sleep, I want to thank the people at Arizona State University for making
this year's CCCC overwhelmingly successful.  Everyone I met, whether
manning a booth at the Civic Center, proctoring the computer center at the
ASU Downtown Center, of facilitating after-hours activities somewhere in
the valley, knocked themselves out working and smiled while doing it.
That takes a lot of energy and dedication--6 o'clock in the evening
evening or 8 o'clock Saturday morning. Yet the ASU staff, faculty, and
graduate students I ran across were unflinchingly 'nice' all the
time--days, evenings, Saturdays too.
        Thanks to you all for making my first visit to Phoenix one I will
treasure and reflect on for years to come.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
=========================================================================
Date:         Sun, 16 Mar 1997 20:24:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Chris M. Anson" <anson@MAROON.TC.UMN.EDU>
Subject:      Re: Here's to You, ASU; Thanks for a Great 4Cs!
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Ditto!
 
NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor of English
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
=========================================================================
Date:         Sun, 16 Mar 1997 20:25:58 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Julia Ferganchick <juliafn@MSUMUSIK.MURSUKY.EDU>
Subject:      Re: Here's to You, ASU; Thanks for a Great 4Cs!
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I second the salute to the folks at ASU, and add a "thank you" to Kathy et
al. for staging the wonderful WPA breakfast--a wonderful meeting!!
 
Julia
*****************************
Julia Ferganchick-Neufang
Director of First-Year Composition
Murray State University
502-762-4729
=========================================================================
Date:         Sun, 16 Mar 1997 20:49:03 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gregory R. Glau" <gglau@ASU.EDU>
Subject:      Re: Here's to You, ASU; Thanks for a Great 4Cs!
In-Reply-To:  <Pine.SOL.3.94.970316145952.4659C-100000@DGS>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Chet,
 
thanks for the nice words and comments, from everyone here.
We have a pretty special place (and a special person in Duane
Roen) and it's nice to share them with people we love.
 
 
 
Greg
 
/--------------------------------------------------------\
|  Greg Glau                                             |
|  Coordinator of Basic Writing Programs in Composition  |
|  Department of English       Arizona State University  |
|  Tempe, AZ 85287-0302          office: (602) 965-3898  |
|  gglau@asu.edu                 FAX:    (602) 965-3451  |
\--------------------------------------------------------/
=========================================================================
Date:         Mon, 17 Mar 1997 09:18:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Stine <stine@LU.LINCOLN.EDU>
Organization: Master of Human Services Program, Lincoln University
Subject:      Re: Here's to You, ASU; Thanks for a Great 4Cs!
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
My vote is to hold _ALL_ CCCC's in Phoenix (she says, just back from the
airport, as she sadly listens to the Philadelphia weather report
forecasting possible snow).
****************************************************
   Linda J. Stine
   Master of Human Services Program
   Lincoln University, PA 19352
        phone: 610-932-8300, ext. 3250
        e-mail: stine@lu.lincoln.edu
        fax: 610-688-1937
*****************************************************
**Angels can fly because they take themselves lightly**
=========================================================================
Date:         Mon, 17 Mar 1997 11:06:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Here's to You, ASU; Thanks for a Great 4Cs!
X-cc:         Rhetoric Listserv <RHETORIC@ASUVM.INRE.ASU.EDU>,
              CCCC Local Chairs -- Babs Gordon <babsg@asu.edu>,
              Craig Jacobsen <craigbre@IMAP2.ASU.EDU>,
              Doyle Burke <burke@mc.maricopa.edu>,
              Deirdre Mahoney <deirdre.mahoney@asu.edu>,
              David Schwalm <iacdes@ASUVM.INRE.ASU.EDU>,
              Eric Waggoner <egw92470@IMAP2.ASU.EDU>,
              Greg Glau <gglau@asu.edu>, Janet Bacon <Janet.Bacon@asu.edu>,
              John Ramage <John.Ramage@asu.edu>,
              Jackie Wheeler <jackie.wheeler@asu.edu>,
              Karen Schwalm <schwalm@gc.maricopa.edu>,
              Robert Jones <idrwj@ASUVM.INRE.ASU.EDU>
In-Reply-To:  <Pine.SOL.3.94.970316145952.4659C-100000@DGS>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Thanks, Chet. We had great fun hosting CCCC.  What a wonderful group of
people CCCC members are.  We hope that you all come back to visit soon.
Best,
Duane
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Sun, 16 Mar 1997, Chet Pryor_Montgomery College at Germantown wrote:
 
>         My forced-march back to the Potomac Valley from the Valley of the
> Sun is now complete. But before I knock off and get some much needed
> sleep, I want to thank the people at Arizona State University for making
> this year's CCCC overwhelmingly successful.  Everyone I met, whether
> manning a booth at the Civic Center, proctoring the computer center at the
> ASU Downtown Center, of facilitating after-hours activities somewhere in
> the valley, knocked themselves out working and smiled while doing it.
> That takes a lot of energy and dedication--6 o'clock in the evening
> evening or 8 o'clock Saturday morning. Yet the ASU staff, faculty, and
> graduate students I ran across were unflinchingly 'nice' all the
> time--days, evenings, Saturdays too.
>         Thanks to you all for making my first visit to Phoenix one I will
> treasure and reflect on for years to come.
>   ____________________________________________________________________
>   Chet Pryor - Professor & Testing Coordinator - Department of English
>   Montgomery College - Germantown Campus - Montgomery County, Maryland
>
=========================================================================
Date:         Mon, 17 Mar 1997 11:10:44 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Here's to You, ASU; Thanks for a Great 4Cs!
In-Reply-To:  <332D52CF.1630@lu.lincoln.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
We'll be happy to host CCCC again whenever you ask us to.  By the way,
we're supposed to hit 98 degrees this week.  The less pleasant weather is
on its way.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Mon, 17 Mar 1997, Linda Stine wrote:
 
> My vote is to hold _ALL_ CCCC's in Phoenix (she says, just back from the
> airport, as she sadly listens to the Philadelphia weather report
> forecasting possible snow).
> ****************************************************
>    Linda J. Stine
>    Master of Human Services Program
>    Lincoln University, PA 19352
>         phone: 610-932-8300, ext. 3250
>         e-mail: stine@lu.lincoln.edu
>         fax: 610-688-1937
> *****************************************************
> **Angels can fly because they take themselves lightly**
>
=========================================================================
Date:         Mon, 17 Mar 1997 12:10:07 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Stephen Ruffus <RuffusSt@SLCC.EDU>
Subject:      CCCC Bibliography -Reply
 
Gail,
 
I was in the discourse analysis workshop you did with Ellen barton.  Thanks
again.  It was one of the best I've done.
 
Stephen Ruffus
=========================================================================
Date:         Mon, 17 Mar 1997 15:00:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan Hahn <shahn@DEPAUW.EDU>
Subject:      reset mail
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
wpa-l mail
=========================================================================
Date:         Mon, 17 Mar 1997 22:50:15 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: Here's to You, ASU; Thanks for a Great 4Cs!
In-Reply-To:  <332D52CF.1630@lu.lincoln.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Just wanted to add my voice to the chorus of cudos going to ASU -- it
*was* memorable.  Thank you very much!
 
S.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
=========================================================================
Date:         Tue, 18 Mar 1997 07:47:34 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Blues Band
 
One of the true highlights of the conference was the performance of the
Composition Blues Band at the Rhetoric Review party (thanks, Tom and Theresa,
for a great time) on Saturday evening. That experience has given me a whole
new take on Marvin Diogenes!
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Sat, 8 Mar 1997 11:55:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "C.J." <AZCacti@ASU.EDU>
Subject:      Re: Here's to You, ASU; Thanks for a Great 4Cs!
MIME-version: 1.0
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At sunset yesterday, a golden eagle flew over our home in the Estrella
Mountains just outside Phoenix. It swooped low on its way to the new-plowed
field just north of the Gila River to hunt for its dinner, dismissing me
with a fierce amber eye and a flash of mahogany feathers.
 
Last night the coyotes came down from the hills; they came right up to our
fence and sang to the moon.  We could hear little pips and squeaks in
between the mournful yip-yip-howls, and my sweetheart said, "I think they
have new pups."
 
This morning I see that the hedgehog and prickly-pear cacti are getting
ready to bloom.
 
We have so much that is beautiful. What a joy to share it, and to hear words
of warmth and friendship for our home!
 
 
 
 
_________________________________________________
C.J. Jeney -- Arizona State University
 
AZCacti@asu.edu
 
"Don't Panic!"
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Authenticated sender is <sands@polaris.umpi.maine.edu>
From:         Peter Sands <sands@POLARIS.UMPI.MAINE.EDU>
Subject:      New Journal--CFP for TLWC: Teaching Literature with Computers
X-To:         h-teach@h-net.msu.edu, h-amstdy@msu.edu, h-rhetor@msu.edu
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   Call for Papers for
 
     _TLWC:  Teaching Literature with Computers_
 
 a refereed, Web-based online collection, available at
 
   http://www.triton.dsu.edu/tlwc
 
 
_TLWC:  Teaching Literature with Computers_ invites
contributions of articles that describe and analyze the use
of computer technology in teaching literature. Articles
should provide detailed accounts of the use of computers in
teaching literature, in or out of the classroom, whether for
specific activities, lessons, units, courses, or curricula.
Articles should briefly describe the environment (hardware,
software, layout) in which the class is taught, provide some
account of student demographics, and analyze the computer
use they describe:  what is the particular pedagogical
utility of this use of computers?  What does it accomplish?
And what does it accomplish that is different from what one
might do by traditional means? How does this use of
computers to teach literature particularly succeed? And what
are its weaknesses?  And how would the author improve the
activity in the future?
 
Articles may discuss any use of computers in teaching
literature, including (but not limited to) synchronous and
asynchronous discussion, MOOs, using and authoring
hypertext/hypermedia, CD-ROMs, the World-Wide Web, online
textbooks, word processing, and authoring software and
multimedia packages.  Articles should focus primarily on
classroom and course-related applications of computer
technology.  Articles that relate classroom applications of
computer technology to particular theoretical concerns are
also welcome.
 
Please submit articles as HTML files or as ASCII text.  We
encourage the submission of
 
 * articles that consist of multiple text and graphics files
 and
   that take advantage of the full capacities of hypertext;
 
 * articles accompanied and supported by a rich range of
 course
   materials, samples of student works, and links to
   relevant Websites; and,
 
 * plain-text articles.
 
Guidelines for submitting articles via ftp may be found on
the TLWC homepage at
 
 http://www.triton.dsu.edu/tlwc
 
 
Please address all inquiries and proposals for articles to
the Editor, Seth Katz, at
 
 seth@bradley.bradley.edu
 
 
Hard-copy correspondence to the Editor may be addressed to:
 
 TLWC
 c/o Seth Katz
 Department of English
 Bradley University
 Peoria, Illinois  61625
 USA
 
 
 
------------------------------------------------------------
------- Seth R. Katz                               | Editor
                                   |  Assistant Professor
_TLWC: Teaching Literature with Computers_ |  Department of
English http://www.triton.dsu.edu/tlwc             |
Bradley University
-------------------------------------------|  Peoria, IL
61625 seth@bradley.bradley.edu                Phone:  (309) 677-2479
http://bradley.bradley.edu/~seth/             Fax:  (309) 677-2330
 
 
 
 
 
 
Peter Sands
Assistant Professor/Writing Specialist
Director, University of Maine at Presque Isle Epiphany Project
sands@polaris.umpi.maine.edu||http://maine.maine.edu/~psands
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Date:         Wed, 19 Mar 1997 09:56:42 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth M Mirtz <rmirtz@JUNO.COM>
Subject:      First Year Composition in London
 
I'm sorry to emerge from lurkdom always with a problem, but here goes:
FSU has a London Program which now tries to offer core courses like our
first-year writing sequence for FSU students studying in London.  The
problem is that we don't have any faculty or TAs who can go to London and
teach the courses (it doesn't pay even basic expenses for the TAs, so
they can't afford to go, although most of them would dearly love to go).
So the people running the program in London will hire native London PhDs
to teach the courses.
        My question is what will British-trained English PhDs do with a
first-year writing course?  Is first-year writing as a process-oriented
student-centered course even taught in England? I don't imagine disaster
will ensue but if someone has some knowledge about what might happen if
they hire a native English PhD to teach first-year writing; or if someone
knows someone in Engand I could e-mail correspond with, I'd be grateful.
Responding off-line might be appropriate.  My thanks in advance.  I had a
great time in Phoenix, too, although all I saw of the native beauty was
from the aisle seat in the airplane.
 
Ruth M. Mirtz, Director First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
rmirtz@juno.com
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Date:         Wed, 19 Mar 1997 10:50:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: First Year Composition in London
X-To:         Ruth M Mirtz <rmirtz@JUNO.COM>
In-Reply-To:  <19970319.090137.4911.2.rmirtz@juno.com>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Wed, 19 Mar 1997, Ruth M Mirtz wrote:
>
> ...My question is what will British-trained English PhDs do with a
> first-year writing course?  Is first-year writing as a process-oriented
> student-centered course even taught in England? I don't imagine disaster
> will ensue but if someone has some knowledge about what might happen if
> they hire a native English PhD to teach first-year writing....
--------------------------------------------------------------------------
Ruth,
     Would it be unseemly for your London people to request American or
Canadian educated scholars?  Such scholar-teachers would logically have
more familiarity with typical American (and Canadian) FYC.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
=========================================================================
Date:         Wed, 19 Mar 1997 11:02:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      thanks
In-Reply-To:  <19970319.090137.4911.2.rmirtz@juno.com>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I enjoyed Phoenix, Duane & friends.
 
The breakfast was wonderful, Kathy.
 
As ususual the WPA Editorial Board meeting gave me all kinds of new issues
to consider. Doug Hesse is really good at this.
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Date:         Wed, 19 Mar 1997 10:59:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: First Year Composition in London
In-Reply-To:  <19970319.090137.4911.2.rmirtz@juno.com>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Ruth, I have been given to understand that freshman comp is a peculiarly
American course, reflective of our colonial insecurity with language and of
our semi-democratic notion of certifying upward mobility. If I am right,
then it may be hard to find a Brit with a PhD in lit who can/will teach
FSU's first year course.  If I were in your position, I'd try to get in
touch with Nancy Martin (James Britton's associate) to see if she has a
grad student who might teach the course. Does anyone on the list know how
to get in touch with Prof. Martin? have contacts with her?  -- though of
course someone on the list may have a better idea altogether.
                        Beth Daniell
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Date:         Wed, 19 Mar 1997 10:38:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      call for papers
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Call for Papers
 
Writing Across the Curriculum Section
Midwest Modern Language Association
November 6-8, 1997
Ramada Congress Hotel
Chicago, IL
 
 
 
        WAC and the Ends of Writing
 
Writing Across the Curriculum began for the most part as a nuts and bolts
sort of movement, effecting compromises between the goals of expressivist
and disciplinary writing in order to offer faculty and students ampler
means for writing practice and instruction.  In the past few years,
however, the theoretical underpinnings of WAC have undergone deeper
scrutiny, and issues concerning the purposes and goals of WAC have been
raised.  This panel will continue that conversation, addressing the ends of
WAC programs by re-considering the purposes and goals of WAC as a set of
practices, as a movement, as a site of institutional politics, and as a
theoretical position.  Questions to be considered include:  What are the
ends of WAC?  Who decides them? How do they impact on what we do, in
classes and in programs?  And what should they be?   Of particular interest
might be "specialized WAC's"--the goals of WAC programs in specialized
academic environments like technological schools, vocationally-oriented
junior colleges, four-year liberal arts colleges, military schools, etc.  A
related concern is "institutionalized WAC"--how the goals of WAC programs
change when a program moves into the institutional mainstream.  Do the
goals of WAC accommodate or transcend the mission of a particular
institution--and should they?
 
 
Send proposals by April 1 to:
 
Linda S. Bergmann
Department of English
University of Missouri-Rolla
Rolla, MO 65409
 
(573) 341-4685
bergmann@umr.edu
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Date:         Wed, 19 Mar 1997 12:03:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bronwyn Williams/Mary Brydon-Miller <brydwill@CHI.TDS.NET>
Subject:      Re: First Year Composition in London
MIME-Version: 1.0
Content-Type: text/plain; charset=ISO-8859-1
Content-Transfer-Encoding: 7bit
 
Having recently returned from a couple of years of teaching at an American
campus in Britain, my experience was that the British faculty viewed
writing instruction, when it happens, in terms of a classical rhetoric
approach. They were, in fact, politely puzzled and initially skeptical
about my process-oriented approach in my writing classes. Even so, it
generated a great deal of fascinating discussion for all of us.
 
Bronwyn T. Williams
University of New Hampshire
brydwill@chi.tds.net
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Date:         Wed, 19 Mar 1997 10:05:06 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ildiko Melis <imelis@U.ARIZONA.EDU>
Subject:      Re: First Year Composition in London
In-Reply-To:  <19970319.090137.4911.2.rmirtz@juno.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Once I heard a British answer the question if they teach freshman comp as
follows: No, we just assume that those who choose to study at a university
already have learned how to read and write. Although it would be wrong to
generalize, I found that remark (made at a TESOL Summer Institute)
interesting. It probably characterizes one kind of attitude in the British
academe that might be wise to consider. I know, however, that the
Lancaster University's English Department is very keen on discourse
analysis and the study of academic writing. One person I would definitely
contact for advise and maybe suggestions for instructors is Roz
Ivanic.She, by the way, must be on her way back to England from Phoenix,
where she attended CCCC! Her email address is: r.ivanic@lancaster.ac.uk
From Ildiko melis, grad student at UofA in Tucson
imelis@u.arizona.edu
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Date:         Wed, 19 Mar 1997 12:28:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         NAME = <MURDICK@CUP.EDU>
Subject:      Re: First Year Composition in London
 
It occurs to me that if you provide a description of the course you
want, any person with a Ph.D. in English could do a reasonably
good job. Suppose, for example, that you wanted your American
students to take a course of the kind I (and many other American
writing teachers) teach in which students write in response to reading
about controversial social issues of their day. You could describe such
a course, including such requirements as:
 
        --Discussion before readying
        --Further discussion once reading begins
        --Teacher responds to two drafts, in writing and/or through conferences
        --Teacher grades final drafts
        --4-6 essays
        --Teacher should see himself/herself as guide and mentor, not
          guardian of standards (or whatever qualities you are looking for)
 
        Couldn't anyone with the degree handle such a course?
 
        --Bill Murdick
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Date:         Wed, 19 Mar 1997 13:29:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker
              <mktucker.faculty.users.main.Bishops@UBISHOPS.CA>
Subject:      Re: First Year Composition in London
X-To:         Ruth M Mirtz <rmirtz@JUNO.COM>
 
Ruth, not only the Brits but most Europeans (and even quite a
number of Canadians) look on writing instruction at the university
level as something peculiar, perhaps an unfortunate necessity at
best.  One of our former Writing Centre tutors, an excellent writing
instructor, is now pursuing her PhD at London (I believe in
philosophy).  If you're interested I'd be happy to dig up her address
for you.
 
Good luck,
 
Mieke Koppen Tucker
Director, Writing Proficiency Programme
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Date:         Wed, 19 Mar 1997 13:58:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         DAVID KLOOSTER 216-397-4585 <DKLOOSTER@JCVAXA.JCU.EDU>
Subject:      Re: First Year Composition in London
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Two questions occur to me:
 
1.  How can semester abroad students not yet have taken fyc on their home
campus?
 
2.  If the idea is to broaden students' experience, what's wrong with giving
them the British version of a writing/rhetoric/language course?  Seems as if,
in this context at least, there's more to gain by going with the local
strengths rather than by reproducing our own version of composition and
composition instructors.
 
David Klooster
John Carroll University
=========================================================================
Date:         Wed, 19 Mar 1997 12:02:57 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: First Year Composition in London
In-Reply-To:  note of 03/19/97 11:34
 
No matter how quaint the Brits think it is to teach writing in
college/university, I would be curious to know just how well their equivalents
to college freshmen actually write. We all hear our own faculty say that
students who come to college ought to be able to write well, but that is not
the reality. This kind of denial has made for tough sledding (not something we
know much about in Phoenix--it's my midwestern upbringing) for basic writing
and composition in general. One of the biggest changes our faculty are goingt
o have to deal with over the next ten years is gaining some realistic sense of
who our students are and what they bring with them to the academic enterprise.
Faculty in general have been higing out frpom this one for years.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Wed, 19 Mar 1997 14:40:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Michael J. Zerbe" <zerbe@OMNI.CC.PURDUE.EDU>
Subject:      Re: First Year Composition in London
In-Reply-To:  <WPA-L%97031912025800@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Another person at Lancaster U. in the UK is Greg Myers -- he
is well versed in American rhet/comp and is well known for his
contributions to the rhetoric of science and also to
linguistics.   He might be a good person to contact.
 
Mike Zerbe
 
      Another day, another area code
%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%
Michael J. Zerbe                 office 765.494-3742
Assistant Director of Composition   fax 765.494-3780
Department of English              home 765.497-9847
Purdue University
West Lafayette, IN 47907
         USA         e-mail zerbe@omni.cc.purdue.edu
%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%
=========================================================================
Date:         Wed, 19 Mar 1997 14:10:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: First Year Composition in London
In-Reply-To:  <WPA-L%97031912025800@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
After being on sabbatical at a British university in 1992 (where the
wonderful, aforementioned Roz Ivanic was my colleague) and talking to a
number of folks in the new "universities" (the former polytechnics), I
discovered that there is increasingly more first-year writing being taught
on the "American" process model than people would think.  I can't recall
his name, but there was a man from the University of Derby who was
touring the Midwest in 1994, talking to WPAs at big universities about
curriculum design, faculty preparation, etc.  He had been given the task
of designing and staffing a first-year writing program at his institution.
 
David Jolliffe
Director of Writing Programs, DePaul University
802 West Belden Avenue
Chicago, IL  60614
773-325-7000, ext. 1783
=========================================================================
Date:         Wed, 19 Mar 1997 13:35:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: thanks
In-Reply-To:  <v03007803af55be06b51c@[130.127.230.16]>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Thanks, Beth.  We had a good time hosting CCCC.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Wed, 19 Mar 1997, Beth Daniell wrote:
 
> I enjoyed Phoenix, Duane & friends.
>
> The breakfast was wonderful, Kathy.
>
> As ususual the WPA Editorial Board meeting gave me all kinds of new issues
> to consider. Doug Hesse is really good at this.
>
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Date:         Wed, 19 Mar 1997 15:15:26 -30000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary King <King%DevPrograms%UAKRON@POLSKYS.CC.UAKRON.EDU>
Subject:      ...no subject...
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
 
Does anyone have any advice about how to convey to administrators bent on
downsizing the need for a WPA?  I will take early retirement in May '98 and
to my dismay, instead of the additional writing position my department had
been requesting, it looks as if we will be deprived of any writing position--
there is no plan to fill my position, much less provide an additional one.
 
I am in an interdisciplinary academic support department which scandalously
has only 6 full-time members: a department director and coordinators for the
Math Lab, for Basic Math, for the Tutoring Program, for the College Reading
course and Lab, and for Basic Writing and the Writing Lab.  This means,
obviously, that almost all the teaching of classes and staffing of labs is by
part-time teachers.   We lost a position when  our former director, who had
also coordinated Basic Writing, left.  At that point, I inherited the duties
of coordinating the Basic Writing course, temporarily as I thought, believing
that we would regain a second writing position.
 
Probably some friends of the department can be counted upon to raise an
outcry; but other departments are being treated with similar disregard
(Classics keeps the department door locked, since they have no secretary), so
there will be a limit on the energy others will have available.
 
I welcome any and all suggestions from you.  I spent much time last year
securing permission to fill our department director position when our former
director's replacement retired--and I chaired the search committee.  But I
think there is no one in the department now to get in there and scuffle the
way I did.  We could definitely use some ideas from outside the institution.
 
If this is an individual problem which would not be of interest to others on
the list and you want to write directly to me, I can be reached at
King%DevPrograms%UAKRON@POLSKYS.CC.UAKRON.EDU
 
Thanks.  I am grateful for this organization and so sorry I missed the
breakfast meeting in Phoenix!  I look forward to hearing from you.
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Date:         Wed, 19 Mar 1997 21:41:17 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathy Wolfe Farnsley <FARNSLEY_K@FORTLEWIS.EDU>
Subject:      4C's 98
MIME-version: 1.0
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Having enjoyed Phoenix so much, I'm looking ahead to next year, and
wondering if there's a copy of the 4C's call for papers for the '98
conference on this listserv.  If not, where might it be, since I
obviously missed them in Phoenix?
 
Thanks,
 
KWF
=========================================================================
Date:         Wed, 19 Mar 1997 21:48:22 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      ...no subject...
In-Reply-To:  note of 03/19/97 13:52
 
The kinds of personnel cuts you describe suggest absolutely dire financial
difficulties at your institution--in which case any kind of argument as to why
a wpa is generally a good idea is likely to fall on deaf ears. There are lots
of things that are good ideas that have to remain ideas if the institution is
in serious financial straits. It would be very helpful to know if the
institution is really in deep financial doo-doo (I have a new puppy, so I have
doo-doo on the mind) or if the institution is "reallocating"--cutting in some
areas in order to build strength in others in a steady state budget. This is
not, in my view, a "back-channel" issue, and I'd be interested in hearing wha
people have to say. I talked with several people at the conference who are
looking at other models for writing programs administration.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Wed, 19 Mar 1997 23:53:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Belanoff <Padaulton@AOL.COM>
Subject:      Re: a question about TA teaching load
 
In answer to the question about foreign TAs, we got hit this year by the
restriction on the number of working hours.  Some of them worked for slave
wages in the library to supplement their meager TA income.  They were all
forced to quit.  The woman in charge of our foreign office has had to become
some kind of police person--she is responsible (and thus the university) if
any of our foreign TAs are discovered to be working more than the 20 hours.
 
Pat Belanoff
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Date:         Thu, 20 Mar 1997 08:30:56 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ed Lotto <eel2@LEHIGH.EDU>
Subject:      Re: First Year Composition in London
 
I think that a major difference between American and  European
universities is that a much larger percentage of Americans go to college than
people in European countries.  We still, rather against the evidence of the
postmodern age, have some belief in democracy and the need to educate all our
citizens.  In Europe, students are tracked much earlier, and most don't go to
college. Of course, those that do go go for free mostly.  But even beyond the
fact that Europeans educate far fewer people in their universities, is the
fact that they also specialize much earlier.  Thus, someone in math say will
never really write much except for the formulas and such of mathematics in
college.
 
These factors make the idea of FYE seem rather odd to most Europeans.  There
is no equivalent.  Those who have to write have already shown that they can do
that.  I have worked with several grad students who did their undergrad work
in England, and they are mostly confused by our system.  Being bright, hard
working peolple, they catch on pretty easily, but they have never really had
any experience with a system like ours.  I just wish it was as easy to get rid
of all the comma splices they write and get them to spell color correctly.
 
Ed Lotto
=========================================================================
Date:         Thu, 20 Mar 1997 08:38:46 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ed Lotto <eel2@LEHIGH.EDU>
Subject:      Re: First Year Composition in London
 
David,
 
I guess I sent out my last memo too soon.  It looks like I am a bit behind the
times in my understanding of European universities.  I imagine they are
changing in all sorts of interesting ways.
 
This topic is intereresting to me because I will spend a year in Germany in
the calender year 1998.  I have heard from John Warnock about some work in FYC
in Germany, but would be interested if anyone knew anything else.
 
Ed Lotto
=========================================================================
Date:         Thu, 20 Mar 1997 09:21:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         timothy doherty <doherttj@JMU.EDU>
Subject:      Re: ...no subject...
In-Reply-To:  <vines.3QN6+I+3AnA@polskys.cc.uakron.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Hi Mary,
 
"Does anyone have any advice about how to convey to administrators bent on
downsizing the need for a WPA?"  I've recently been pondering related
questions about restructurings and their impact on Rhet/Comp as a
discipline, and upon our writing program at my institution in particular.
I recommend you read Katherine Gottschalk's article, "The Writing Program
in the University," published in ADE, vol. 112 (Winter 95), and use its
cogent account of Cornell's writing program for fodder in discussions with
administrators.  What I took away from the article--and what may be useful
to you, depending on the size of your institution--is the value of
building a coalition across the disciplines that will advocate for a
writing center, conceived as a rich location for resources, faculty
outreach and course development, as well as direct tutorial support for
students. Would it be helpful to you to reach beyond the English and
Classics departments for sources of advocacy?  Are there allies "out
there"?
 
Tim
=========================================================================
Date:         Thu, 20 Mar 1997 10:48:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: ...no subject...
In-Reply-To:  <vines.3QN6+I+3AnA@polskys.cc.uakron.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Mary,
 
could you give us more information about the kind of institution?
 
judy pearce
 
 
On Wed, 19 Mar 1997, Mary King wrote:
 
> Does anyone have any advice about how to convey to administrators bent on
> downsizing the need for a WPA?  I will take early retirement in May '98 and
> to my dismay, instead of the additional writing position my department had
> been requesting, it looks as if we will be deprived of any writing position--
> there is no plan to fill my position, much less provide an additional one.
>
> I am in an interdisciplinary academic support department which scandalously
> has only 6 full-time members: a department director and coordinators for the
> Math Lab, for Basic Math, for the Tutoring Program, for the College Reading
> course and Lab, and for Basic Writing and the Writing Lab.  This means,
> obviously, that almost all the teaching of classes and staffing of labs is by
> part-time teachers.   We lost a position when  our former director, who had
> also coordinated Basic Writing, left.  At that point, I inherited the duties
> of coordinating the Basic Writing course, temporarily as I thought, believing
> that we would regain a second writing position.
>
> Probably some friends of the department can be counted upon to raise an
> outcry; but other departments are being treated with similar disregard
> (Classics keeps the department door locked, since they have no secretary), so
> there will be a limit on the energy others will have available.
>
> I welcome any and all suggestions from you.  I spent much time last year
> securing permission to fill our department director position when our former
> director's replacement retired--and I chaired the search committee.  But I
> think there is no one in the department now to get in there and scuffle the
> way I did.  We could definitely use some ideas from outside the institution.
>
> If this is an individual problem which would not be of interest to others on
> the list and you want to write directly to me, I can be reached at
> King%DevPrograms%UAKRON@POLSKYS.CC.UAKRON.EDU
>
> Thanks.  I am grateful for this organization and so sorry I missed the
> breakfast meeting in Phoenix!  I look forward to hearing from you.
>
=========================================================================
Date:         Thu, 20 Mar 1997 10:19:12 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      WPA Summer Workshop
In-Reply-To:  <v0213050aaf4313fcd50f@[134.121.50.183]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I hope readers of this list will help Sheryl Fontaine and me spread the
word about the Council of Writing Program Administrators' summer workshop
for new and experienced WPAs.  Sheryl and I met at CCCC, and we have
planned a very active, materials-, methods-, and process-oriented
workshop, covering issues ranging from program and course development to
faculty preparation to professionalization of WPAs to assessment.  Sheryl
and I will do some leading, but we fully expect that participants will
learn as much from each other as from us.
 
The workshop is, I think, a bargain:  $300 for materials, breakfasts,
lunches, breaks, and a sunset cruise.  Lodging is also reasonable--$59 a
night for a single or double.
 
Thanks in advance for your help.  Please have interested people write me
off-list or call me for more information.
 
David Jolliffe
Director of Writing Programs, DePaul University
802 West Belden Avenue
Chicago, IL  60614
773-325-7000, ext. 1783
djolliff@condor.depaul.edu
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Date:         Thu, 20 Mar 1997 10:06:06 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: First Year Composition in London
In-Reply-To:  <WPA-L%97031912025800@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
AMEN.
 
AMEN.
 
AMEN.
 
So many of established faculty are under a severe illusion.  Why can't
they give it up?
 
William A. Pedersen, University of Arizona
 
On Wed, 19 Mar 1997, David E. Schwalm wrote:
 
> No matter how quaint the Brits think it is to teach writing in
> college/university, I would be curious to know just how well their equivalents
> to college freshmen actually write. We all hear our own faculty say that
> students who come to college ought to be able to write well, but that is not
> the reality. This kind of denial has made for tough sledding (not something we
> know much about in Phoenix--it's my midwestern upbringing) for basic writing
> and composition in general. One of the biggest changes our faculty are goingt
> o have to deal with over the next ten years is gaining some realistic sense of
> who our students are and what they bring with them to the academic enterprise.
> Faculty in general have been higing out frpom this one for years.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
=========================================================================
Date:         Thu, 20 Mar 1997 10:11:15 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: a question about TA teaching load
In-Reply-To:  <970319235314_721301688@emout04.mail.aol.com>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Couldn't that situation result in a discrimination suit?  Jan?
 
William A. Pedersen, University of Arizona
 
On Wed, 19 Mar 1997, Pat Belanoff wrote:
 
> In answer to the question about foreign TAs, we got hit this year by the
> restriction on the number of working hours.  Some of them worked for slave
> wages in the library to supplement their meager TA income.  They were all
> forced to quit.  The woman in charge of our foreign office has had to become
> some kind of police person--she is responsible (and thus the university) if
> any of our foreign TAs are discovered to be working more than the 20 hours.
>
> Pat Belanoff
>
=========================================================================
Date:         Thu, 20 Mar 1997 12:07:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@MUC.EDU>
Subject:      WPA Summer Workshop -Reply
 
If I can make a personal statement:
 
I thought last year's WPA summer workshop was one of the best times
I've had professionally--and at CCCC this year that was
re-confirmed--I practically sprained my wrist waving at or shaking
hands with all of the people I met this summer.  As someone who is in
a small school, and living in an isolated town, the chance to meet
20-30 other folks all struggling with the same basic issues I
struggle with here has added (I hope) depth and complexity to what it
is I do as a new WPA.
 
Three cheers to David J. and Kathleen Yancy for last year's summer
seminar and best wishes for this summers....
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"In a world ruled by swine, all pigs are upwardly mobile." --Hunter
Thompson
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Date:         Thu, 20 Mar 1997 10:14:48 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: First Year Composition in London
In-Reply-To:  <199703201330.IAA97942@ns5-1.CC.Lehigh.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Does any of Europeans' puzzlement result from their model of written
communication: the reader is totally responsible for accurate
reading?
 
William A. Pedersen, University of Arizona
=========================================================================
Date:         Thu, 20 Mar 1997 11:15:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kate Latterell <cgl@TTACS.TTU.EDU>
Subject:      Re: WPA Summer Workshop
In-Reply-To:  <Pine.GSO.3.95.970320101440.25803C-100000@condor.depaul.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
Content-transfer-encoding: 7BIT
 
David,
 
I have a question about the summer workshop. I plan to attend and am very
much looking forward to it. I wanted to know if it is going to be possible
to stay in a dorm room or other univ-type facility, instead of the hotel?
 
I've received some travel money to support my trip to the workshop and
conference, but not enough to cover lodging...and $60/night plus hotel tax
will be a bit high for me.
 
Have you heard about whether staying in dorms will be an option? Is there
someone I can contact who could tell me about this?
 
Thanks, Kate
 
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Catherine G. Latterell                           phone: (806) 742-2521
Associate Director of Composition                email: cgl@ttu.edu
Department of English                            fax:   (806) 742-0989
Box 43091                                        www: http://english.ttu.edu/
Texas Tech University
Lubbock, TX 79409-3091
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
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Date:         Thu, 20 Mar 1997 12:41:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker
              <mktucker.faculty.users.main.Bishops@UBISHOPS.CA>
Subject:      Re: First Year Composition in London
X-To:         Ed Lotto <eel2@LEHIGH.EDU>
 
I agree with much of what you say, but I trust the last statement is
a joke since colour is how we spell the word in Canada and comma
splices are not seen as an error in British English (read any novel
by a writer from that country).
 
Mieke
 
 
 
> ...I just wish it was as easy to get rid
> of all the comma splices they write and get them to spell color correctly.
>
> Ed Lotto
>
=========================================================================
Date:         Fri, 21 Mar 1997 08:28:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steven D. Jamar" <sjamar@LAW.HOWARD.EDU>
Subject:      Re: employment discrimination against foreign nationals
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Ummm, what would be the basis for the discrimination lawsuit?   I guess I'm
missing something.
 
Unless prohibited by law it is legal to discriminate on any criteria
whatsoever, subject, in the case of a governmental body only to the
requirement that the basis for discrimination have some rational basis.  No
rational basis is required for private discrimination on the basis of any
non-protected classification.
 
The typical classifications are:  sex, race, ethnic group, religion,
national origin, age, and disability.
 
Citizenship is a perfectly legal grounds on which to discriminate for most
purposes (possible exceptions - medical care and education for minors).  By
"foreign TA's" I assume you mean those who are citizens of another country
and not also citizens of the U.S.  Under international and domestic law the
U.S. has relatively few duties with respect to treatment of foreigners.
 
Ironically, in trade settings, under the WTO and GATT and NAFTA the U.S.
must treat foreign businesses from countries who are member of the WTO or
NAFTA the same as domestic ones with respect to regulation in general and
access to U.S. markets.  But I know of no setting where domestic employers
have been required or are even permitted to treat foreigners the same as
citizens seeking employment.
 
Cheers,
Steven D. Jamar
Professor of Law
Director, LRW Program
Howard University School of Law
 
 
>
> Date:    Thu, 20 Mar 1997 10:11:15 -0700
> From:    "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
> Subject: Re: a question about TA teaching load
>
> Couldn't that situation result in a discrimination suit?  Jan?
>
> William A. Pedersen, University of Arizona
>
> On Wed, 19 Mar 1997, Pat Belanoff wrote:
>
> > In answer to the question about foreign TAs, we got hit this year by the
> > restriction on the number of working hours.  Some of them worked for slave
> > wages in the library to supplement their meager TA income.  They were all
> > forced to quit.  The woman in charge of our foreign office has had to become
> > some kind of police person--she is responsible (and thus the university) if
> > any of our foreign TAs are discovered to be working more than the 20 hours.
> >
> > Pat Belanoff
> >
>
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Date:         Fri, 21 Mar 1997 09:42:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Reiss <dreiss@NORFOLK.INFI.NET>
Subject:      First Year Composition in London
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Hello-
 
I know punctuation isn't the point of this list, but I also know how
agitated some of my colleagues become over the dreaded comma
splice--mentioned by several of you in recent postings--and how annoyed I
am that we even have to present it to our students as an "error."
 
Living in Britain a couple of years early in my teaching career with a
short stint in a secondary modern school on the fringes of London, I
developed a comfortable relationship with what we in the USA call a comma
splice and what in the UK and Canada is standard punctuation.
 
I've always wondered why, of all the ways we have chosen to distinguish our
use of the language from England's, that particular comma/semicolon split
came about. Does anybody know?
 
Thanks,
Donna
 
# # # # # #
Donna Reiss <tcreisd@vblrc2.tc.cc.va.us>
GROUPWISE USERS: Do not use REPLY but type TCREISD in the TO line.
Department of English, Tidewater Community College, 1700 College Crescent,
Virginia Beach, VA 23456 phone 757-427-7364  fax 757-427-7326
http://www.infi.net/tcc/tcresourc/faculty/dreiss/dreiss.html
=========================================================================
Date:         Fri, 21 Mar 1997 10:10:25 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth M Mirtz <rmirtz@JUNO.COM>
Subject:      Re: First Year Composition in London
 
1,.  How can semester abroad students not yet have taken fyc on their
>home campus?
 I don't know.  I think the study abroad program is trying to attract any
and all students, not just sophomores and juniors  which of course makes
more sense. We weren't consulted about teaching FYC in London; they just
did it, and now I'm trying to cover the courses.
>2.  If the idea is to broaden students' experience, what's wrong with
>giving them the British version of a writing/rhetoric/language course?
 I wouldn't worry about a British version, but I would worry about a
British PhD not having a "version" of college-level writing instruction
as a content course and my students ending up with a grammar and
punctuation review or an intro. to lit. course all semester.  I can think
of a lot  of interesting ways to teach a small group of Americans in
London (all tutorial, or an "innocents abroad/insider-outside" approach,
or a travel writing genre approach, etc.).
> 3.  What about an on-line course?  When I mentioned this in an
executive committee meeting I was laughed at uproariously.  "What's the
point of teaching a course in London if the teacher is in Florida?" was
their comment, meaning, what's the motivation for the teacher (as if the
only reason to have a study abroad program is to give teachers a chance
to travel!!).  But now, however, that we have to actually deal with
specific students in London, I will have to consider any solution
possible.  I'll try to find out if the students will have reliable e-mail
access.
4.  Mike Zerbe, do you have an e-mail address for Greg Myers?
 
Ruth M. Mirtz, Director First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
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Date:         Fri, 21 Mar 1997 10:14:08 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ed Lotto <eel2@LEHIGH.EDU>
Subject:      Re: First Year Composition in London
 
Mieke,
 
Yes, it was a joke about comma splice and colour.  Even in American English
the comma splice has established a beachead.
 
Ed Lotto
=========================================================================
Date:         Fri, 21 Mar 1997 10:32:24 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
If anyone on this list was bumped from the Holiday Inn in Phoenix, could
you contact me?  Or if you know of anyone who was bumped, can you let me
know who it was and how I might contact him or her?
 
I am trying to find people in this category for Jim Kinneavy.
 
Thanks!
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Date:         Fri, 21 Mar 1997 11:29:46 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: thanks
In-Reply-To:  Message of Wed, 19 Mar 1997 13:35:20 -0700 from
              <Duane.Roen@ASU.EDU>
Content-transfer-encoding: 7BIT
 
A brief thanks of my own (Phoenix really is over, isn't it?)--
 
*Everyone* was so gracious about the breakfast, from Duane who helped
arrange it to Helga (the person at the Arizona Club) to Bob Johnson
who handled the money to Judy and Marty and Chris who worked the table
to all of you who sent me checks on time and some a little later with
*the* nicest notes of greeting and appreciation.  This is a good
group, folks.
 
And David Jolliffe, as Kelly says, is one good workshop leader: hope
many of you can join him and Sheryl this summer for the WPA workshop.
 
Kathleen Yancey
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Date:         Fri, 21 Mar 1997 09:46:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: employment discrimination against foreign nationals
In-Reply-To:  <v01540b00af57f5b9bfc9@sjamar.law.howard.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Good explanation, Steve, but the way it was explained to me--remember,
this is seven years ago--the discrimination was NOT toward non-citizens,
but toward U.S. students, who were "required" to teach in jobs that
demanded more than 30 hours per week.  If non-citizens could have
teaching jobs demanding under 20 hours per week, then U.S. students could
not work more hours.  Since the teaching load for both was the same, and
it demanded 30+ hours, the teaching load had to be reduced to cut the
hours for both to under 20. OK, so I can't reason to well yet--I haven't
had my coffee yet. (Excuse.) :-)
 
Does that have some sense to it?
 
William A. Pedersen, University of Arizona
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Date:         Fri, 21 Mar 1997 11:07:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gerri McNenny <GERRI@DT3.DT.UH.EDU>
Subject:      Help on an address
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
Hi Folks,
 
Can anyone send me the address for Kathy Blake Yancey? She's not listed in
the WPA directory.
 
Thanks,
Gerri McNenny
 
GERRI@dt3.dt.uh.edu
=========================================================================
Date:         Fri, 21 Mar 1997 10:28:55 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      An Address TIP
In-Reply-To:  note of 03/21/97 10:08
 
It is possible for anyone on WPA-L to get a complete list of members with
email addresses by sending this message to LISTSERV@ASUVM.INRE.ASU.EDU
 
REVIEW WPA-L
 
The list is sorted according to the first letter after the @ sign, which makes
it a little difficult to use. But then it's not all that long. You can
download it and manipulate it with your sort function if you feel so moved.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Fri, 21 Mar 1997 10:33:57 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: thanks
In-Reply-To:  note of 03/21/97 09:35
 
Special thanks to Kathy for the breakfast. I always enjoy the WPA breakfast,
but there was something energizingly symbolic about seeing this unusually large
group of WPAs eating a first class breakfast on the TOP floor of the tallest
building in town, basking in glorious sunlight and enjoying an unlimited
horizon. That's the way it should be. Yeah.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 21 Mar 1997 10:33:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: thanks
In-Reply-To:  <01IGRCV27WJM8WW3D8@asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Lordy, I've been to a lot of WPA breakfasts--and they all have been
wonderful because of the meeting with friends and colleagues. But I think
surely that the one in Phoenix has been one of the very best. The view,
the number of great people, the great food (real food at a price we could
afford), the wonderful people who helped. Thank you all--Kathi, you did us
all proud. (But what are we going to do for next year? Who will help Kathi
next year? We need more than one person to work on the breakfast. But I'm
getting ahead of myself here . . .)
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Date:         Fri, 21 Mar 1997 12:35:32 +0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         robert delius royar <r.royar@MOREHEAD-ST.EDU>
Organization: Coordinator of Writing and the Writing Center
Subject:      Call for articles for the ACE Newsletter
X-To:         Assembly for Computers and English <ace-L@vm.cc.purdue.edu>,
              Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              NCTE Talk <ncte-talk@itc.org>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
                           The ACE Newsletter
       What are you doing today with computers in the classroom?
 
The Newsletter of the NCTE Assembly on Computers in English seeks
articles for a themed issue of the Newsletter focusing on current
computer-mediated classroom practices.  The deadline for submission is
May 15, 1997.  We are seeking articles (750-1500 words) that
    o  describe ways that computers have changed your English-studies
       teaching practices;
    o  present ideas for activities you have developed using computers
       in your English/Language Arts classroom;
    o  describe computer-mediated instruction that is based on
       action-research projects;
    o  review software that aids teachers in developing computer-mediated
       units for writing, literature, or reading;
    o  tell stories (or cautionary tales) of computer-related experiences
       in your classroom;
    o  explore the pedagogical and philosophical issues surrounding
       computer-mediated English/Language Arts instruction; or
    o  argue for or against computer-mediated English/Language Arts
       instruction.
Submissions or queries should be sent directly to the Editor/Publisher
(Robert Royar) at
    r.royar@morehead-st.edu
Submissions may be sent via email or mailed on (non-returnable) 3 1/2"
(DOS or Mac) diskettes.  All submissions should be provided in Rich Text
Format (RTF).  Documentation and citations (if used) should follow
current MLA guidelines. Email submissions to r.royar@morehead-st.edu or
send diskettes to
    Dr. Robert Royar
    MSU UPO 635
    Morehead, KY 40351-1689
All published articles are covered by the NCTE Affiliate Information
Exchange Agreement and will appear both in the ACE Newsletter (an
offset-print publication) and on the ACE-L web page.
 
In a Nutshell
=============
Publication:  The ACE Newsletter
Focus:        What are you doing today with computers in the classroom?
Deadline:     May 15, 1997
Length:       750-1500 words
Format:       Rich Text Format
Contact:      Editor, Robert Royar r.royar@morehead-st.edu
 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!    NOTE:  REPLY TO Robert, NOT TO THE LIST           !!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
 
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                Coordinator of Writing & the Writing Center
              <URL:http://www.morehead-st.edu/people/r.royar>
          Vote to reconstitute the Works Progress Administration
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Holiday Inn Crowne Plaza vis-a-vis the '97 4Cs
X-To:         Valerie Balester <v-balester@TAMU.EDU>
In-Reply-To:  <199703211626.KAA17912@postal.tamu.edu>
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> On Fri, 21 Mar 1997, Valerie Balester wrote:
>
> If anyone on this list was bumped from the Holiday Inn in Phoenix, could
> you contact me?  Or if you know of anyone who was bumped, can you let me
> know who it was and how I might contact him or her?
--------------------------------------------------------------------------
Valerie,
        I wasn't exactly bumped, but when I arrived Thursday at 11AM,
there was no room available.  I was asked to leave my luggage with the
concierge and check back at 2PM; I did; no room.  They then asked me to
check back at 4PM; I did; no room.  At 6PM, I finally got angry.  I was
told that guests had decided to say on; then I was told that they had left
the hotel but had left their luggage in the room. To me, that means they
skipped without paying their bill.  I asked for a verification.  The desk
manager, housekeeping supervisor on duty, and I went up to room 1214 and
found it empty, cleaned, and ready for occupancy, so I moved in.  The
Crowne Plaza people seemed friendly and helpful, but confused by all the
hubbub. Whatever the reason for that might be, I haven't a clue.
=========================================================================
Date:         Fri, 21 Mar 1997 10:42:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: thanks
In-Reply-To:  <Pine.A32.3.93.970321103046.89574K-100000@kitts.u.arizona.edu>
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Thanks for organizing the WPA breakfast, Kathi.  We all had a grand time.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      CCCC/98 Proposal Party
X-To:         CCCC Announcement List <cccc-announce@zaphod.lc.missouri.edu>
X-cc:         Victor Villanueva <villav@mail.wsu.edu>,
              Nell Ann Pickett <PickettHCC@aol.com>,
              Patricia Stock <pstock@ncte.org>, Cindy Selfe <cyselfe@mtu.edu>
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The deadline for proposing sessions at the 1998 Conference on College
Composition and Communication convention, "Ideas, Historias, Cuentos," is
 
                    APRIL 21!!
 
which, considering Time's characteristic perversity, will actually be
here in about two days (or so it will seem!), so now's the time to start
plotting and scheming with colleagues about what to propose.
 
CCCC Online again makes available a forum for plotting and scheming:
 
---------------------------------------------------------------------
                CCCC/98 Proposal Party
     http://www.missouri.edu/HyperNews/get/cccc98/proplink.html
---------------------------------------------------------------------
 
Everyone is invited to stop by and share ideas for sessions, peruse the
ideas already floated there, find colleagues to collaborate with, and
begin shaping plans and proposals. We had a fine time kicking things
around in last year's forum & hope that even more people will participate
this year.
 
So bring your ideas, bring some virtual munchies & beer, come hang out and
see what interesting stuff emerges from the mix.
 
------------------------------
--Eric Crump
  CCCC Online Coordinator Person
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From:         Mary King <King%DevPrograms%UAKRON@POLSKYS.CC.UAKRON.EDU>
Subject:      Re: WPA replacement
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Judy Ann Pearce asked for more info. about my institution (which is planning
to nonreplace me after I retire).
The University of Akron is an open admissions comprehensive state (Ohio)
school of about 25,000 with a branch campus and a two-year college on the
main campus.  The four-year college has a specially-hired Director of
Composition, the two-year college has a rotating coordinator position for its
writing program, and the Department of Developmental Programs has a
coordinator for the Basic Writing course and the Writing Lab.  We do not have
a single Director of Writing Programs, which would probably make sense,
except that the three programs have separate histories.  All three are
overwhelmingly taught by part-time faculty; the English Department uses GA's
as well and sometimes assigns one or two to the Writing Lab.  Relations among
us seem to me to be good.  What else can I tell you?
David Schwalm quite rightly asked about the financial condition of the
school, which is obfuscated in various ways.  I can say, however, that the
University College, which houses my department, is being squeezed and needs
to use any available positions for academic advisers; our advisers are
increasingly overworked, and I cannot in good conscience demand a position
when they are so reduced in number.
Ohio's budget for higher ed. provides zero increase for next year, 1% for the
following year, and zero again the year after.  The state has frozen tuition
at its present level.  So there is no doubt that a financial crunch exists.
Still, as in most places, we see that much larger salaries (double) than mine
have been provided, for example to a newly created secretary to the Board of
Trustees. And the University College is a money-maker for the campus.
Sorry to take up so much space.  Thanks to all who have replied!(Timothy
Doherty, thanks for the Gottschalk reference.)
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bryan D Edwards <bde@CHRISTA.UNH.EDU>
Subject:      Tutor training research
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        My name is David Edwards.  I am a graduate student at the
University of New Hampshire, and I work at our writing center.  This
semester, I am working on an independent project concerning tutor
training in writing centers.  I have gathered several sources from
libraries, but I am interested in what is happening in tutor training
courses/methodologies currently.
        For those of you who are responsible for training writing
tutors/consultants, may I ask you the following:
        1.  What are you doing to train your tutors?  (books, handouts,
tapes, workshops, etc.)
        2.  What theories about tutor training have you used (or
developed) and to what success?
        3.  What failures have you experienced in your training?
        4.  What new things have you experimented with?
        5.  Finally, would anyone be willing to send me copies of tutor
training materials?  If so, please e-mail your physical address, and I
will gladly send a SASE and any reimbursement for copying expenses you
might require.
 
        Thank you for your assistance.  I would be happy to send a copy
of the finished paper to anyone who requests it.
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: WPA replacement
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Mary, I went to the Akron web pages to try to get a picture of the structure
you describe, and it is all most mysterious. It took a little adroit surfing
to find developmental programs--which seem to be in the Provost's office.
University College was rather difficult to find, and it is not clear how it
relates to other colleges. I had a lot of trouble finding the English Comp
program. The courses are not listed in the English Department, but I did find
something called General Studies English Comp which seems to be some sort of
separate entity. I found the Community and Technical College, and it's comp
offerings do not seem to match up with the university's requirements--which
must make transfer an interesting proposition. I think that there is a very
strong case to be made--in a tight budget time--for bringing in someone or
creating some sort of structure to get all of this sorted out--especially if
you all enjoy positive relations (of course, this is the sort of thing that
could mess them up as well, I suppose). My view may simply be a phenomenon of
the current state of the web pages. Can you aline the Community and Tech
College, the gen studies Eng Comp program, the developmental program (which
accoding to the web pages has 4 units, each with a coordinator, with one of
them--Rupert--coordinator of coordinators), university college, and the
provost's office? Akron looks like a pretty complex institution.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mieke Koppen Tucker
              <mktucker.faculty.users.main.Bishops@UBISHOPS.CA>
Subject:      Re: ...no subject...
X-To:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
 
David and others,
 
I'd be very interested in hearing of these other models for writing
programme administration as my institution is certainly in deep
financial doo-doo (political instability sure doesn't help.  The
province is busy closing hospitals, so what's a little liberal arts
university).  My budget has been cut in half!  Since I've been
anticipating something of the sort for years, I'm not completely
unprepared but my staff is going to suffer as is the quality of the
programme.  Am looking at peer tutors instead of professional tutors,
cutting enrollment in our Writing Proficiency Course course and
sending off students to other courses, especially ESL (although they
are experiencing cuts too), and perhaps even the local community
college. Lastly, I need to work more closely with faculty on writing
support, but since they are all reeling, resentful, etc. am not sure
how that will work.  Then there is the possibility of fundraising,
but whatever I'd manage I suspect would be cancelled with further
budget reductions.
 
Am also thinking of moving to the Caribbean and opening a business.
 
Any furtherr suggestions would be more than helpful.
 
Mieke Koppen Tucker
(still) Director, Writing Centre
Writing Proficiency Programme
 
 
> The kinds of personnel cuts you describe suggest absolutely dire financial
> difficulties at your institution--in which case any kind of argument as to why
> a wpa is generally a good idea is likely to fall on deaf ears. There are lots
> of things that are good ideas that have to remain ideas if the institution is
> in serious financial straits. It would be very helpful to know if the
> institution is really in deep financial doo-doo (I have a new puppy, so I have
> doo-doo on the mind) or if the institution is "reallocating"--cutting in some
> areas in order to build strength in others in a steady state budget. This is
> not, in my view, a "back-channel" issue, and I'd be interested in hearing wha
> people have to say. I talked with several people at the conference who are
> looking at other models for writing programs administration.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
=========================================================================
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kristine Hansen <hansenk@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: thanks
 
I would like to add my voice to the chorus of thanks to Kathleen
Yancey for the breakfast.  Such a job, and you pulled it off
wonderfully.  Thank you.
 
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karyn Hollis <HOLLIS@UCIS.VILL.EDU>
Subject:      Re: First Year Composition in London
 
I don't know about the comma splice origin, but another way we distinguish
ourselves from the Brits in terms of punctuation is the opposite use of double
and single quotation marks (") or (").  Also, I think that for them periods
and commas go outside quotation marks.
Karyn Hollis
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Claudine Keenan <cgk4@PSU.EDU>
Subject:      4th MAACW!
X-To:         EMPOWER@PSUVM.PSU.EDU, anbkfac-l@PSUVM.PSU.EDU, occ-l@hawaii.edu,
              cfp@english.upenn.edu
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CALL FOR PROPOSALS
 
"netWORKS:  Connecting Learners Across the Curriculum"
 
Mid-Atlantic Alliance for Computers and Writing Conference
November 14 & 15, 1997
Penn State University
Berks Lehigh-Valley College
Reading, PA 19610
 
Hosted by: The English Department, Berks-Lehigh Valley College, Pennsylvania
State University
 
The Mid-Atlantic Alliance for Computers and Writing Conference being held
this fall at Penn State's Berks-Lehigh Valley College will provide a forum
for examining how computer technology can connect learners--to the material,
to instructors, and to each other--through the written word.  We will
explore the pedagogical benefits of connecting students via computers across
disciplines, across academic levels, and across the world.  "netWORKS:
Connecting Learners Across the Curriculum" will offer hands-on workshops,
round table discussions, demonstrations, concurrent sessions, and addresses
by keynote speakers.
 
MAACW is one of the nineteen regional organizations of the  Alliance for
Computers and Writing. Its goal is to advance the use of computers for
teaching writing by helping faculty explore the use of computers in their
teaching, by providing computer training and consultation for teachers
wishing to use computers, by locating and disseminating up-to-date
information regarding the use of computer teaching aids, and by creating
more institutional support and recognition for those who use computers in
conjunction with their teaching.  Although MAACW's roots are in the
computers and writing community, this conference will be valuable to anyone
interested in technology and education.
 
We welcome proposals for this conference from faculty and administrators
from all disciplines and academic levels.  We especially would like to
receive proposals from teachers in disciplines traditionally under
represented at conferences like MAACW,  e.g., agriculture, business,
engineering, mathematics, and chemistry. While individual twenty-minute
papers and three-person panels are very welcome, we strongly encourage
collaborative efforts such as  proposals for interactive demonstrations,
workshops, team and interdisciplinary presentations, panels involving
faculty and students, and round table discussions.
 
Papers and presentations covering any aspect of the use of computers for
writing will be considered.  Suggested topics include the following:
-- Gaining access to technology
-- Assessment of computers and writing projects
-- Administration of computer labs/technology initiatives
-- Curriculum innovation for the integration of computers
-- Computers and the politics of writing instruction
-- The internet and writing
-- Hypertext/hypermedia
-- MOOS and teaching in cyberspace
-- Linking K-16 via computers
-- Computers and the community college
-- ESL and computers
-- Training faculty in computer-aided instruction
-- Gender, race, and social class issues relating to technology and
learning
-- Student responses to use of computers for writing.
 
 
 
GUIDELINES FOR PROPOSALS
 
Those wishing to submit individual or panel proposals should send a 250-500
word summary of the presentation to one of  the addresses given below.  All
proposals should include the following: title of presentation,
name(s),institutional address(es), phone number(s), and email address(es)
for all presenters, and a list of computer (IBM/Mac, internet hookup, etc.)
and audiovisual equipment requirements.
 
Review of proposals will begin on July 15, 1997  Rolling review will
continue until September 15, 1997.  Initial notification of acceptances
will be sent out on August l 1997.
 
Send email submissions to:
 
lpf1@psu.edu
 
Send paper proposals to:
 
Lisa Faranda
Associate Professor, English
Penn State University
Berks-Lehigh Valley College
Tulpehocken Road
Reading, PA 19610
 
Ph:  (610) 320-4887
 
Fax proposals to:
 
610 320 4912
 
REGISTRATION & TRAVEL INFORMATION
 
For Registration & Travel Information please contact
 
Judy Donahue
PennState University
Berks-Lehigh Valley College
Tulepehocken Road
Reading, PA 19610
 
Phone:  (610) 320-4874
Email:   jlb1@psu.edu
Fax:     610 320 4912
 
 
 
For Hotel Information please contact
 
Hampton Inn
1800 Papermill Road
Wyomissing, PA 19610
 
PHONE: (610) 374-8100
Ask for rooms for MAACW Group -- Code MAA
Room rate is $59.00/night (+ tax).
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From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Tutor training research
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David Edwards:
 
The best comprehensive national study of TA training is a dissertation
written in 1996 by Catherine Latterell, then at Michigan Tech, now at Texas
Tech.  It should address fully most of the questions you've raised.
 
 
Doug Hesse
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  / 309-438-7596
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From:         keith rhodes <krhodes@ACAD.NWMISSOURI.EDU>
Subject:      comma splice
Mime-Version: 1.0
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Donna Reiss wrote:
 
>I know punctuation isn't the point of this list, but I also know how
>agitated some of my colleagues become over the dreaded comma
>splice--mentioned by several of you in recent postings--and how annoyed I
>am that we even have to present it to our students as an "error."
 
>Living in Britain a couple of years early in my teaching career with a
>short stint in a secondary modern school on the fringes of London, I
>developed a comfortable relationship with what we in the USA call a comma
>splice and what in the UK and Canada is standard punctuation.
 
>I've always wondered why, of all the ways we have chosen to distinguish our
>use of the language from England's, that particular comma/semicolon split
>came about. Does anybody know?
 
Donna, I don't know the answer to your question, but I want to add even more
fuel to the fire (maybe we could toss in a few Handbooks to stoke it up).
This isn't just a British and Canadian thing  If you look at any
representative sample of published American prose outside English journals,
you'll find lots of "comma splices."  One reason students have so much
trouble with it as an error is because they constantly see models of it as
proper usage.  Indeed, the name itself is bizarre - what else, pray tell, do
commas _do_ but splice?  It's also interesting to me that, in my years as a
"real world" writer, I had never heard of the term or bothered to think
about the underlying idea - apparently to no ill effect.  What is all the
fuss about here?
 
Keith Rhodes
Northwest Missouri State University
 
Keith Rhodes
 
"I think animal testing is a terrible idea; they get nervous and give all
the wrong answers."
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On Sat, 22 Mar 1997, keith rhodes wrote:
 
> Indeed, the name itself is bizarre - what else, pray tell, do
> commas _do_ but splice?
>
>
When they're not splicing (the so-called error), they're separating
(which I think is what American handbooks say they should do).
 
Phil Burns
Worcester State college
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There would seem to be no problem (legally) with having some teaching jobs
be 30 hour jobs and some be 20 hour jobs - as long as the jobs are somehow
distinguishable - number of students, hours in class, or what not.  But if
the jobs are in fact the same and one group works 20 hours and the other 30
hours, then the terms and conditions are in fact different for the same
job.  And this could be a problem of employment discrimination on the basis
of national origin - for either group.  The U.S. nationals could complain
if the pay were the same for 20 or 30 hours; the foreign nationals could
complain if they had to do the same work in less time for less pay.  And so
you could have an employment discrimination claim in some setting here.
 
But at core this is a different problem entirely - it has to do with
student visas and immigration law and things like that, about which I know
next to nothing.  I don't know what the rules are for foreigners here on
student visas - I believe they are prohibited from working more than 20
hours as a condition of the visa per week and that is the source of the
problem, not employment discrimination law, which I know more about.
 
The basic idea is this:  the U.S. does not need to give anyone a visa to
enter the country.  If it gives a visa, it can give it with whatever
conditions (well, almost any conditions) it deems fit, such as if you are a
student, then you can't come here and take jobs from true 'Mericans.  You
need a green card to do that - a work permit.
 
So you can't have them working (employed) for more than the limit on hours
permitted.
 
As I said, I am no expert on this and I'm sure it is much more complicated
and refined than this and I'm sure there are exceptions and special rules
(grants conditioned on research on projects for example may not be
considered wages for work or employment, I suppose).
 
Cheers,
Steve Jamar
Howard Law
 
 
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
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> > First Keith Rhodes wrote:
> >
> > Indeed, the name itself is bizarre - what else, pray tell, do
> > commas _do_ but splice?
---------------------------------------------------------------------
> Then Phil Burns reiterated:
>
> When they're not splicing (the so-called error), they're separating
> (which I think is what American handbooks say they should do).
--------------------------------------------------------------------------
Guys,
      Let's not forget about parenthetical uses.  That is to say, not only
do commas separate, they also enclose.  But then again, what commas do to
appositives, nominative absolutes, and nonrestrictive modifiers is more
like B & D.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Phil Burns is right: our system is based on a logic where outside of
stylistics concerns, basic punctuation is based on particular functions,
thereby making it easier for "intended" meaning to be revealed THROUGH
punctuation (just read legal and/or political discourses where so much
depends on a comma or semicolon. I think it's Fowler who has the best
explanation based on LOGIC of grammar (and one meaning of the term of
course includes punctuation)--his explanation of why that last comma
separating the last two items in a serial is necessary and based on logic,
e.g., if one omits the comma, one is expecting the "and," which "joins"
(like a semicolon) to do the work of both separating (the function of the
comma) and joining.
 
What I've heard about the difference in location of single/double
quotation and where they go according to end punctuation is that the
American cold-type tray containers held these marks in a different order
so it was easier for the British to reach for the quotation mark before
the period--the opposite in America. Has anyone else heard this?
 
 On Sat, 22 Mar 1997, [Phil Burns] wrote:
 
> On Sat, 22 Mar 1997, keith rhodes wrote:
>
> > Indeed, the name itself is bizarre - what else, pray tell, do
> > commas _do_ but splice?
> >
> >
> When they're not splicing (the so-called error), they're separating
> (which I think is what American handbooks say they should do).
>
> Phil Burns
> Worcester State college
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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I just read a reasonably accessible poem in the New Yorker by W. S. Merwin
which has essentially no punctuation at all. Sentence boundaries and the like
are indicated by syntactical/lexical clues (and ambiguities seem purposeful).
Writers who have precise enough command of language to do this do not give us
any problem with comma splices. I suspect that comma splices are "secondary"
errors that clue us to a novice writer's lack of control over syntax and
strategies of coherence/cohesion in their writing. We hardly notice comma
splices in the work of skilled writers because we have plenty of other clues
about how the sentence hangs together.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Does a roundtable count as a "speaking role"?  That is, can you propose both
a panel and a roundtable?  I know workshops don't "count," but as we add
other models of presentation, I get confused.
 
Dona
 
 
Dona J. Hickey, Director of Composition and WAC
Department of English, University of Richmond
Richmond, VA 23173 * 804-289-8302 * dhickey@richmond.edu
http://www.richmond.edu/~wac/
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Does anyone have data on release time for administering writing centers?
what would be reasonable for a univ. of about 16,000?
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Phil Burns wrote:
 
>On Sat, 22 Mar 1997, keith rhodes wrote:
 
>> Indeed, the name itself is bizarre - what else, pray tell, do
>> commas _do_ but splice?
>>
>When they're not splicing (the so-called error), they're separating
>(which I think is what American handbooks say they should do).
 
I realize that this is the usage of "splice" as a term in grammar jargon;
but thinking of the physical meaning of "splice" in its most common usages,
every good comma allows us to "splice" in (or on?) some bit of text that,
structurally, falls outside the extended flow of the normal core sentence
(admittedly, a very complex concept, including places for permitted
extensions like trailing prepositional phrases, etc.).  That is where the
"error" comes from - the "comma splice" attempts merely to separate
independent clauses (as periods do) _without_ properly engaging the
"splicing," integrating function inherent in things like wedging in
appositives, constructing a series without conjunctions preceding each new
part, putting an "insubordinate" clause at the front of an independent
clause, or attaching an independent clause preceded by a coordinating
conjuntion.  If the comma ever merely separated, it would seem to be
unremarkable that sometimes it might separate independent clauses, too.
Instead, the good comma always "separates" parts that also have a natural
connection of some sort, much as a good splice attaches a branch that is
coherent with the stock.
 
I really do think the way we traditionally explain commas is part of why
people do not get them. The comma has a very singular structural function,
one much like "splicing" in its more general sense, and the welter of false
rules and alternate explanations makes that systematic function obscure.  My
sense is that explaining an "error" in terms that stigmatize a core
systematic function of the comma is a pretty disastrous approach to helping
people understand what is going on here. Thinking that commas mark the
"pauses" and that "splicing" with them is _bad_ pretty much prepares
inexperienced punctuators for failure and resignation.
 
We also ought to let the system go when tradition re-confugures it. Here,
though, I think composition grammarians are shooting themselves (and
everybody else) in both feet - contributing to a poor understanding of the
singular, systematic meaning of the comma even while refusing to accept the
most common traditional re-configuration of the system.
 
Keith Rhodes
 
Keith Rhodes
 
"I think animal testing is a terrible idea; they get nervous and give all
the wrong answers."
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Dona, Yes, I believe roundtables "count" as do panels and forums.
 
At 01:54 PM 3/23/97 -0500, you wrote:
>Does a roundtable count as a "speaking role"?  That is, can you propose both
>a panel and a roundtable?  I know workshops don't "count," but as we add
>other models of presentation, I get confused.
>
>Dona
>
>
>Dona J. Hickey, Director of Composition and WAC
>Department of English, University of Richmond
>Richmond, VA 23173 * 804-289-8302 * dhickey@richmond.edu
>http://www.richmond.edu/~wac/
>
*****************************
Julia Ferganchick-Neufang
Director of First-Year Composition
Murray State University
502-762-4729
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In re-reading your posting, I might have mispoken with my suggestion below.
 I note you were specifically interested in tutor training in writing
centers, not TA training.  Latterell's dissertation, however thorough, may
not speak directly to this issue.  Sorry for any misdirection.
 
>The best comprehensive national study of TA training is a dissertation
>written in 1996 by Catherine Latterell, then at Michigan Tech, now at Texas
>Tech.  It should address fully most of the questions you've raised.
 
 
 
Doug Hesse
Professor of English
Director of Writing Programs
Illinois State University
Normal IL 61790-4240
 
Editor and Vice President, WPA
 
309-438-7596
ddhesse@ilstu.edu
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Irv--
 
I have a feeling this is going to be another one of those "it depends"
answers.  First, you'd have to look at what is a "normal" faculty
teaching load.  I'd also look at the number of courses both the Dept.
Chair and WPA teach.
 
One other point, and I can hear Jeanne Simpson saying this time and time
again, since much of what happens in Writing Centers is teaching, don't
talk about "released time."  Rather talk about teaching assignments or
alternative teaching assignments.  Tutor training and/or supervision is
teaching as is work with Writing Center students.  Admins are more likely
to respond positively to requests for different teaching assignments
rather than "released time."
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Mon, 24 Mar 1997 00:03:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dona J. Hickey" <dhickey@RICHMOND.EDU>
Subject:      Re: comma splice
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Handbooks are the worst place to look since they often mistake
"unconventional" for "non-negotiable" use.  Some years ago, Joe Williams and
? did a study of such "errors."  The authors studied what we agree is
error(outside of a context) but don't notice in our reading of a text, what
we agree is error and do notice in our reading, etc. etc.  Punctuated
sentences (fragments) fall into the same camp as comma splices.  And there's
a whole range of already shifted usage that people still mark as "error."
 
I try to teach effective fragments and effective comma splices when the
issue comes up, and then tell students that, if other editor-teachers are
driven to distraction in their reading, they should attend to the reading
expectations of their audience and follow the darn handbook.  But jeez, we
want students to see themselves as writers and then we say they can't do
what all good writers do.
 
At 02:27 PM 3/22/97 -0700, Keith Rhodes wrote:
 
 I don't know the answer to your question, but I want to add even more
>fuel to the fire (maybe we could toss in a few Handbooks to stoke it up).
>This isn't just a British and Canadian thing  If you look at any
>representative sample of published American prose outside English journals,
>you'll find lots of "comma splices."  One reason students have so much
>trouble with it as an error is because they constantly see models of it as
>proper usage.
>
 
 
Dona J. Hickey, Director of Composition and WAC
Department of English, University of Richmond
Richmond, VA 23173 * 804-289-8302 * dhickey@richmond.edu
http://www.richmond.edu/~wac/
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Subject verb agreement.
Paragraphs with topic/thesis sentences.
Possessive v. plural.
Eschewing interminable excessive endless redundant verbiage.
Shorter sentences - generally.
Parallel structure within sentences.
 
All of these and more come well ahead of the arcana of comma splices.
 
BTW, I teach that for legal writing one should always use a comma before
the last term in a series for the simple reason that in law, at least,
often whether a word is linked to another and thus both conditions must be
met or is not linked to another and thus the terms function as alternative
ways of meeting the test is of some importance.  Omitting the comma often
results in this sort of ambiguity.
 
Logic?  Grammar?   Come now!   A much better pairing is Arbitrary Grammar.
With a mostly imposed-logic after the fact.   "Or" sometimes includes "and"
and vice versa.  And often the false logic of the
law-of-the-excluded-middle has no place in non-mathematical discourse.  And
yet I saw this argued somewhere recently.
 
Surely the comma splice is not really an issue and is not really a problem.
Read the New Yorker, Wall Street Journal, Toni Morrison, and many others.
Then tell me what rules of grammar there are.
 
And I thought my students got this nonsense from high school.  Now I find
it is being reinforced in college!  Do you still teach "don't use the same
word twice?"  Or is that a holdover only from high school?
 
Cheers,
Steve Jamar
 
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
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Irv--in answer to your writing center question, I can only respond as Barry
has--it depends on the role your writing center plays in the rest of your
programs.  Here at WSU, an institution about the same size as yours
(17,000) we have a director, Lisa Johnson-Shull, who has been hired
full-time to do nothing but the writing center.  The directorship is on a
professional (administrative) rather than a faculty appointment.  We also
have an assistant director, who is 3/4 time in the writing lab and teaches
one class in English.  Both these folks report half to me (English Chair)
and half to Bill Condon Director of Writing Programs).  Is this helpful
information?
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
Tel. (509)335-2581
Fax  (509)335-2582
=========================================================================
Date:         Mon, 24 Mar 1997 09:28:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Mullin <jmullin@UOFT02.UTOLEDO.EDU>
Subject:      writing center release time
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Irv,
 
It's difficult to think of administering a quality writing center on release
time rather than full time, but that may depend on what stage your center is
in. If it's a new center then the director needs to put all her time into
its set-up and administration; if its a center that has languished and needs
revitalization, the same may be true. Running a writing center entails not
only the
budget/scheduling/administrative/publicity/assessment/reports/committee
work, but also involves tutor training, continual supervision/assessment of
student learning and tutoring effectiveness, and lots of work with faculty
(on assignments, syllabi, etc.--especially if there is a WAC program). So
it's difficult to even think about teaching more than one class a term, and
in cases of new or rehabbed centers, one a term can be too much until the
second or third year.
 
The best solution might be what I had which was that I could teach when I
wanted to: when I knew we would be involved in large intiatives (getting WAC
started) I taught one class a year, some years I team taught a couple of WAC
classes, and other years two courses/year--we're on quarters. Never could I
imagine teaching fall quarter when we are busiest with new faculty and
students. This quarter, for the first time, I'm teaching two classes (it
just happened because one is grant funded) and I can do that because we're
on cruise control here spring quarter--it's our last term on quarters before
we go to semesters. I expect to be pretty crazy nonetheless...even though
we're a "mature" center and most things are in place so that the center will
run smoothly.
 
The current practice for release time varies across the country and is also
tied to whether the director is tenure(d)(-track); this is not always the
case. When it is, the loads may often be unreasonable and difficult, leaving
centers and directors foundering. Some directors manage to teach two and
two, but the cost often seems great. As with most writing center issues, the
best decision depends on the context.
 
joan
 
>Does anyone have data on release time for administering writing centers?
>what would be reasonable for a univ. of about 16,000?
>Irv
>
>-----------------
>Irvin Peckham
>University of Nebraska at Omaha
>peckham@unomaha.edu
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I too, for some perverse reason, find the question of comma splices
interesting.  Clearly, there are some comma splices that "work" for most
American writers--I think of John Updike who is very American and yet uses
them.  But then again, there are others that our students write that don't
seem to work and nobody has done much work, as far as I know, to figure out
what the difference is.
 
I also wonder about the historical origins of the problem.  As most people
have noted, in England comma splices are ok, as are putting commas and periods
inside quotation marks and reversing a " and a '.  (Now is that last period
misplaced, sorry if so.)  I would guess that we in this country came to see
comma splices as bad when we started to pay so much attention to grammar after
the Harvard standards were established in the late 19th century.  I would
further guess that not liking them is part of our desire to make language
"logical" and orderly in the way science and technology are.  But then again
the real push for outlawing comma splices must have come when we first started
thinking about sentences in formal terms, which would mean in the 30's or so
with structural linguistics.  Well, these are all guesses, does anybody have
any other ideas?
 
Ed Lotto
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Just a note that that period/comma outside quotes is Canadian as well as
British (of course).   I have noticed that most grade school teachers and
quite a few high school teachers use the outside system--so that we have
to unteach the outside to inside when students arrive in college.  It is
further interesting that in most businesses that I have investigated,
outside reigns. The upshot is that only in American grammar books and
colleges is the inside the accepted rule.
 
I propose that we make either inside or outside the rule and what the
hell.
 
I would also propose that we make comma splices legal (so that readers
won't have to figure out whether they are contact clauses).  And we should
continue to work at undoing split infinitive paranoia & pronoun number
agreement.  These are only a few of the rules that we should break to the
best of our abilities and within the limits of our authority.
 
Irv
[I'll draw the line at run-on's.]
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Sue,
Can you talk a little about how the director and assistant director split
themselves in half for reporting purposes?  Which half reports to you, and
which to Bill?  Are you, and are they, happy with this arrangement?  (I ask
because I used to have a similar arrangement and it didn't work out, but
the politics of my institution are, well, interesting.)
Thanks
Rita
 
>Irv--in answer to your writing center question, I can only respond as Barry
>has--it depends on the role your writing center plays in the rest of your
>programs.  Here at WSU, an institution about the same size as yours
>(17,000) we have a director, Lisa Johnson-Shull, who has been hired
>full-time to do nothing but the writing center.  The directorship is on a
>professional (administrative) rather than a faculty appointment.  We also
>have an assistant director, who is 3/4 time in the writing lab and teaches
>one class in English.  Both these folks report half to me (English Chair)
>and half to Bill Condon Director of Writing Programs).  Is this helpful
>information?
>
>Susan McLeod, Chair
>Department of English
>Washington State University
>Pullman, WA 99164-5020
>Tel. (509)335-2581
>Fax  (509)335-2582
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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Barry is correct about the role of teaching in the work of the Writing
Center Director.  Here, however, the Director teaches one course.  The
"normal" load for a faculty member is 3-2 and the Director works on a
year-to-year contract.
 
S.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Perhaps the key to all this discussion is that we should be distinguishing
between conventional grammar and mechanics and punctuation and RHETORICAL
grammar, mechanics, punctuation.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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It surely would simplify things and save a lot of (mostly wasted)
teaching time to just let students keep putting periods and commas
outside quotes.  They will solemnly swear that's what they were
taught to do in school.
 
I'm in favor of killing split infinitive paranoia too, which students
mainly don't have--though some of their professors do.
 
When you say pronoun number agreement, Irv, do you mean allowing
"a person . . . they"?  I already permit this, but so many of my
colleagues don't that I fear I may be harming students' grades to
teach them it's okay.  Case in point:  a student of mine showed me a
paper that was marked down from A to A- for pronoun agreement
errrors, because she had used "they" as a singular, which I had told
her was becoming more acceptable.  Except for professors of a certain
age and background, I should have said.
 
 
 
 
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
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I would be interested in a study that examined when the British allow
comma splices and when they don't.  (The Brits use plenty of periods
also.)  My guess is that most of the comma splices occur in narrative
passages, perhaps with the conjunctive adverb "then."  (The horse galloped
past the last row of cottages, then it headed straight for the cliff.)
   But I guess that the British don't use comma splices in situations such
as this:
 
    Family systems therapy might explain some aspects of eating disorders,
however, they don't explain the remarkable rise of eating disorders in the
last fifteen years, these are more readily explained by cultural attitudes
toward dieting.
 
My guess is that the British would identify two comma splices here, just
as we would.  Does anybody know the "rules" for allowable comma splices in
Britain?
 
BTW, Maxine Hairston in her 1981 study of "errors" frowned on by the
business/professional community listed "comma splices" in a relatively
minor category.  However run-ons (along with fragments) were listed in the
"very serious" category.  Thus the professional community would accept a
sentence such as this:
 
    Her accounting background is strong, therefore we should hire
her.
 
But it would see the absence of the comma as an egregious error:
 
    Her accounting background is strong therefore we should hire her.
 
John Bean
Director of Writing
Seattle University
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For those interested, two scholarly discussions of English
punctuation are Wallace Chafe's "What Good Is Punctuation?" (1978,
Berkeley: Center for the Study of Writing) and Geoffrey Nunberg's
_The Linguistics of Punctuation_ (Stanford: Center for the Study
 
of Language and Information).
 
Nunberg points out that these two sentences mean different things:
 
--Order your furniture on Monday; take it home on Tuesday.
--Order your furniture on Monday, take it home on Tuesday.
The second is more of a command, or the spelling  out of a
policy or a fixed procedure--do this; do that--because the
two clauses are equal. But the comma renders the first clause
subordinate, so the meaning is "if you order your furniture
 
on Monday you can take it home as early as Tuesday."
 
Sorry I meant that the first is the command. My computer is not working
properly now. --Bill Murdick
Excuse me I got that backwards--the first sentence, the one with
the semicolon
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Date sent:  24-MAR-1997 14:08:40
 
Goodness, I may get jumped for this--but my students often need to control
their pronouns because otherwise what they are writing is terribly
confusing, esp. given that most of them love to pepper sentences with
unnecessary ones.  The student . . . they and then the student and their
books . . . they etc.  Am I babbling?
 
Too, I teach in the School of Business and Economics here; often my
students are interested in learning the "right" way because in business
often precision and correctness of language mean the difference between job
? promotion? reputation? boss's good will?  or so THEY think.
 
I lean toward telling my students that the use of the semicolon (re comma
splice discussion) lends a little sophistication to their writing.
 
I like them to have informed choices in these matters ;-).
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Ah, the splicing of commas--like the dangling of modifiers, a mere error
in punctuation or a window to intended meaning.
 
My Students' Explanation for CS
Comma splices perhaps emerge from our punctuation as breathing or
pausing, or at least many of my students tell me that is their reason.
 
CS as Insights into Intended Meaning of the Two "Spliced" Ideas
I usually see the comma splice as a window to a discussion about the
"real relationships" between the two ideas. Rather than an error in
punctuation I find the comma splice often shows an intended but not yet
realized meaning relationship that inserting a period will not resolve.
 
Error has never been a very exciting topic for most of us or our
students--but intended meaning is a different story, for me anyway. I also
teach linguistics--is that showing again?
 
 
Karen Vaught-Alexander
University of Portland
 
 
 
On Sun, 23 Mar 1997, Chet Pryor_Montgomery College at Germantown wrote:
 
> > > First Keith Rhodes wrote:
> > >
> > > Indeed, the name itself is bizarre - what else, pray tell, do
> > > commas _do_ but splice?
> ---------------------------------------------------------------------
> > Then Phil Burns reiterated:
> >
> > When they're not splicing (the so-called error), they're separating
> > (which I think is what American handbooks say they should do).
> --------------------------------------------------------------------------
> Guys,
>       Let's not forget about parenthetical uses.  That is to say, not only
> do commas separate, they also enclose.  But then again, what commas do to
> appositives, nominative absolutes, and nonrestrictive modifiers is more
> like B & D.
>   ____________________________________________________________________
>   Chet Pryor - Professor & Testing Coordinator - Department of English
>   Montgomery College - Germantown Campus - Montgomery County, Maryland
>
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Kristine:
Regarding agreement:
Yes:  Everyone_they.
I tell my students the story on this one--as well as all others.  Scope
out the professors, see what they want, give it to them, take the degree &
run.
I was thinking more along our own lines:  if we wantonly violate some of
these rules in all we write (after we have tenure, of course), the
violations might become the rule after a few decades.
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Bill, I was trying to understand the first explanation, and then I read the
two corrections, and then I just laughed out loud--in sympathy! :)
 
Dona
 
At 01:54 PM 3/24/97 -0500, you wrote:
 
>--Order your furniture on Monday; take it home on Tuesday.
>--Order your furniture on Monday, take it home on Tuesday.
>The second is more of a command, or the spelling  out of a
>policy or a fixed procedure--do this; do that--because the
>two clauses are equal. But the comma renders the first clause
>subordinate, so the meaning is "if you order your furniture
>
>on Monday you can take it home as early as Tuesday."
>
>Sorry I meant that the first is the command. My computer is not working
>properly now. --Bill Murdick
>Excuse me I got that backwards--the first sentence, the one with
>the semicolon
>
 
Dona J. Hickey, Director of Composition and WAC
English Dept., University of Richmond, VA 23173
804-289-8302 * dhickey@richmond.edu *
http://www.urich.edu/~writing/dona.html
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My Writing Center Director recently honored me with a sonnet.  I thought it
deserved wider publication.
 
NOTES on the text: Force, l. 5.  At Texas A&M we use this arcane term for
allowing students into a class which has reached its enrollment limit.
 
GAT's and GANT's, l. 6.  GAT's are TA's and GANT's are research assistants.
 
Sonnet: To a Writing Program Director
 
Shall I compare thee to a Department Head?
Thou art more lovely and more organized.
Rough winds from faculty do shake his darling ear,
And budget figures do devour his wit and time.
But you the waves of graduating seniors must force,
And nourish GAT's and GANT's on trickle diet,
Develop curricula and another credit bearing course,
Before the wrath of Dean and Provost conspireth.
O, therefore, let my poem then sing thy praise,
And grant thee power to write more Funding grants.
A'shine in thy bright effciency and cost-effective rays,
We know who wears the Departmental pants.
        So judicious thou administer on so little means,
        That thou doth scorn to change thy state with Deans.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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OK, I am really searching back in memory here, John, but I do remember an
article on the "minor sentence" in English (The English Minor Sentence?)
that discusses just the phenomenon you bring up below.  Anybody out there
as old as I am who remembers this essay?  Can't find it in any of my usual
handy references.
 
Sue McLeod
 
>I would be interested in a study that examined when the British allow
>comma splices and when they don't.  (The Brits use plenty of periods
>also.)  My guess is that most of the comma splices occur in narrative
>passages, perhaps with the conjunctive adverb "then."  (The horse galloped
>past the last row of cottages, then it headed straight for the cliff.)
>   But I guess that the British don't use comma splices in situations such
>as this:
>
>    Family systems therapy might explain some aspects of eating disorders,
>however, they don't explain the remarkable rise of eating disorders in the
>last fifteen years, these are more readily explained by cultural attitudes
>toward dieting.
>
>My guess is that the British would identify two comma splices here, just
>as we would.  Does anybody know the "rules" for allowable comma splices in
>Britain?
>
>BTW, Maxine Hairston in her 1981 study of "errors" frowned on by the
>business/professional community listed "comma splices" in a relatively
>minor category.  However run-ons (along with fragments) were listed in the
>"very serious" category.  Thus the professional community would accept a
>sentence such as this:
>
>    Her accounting background is strong, therefore we should hire
>her.
>
>But it would see the absence of the comma as an egregious error:
>
>    Her accounting background is strong therefore we should hire her.
>
>John Bean
>Director of Writing
>Seattle University
 
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Dear Elizabeth:
 
Thanks for the message. I'll make a note of it and look forward to seeing
you soon.
 
                        Irene
 
                       _________________________________________
                       /________________________________________\
                      |       Irene L. Clark Ph.D.              |
                      | Co-director, Expository Writing Program |
                      | University of Southern California       |
                      | iclark@mizar.usc.edu 213-740-1984       |
                      |_________________________________________|
=========================================================================
Date:         Mon, 24 Mar 1997 15:07:24 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irene <iclark@RCF.USC.EDU>
Subject:      Re: comma splice
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Please disregard--it was a mistake.
 
        Sorry.
 
                       _________________________________________
                       /________________________________________\
                      |       Irene L. Clark Ph.D.              |
                      | Co-director, Expository Writing Program |
                      | University of Southern California       |
                      | iclark@mizar.usc.edu 213-740-1984       |
                      |_________________________________________|
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Valerie, thank you for sharing the sonnet.  Not only is it more than
merely passingly good, it shows the kind of connection between students
and teacher that all of us seek but seldom achieve.  The poem ought
to be in your vita.  Again, thanks and congratulations!
 
Joel Nydahl
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Pat:
I take the same tack you do.  As therese said in a post--there's a
difference between imagined correctness and rhetorical correctness.  I
teach the latter.  I was simply suggesting that those of us who feel
confident in our position and knowledge might do our little bit to disrupt
convention (of the imagined correctness sort).
 
The pronoun problem (vague or ambiguous pronouns) are different _from_ the
number agreement _to which_ I was referring.  At any rate, I teach my
students to find out what the boss _thinks_ is correct and then either
meet his or her desire or risk . . .
 
Irv
 
 
On Mon, 24 Mar 1997, DR. PAT HOFFMANN wrote:
 
> Date sent:  24-MAR-1997 14:08:40
>
> Goodness, I may get jumped for this--but my students often need to control
> their pronouns because otherwise what they are writing is terribly
> confusing, esp. given that most of them love to pepper sentences with
> unnecessary ones.  The student . . . they and then the student and their
> books . . . they etc.  Am I babbling?
>
> Too, I teach in the School of Business and Economics here; often my
> students are interested in learning the "right" way because in business
> often precision and correctness of language mean the difference between job
> ? promotion? reputation? boss's good will?  or so THEY think.
>
> I lean toward telling my students that the use of the semicolon (re comma
> splice discussion) lends a little sophistication to their writing.
>
> I like them to have informed choices in these matters ;-).
>
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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> On Mon, 24 Mar 1997 NK_NYDAHL@COMMNET.EDU wrote:
>
> ...The poem ought to be in your vita....
----------------------------------------------------------------------
Valerie,
         Joel has expressed what many of us were thinking. Again,
congratulations.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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On Mon, 24 Mar 1997, John C. Bean wrote:
 
> I would be interested in a study that examined when the British allow
> comma splices and when they don't.  (The Brits use plenty of periods
> also.)  My guess is that most of the comma splices occur in narrative
> passages, perhaps with the conjunctive adverb "then."  (The horse galloped
> past the last row of cottages, then it headed straight for the cliff.)
>    But I guess that the British don't use comma splices in situations such
> as this:
>
>     Family systems therapy might explain some aspects of eating disorders,
> however, they don't explain the remarkable rise of eating disorders in the
> last fifteen years, these are more readily explained by cultural attitudes
> toward dieting.
>
> My guess is that the British would identify two comma splices here, just
> as we would.  Does anybody know the "rules" for allowable comma splices in
> Britain?
 
Um, I think you're wrong.
 
I once had to create an exam that had various errors in it.  I tried
taking passages from essays in the reader we were using and putting errors
into the sentence.  I discovered that the exam was impossible then, as
there were more than the "right" number of errors in it.  Orwell, Fowles,
and Wilson (?!) had exactly the kind of comma splice you mention above.
 
What I came to learn is that the explanation of "grammar" (which is most
often actually a discussion of usage) consists largely of ad hoc (if not
post hoc) "rules" that have nothing to do with the real reasons that we do
what we do.
 
I'm with those linguists who say that "English" is an amalgam of rules
from French, German, and 18th century mathematics.  Usage ain't logical--
we do what we do as a result of historical accident as much as anything.
(Commas are a good example of that, but my favorite is the which/that
distinction.)
 
Correct usage is like correct etiquette--some of it is necessary for
communities to work, some of it helps to prevent problems, and some of it
is a class marker and not much else.
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"My most distinguished guest and learned friend,/ The pallid hare that
runs before the day/ Having brought your earnest counsels to an end/
Now have I something of my own to say" [http://www.missouri.edu/~engpat]
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Thanks to your generous advice, our assessment reading group began with a
very good overview of assessment at the college level, Assessment in
Practice, by Banta et al.  Now we're ready to move on.  The group is
especially interested in portfolio assessment (I must confess I sort of
manipulated them in that direction :):)).  However, most of the texts I
have on portfolio assessment deal with teaching writing and the group
we've formed spans the curriculum.  Is anyone aware of a good, readable
text that deals with portfolio assessment across the curriculum or
portfolio assessment in general?  As always, thanks.
 
Donnalee Rubin            drubin@mecn.mass.edu
English Department        508-741-6076
Salem State College
Salem, MA 01970
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SECOND ANNOUNCEMENT
 
We are pleased to announce the theme and invited speakers for the
1997 Wyoming Conference:  "Really Useful Knowledge":  Reading, Writing, and
Resistance.
 
Invited speakers:
Joseph Harris, University of Pittsburgh
Sara Horowitz, University of Delaware
Ira Shor, Ph.D. Program in English, CUNY Graduate School
 
The deadline for paper proposals is March 31, 1997 (we will send
acceptances on April 15, 1997).  E-mail proposals are acceptable.
 
Kathy Evertz
Conference Director
Wyoming Conference on English
(307) 766-6311 or 766-6486
kevertz@uwyo.edu
 
Check out our web site:  http://www.uwyo.edu/a&S/engl (click on 1997 Wyoming
Conference on English).  The web site is frequently updated (last update was
today).
 
For a copy of the conference flyer (with registration forms), e-mail Kathy or
Shelley Straley, Conference Coordinator (straley@uwyo.edu).
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Rita--the position are split--for the director it's .5 in English, .5 in
Gen ed.  The Asst. director is .75 Gen Ed, .25 English.  The split has to
do with where the funding lines have been historically, and the positions
just grew up that way--I don't offer it as a model, just as one example of
how it is done at one site.  But the split does indicate that about half of
what the lab does is connected with English, specifically our English 101
program.  The split reporting line works here because the Gen Ed director
and I have worked together for many years as a team developing the writing
program;  our two hearts beat as one on policy issues.  We think we have
hired the right people for the job, and trust them to do it.  We try not to
interfere;  all we want is to be kept informed of what goes on.
 
I might add that things were not so easy with a previous writing lab
director.  You can read about that situation in a forthcoming article, "The
Butterfly Effect,"  by Susan Wyche and Lisa Johnson Shull--sorry, I can't
think of the name of the volume, but it is edited by Carol Haviland.
Carol--are you on the list?  Maybe you could supply the book title and
publication information.
 
Sue
 
>Sue,
>Can you talk a little about how the director and assistant director split
>themselves in half for reporting purposes?  Which half reports to you, and
>which to Bill?  Are you, and are they, happy with this arrangement?  (I ask
>because I used to have a similar arrangement and it didn't work out, but
>the politics of my institution are, well, interesting.)
>Thanks
>Rita
>
>>Irv--in answer to your writing center question, I can only respond as Barry
>>has--it depends on the role your writing center plays in the rest of your
>>programs.  Here at WSU, an institution about the same size as yours
>>(17,000) we have a director, Lisa Johnson-Shull, who has been hired
>>full-time to do nothing but the writing center.  The directorship is on a
>>professional (administrative) rather than a faculty appointment.  We also
>>have an assistant director, who is 3/4 time in the writing lab and teaches
>>one class in English.  Both these folks report half to me (English Chair)
>>and half to Bill Condon Director of Writing Programs).  Is this helpful
>>information?
>>
>>Susan McLeod, Chair
>>Department of English
>>Washington State University
>>Pullman, WA 99164-5020
>>Tel. (509)335-2581
>>Fax  (509)335-2582
>
>Rita Malenczyk
>Director, University Writing Program
>English Department
>Eastern Connecticut State University
>Willimantic, CT 06226
>860-465-4573 (phone), 860-465-4580 (fax)
>MALENCZYKR@ECSUC.CTSTATEU.EDU
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
Tel. (509)335-2581
Fax  (509)335-2582
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Well, it probably shows that I'm just in a grumpy mood this morning, but
I, uh, *hate* comma splices. And have you noticed that newscasters "speak"
in comma splices these days?  The horror, the horror.  (Yes, I begin
sentences with "and" and I use frags. now and then. But I really do
dislike those c.splices!)
 
Happy Tuesday,
 
Deb
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
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Let me add another, this time dialect difference. The Brits have the
opposite rule for s/v agreement with group nouns than we do. I still have
a phot I took of an add on a shop door for a new TV show in Britain, the
text of which read,
 
"The A-team are coming."
 
And they didn't mean that each member took a separate flight.
 
On Sat, 22 Mar 1997, Karyn Hollis wrote:
 
> I don't know about the comma splice origin, but another way we distinguish
> ourselves from the Brits in terms of punctuation is the opposite use of double
> and single quotation marks (") or (").  Also, I think that for them periods
> and commas go outside quotation marks.
> Karyn Hollis
>
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Rules like the comma splice have probably arisen because of difficulties
processing written text.  While the principles ought to be based on the reader
response and the reading process, they tend to get fixed into inviolable
grammatical rules (the description of the rule being derived from some
generalized context in which it appears).  Here's a sentence with a comma fault:
 
CBS was founded in 1928 by William S. Paley, his uncle and his father sold him a
struggling radio network they had bought to advertise their La Palina cigars.
 
What happens here?  You get to Paley, see the comma, see "his uncle," and
process this structure as a series of nouns.  Then you get to "sold," and you're
thrown. You've got to backtrack and reread.  You're annoyed. This is sometimes
called the "garden path phenomenon." It may be a more "serious" comma problem
than those we're used to seeing in some British and even some American prose.
So the rule becomes flexible.
 
What if we taught students some of the rules on the basis of the reading
process?  The rules themselves become flexible, and gaining knowledge of the
conventions is no longer a matter of memorizing dull, static edicts written in
impenetrably technical language.
 
 
NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor of English
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Gorrell <dgorrell@TIGGER.STCLOUD.MSUS.EDU>
Subject:      Re: writing center release time
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At St. Cloud State University (approximately the same size as Omaha) the
writing center director has two-thirds release time for administration.
We're on quarters, and she teaches three courses a year.
Donna Gorrell
dgorrell@tigger.stcloud.msus.edu
 
 
>Does anyone have data on release time for administering writing centers?
>what would be reasonable for a univ. of about 16,000?
>Irv
>
>-----------------
>Irvin Peckham
>University of Nebraska at Omaha
>peckham@unomaha.edu
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth S Hodges <ehodges@SATURN.VCU.EDU>
Subject:      Job Inquiry
In-Reply-To:  <01IGVX40VY3C000ICE@PLAINS.UWYO.EDU>; from "JANE NELSON" at Mar
              24, 97 4:04 pm
 
I have a colleague who is finishing up a four-year terminal instructorship.
H's doctoral work is in literature, but during the time since receiving his
doctorate, he has held several post-doc positions and has really become very
much a composition person.  In his work here, he has another colleague's and
my right hand as we worked through a major grant for faculty development and
he has been very involved in a major computers and writing project that is
on-going here.  (Our school is one of the major national sites for this
project, the Epiphany Project.)
 
This colleague has also worked closely with us as we have worked on major
curricular revisions in the composition program, phasing out one of our
first-year courses and creating another course in researched writing at the
sophomore level.  He also has a strong background in professional writing.
 
This person is not a literature person passing himself off as a
compositionist; he is an emrging compositionist who is looking for a
position, tenure-track or terminal, in composition, preferrably in the
following states:  Colorado, Wyoming, Utah, Nevada, Arizona, New Mexico,
Eastern Washington State, or Idaho.
 
I hope it is not inappropriate for me to query the list in this way.  This is
a colleague we all have enjoyed immensely, a tremendous teacher, a great
mind, and a victim of a poor job market.  I do not post this here lightly.  I
have lots of grad students looking for jobs as well, but this is truly a
special case.
 
Please email me at ehodges@saturn.edu
 
Elizabeth Hodges
 
Oh--if I have crossed some unspoken line by posting this inquiry here, accept
my apology now and please don't let this become fodder for a long sequence of
punitive messages.  Mea culpa in advance.  :)
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: Sonnet to a WPA
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Joel--thanks for the encouraging words.  Actually the writer is an
assistant prof, who directs our writing center.  That's interesting, too,
as Jim McDonald and I are inverstigating the working relationships between
writing center and writing program directors.
 
And I should say that I coerced this sonnet out of him.  My assistant took
his photocopy card hostage and insisted he write me a sonnet to get it
back.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kristine Hansen <hansenk@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      Re: comma splice
 
Irv,
 
I have tried using "everyone . . . they" and "someone . . . they" in
my writing.  I found a peer reviewer marked each use, but I left them
that way.  We'll see if the editor changes them.  But I agree:  we
all should write that way and just ignore that old 18th century rule.
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
=========================================================================
Date:         Tue, 25 Mar 1997 11:45:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mara Holt 614-593-2836 <HOLT@OUVAXA.CATS.OHIOU.EDU>
Subject:      wpa summer workshop
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    I'd like to encourage anyone who can to sign up for the WPA summer
    workshop.  Kristine Hansen and Jim McDonald told me before I went that
    it was the most valuable thing they'd done to help them as WPAs.  I
    went on their advice and now find myself saying the same thing to
    everyone who will listen.  In fact, I think the workshop is one of the
    most valuable things happening in the field right now.  I found it
    extremely helpful in getting through my first year as WPA, but also
    since then in ways that continue (as Kelly Lowe said in an earlier
    post) to support AND to provoke important inquiry.
 
    Mara Holt
    English/Ellis 385
    Ohio University
    Athens, OH  45701
    holt@ouvaxa.cats.ohiou.edu
    614-594-3334
=========================================================================
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: CCCC
In-Reply-To:  <Pine.SOL.3.94.970324192932.16318A-100000@DGS>
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During our spring break here I had my WPA list set to no-mail, so forgive
me if I'm repeating what others have said:
 
Thanks to Duane and Dave and all the other folks in Arizona who helped make
this past CCCC such a good conference!  I came back energized (maybe that's
just the effect of all that sunshine on someone who has been too long in
the Pacific Northwest gloom, but I prefer to think it was all that good
professional talk).
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: comma splice
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I have more parts of a citation for the piece McLeod is thinking of.  It's by Kline, Jr., and
Memering, published in COLLEGE ENGLISH in 1977, and is called "Formal Fragments:
The English Minor Sentence."  If my fragmentary and minor memory serves, it provides
many examples of published sentences, technically fragments, and categorizes them.  I think
it also makes the same point that Chris Anson makes about "comma splices," that they work
so long the reader processes them readily, without stumbling.  So you can't really tell
whether a sentence is punctuated "correctly" in itself--it needs surrounding text.
=========================================================================
Date:         Tue, 25 Mar 1997 12:55:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         NK_NYDAHL@COMMNET.EDU
Subject:      Re: Sonnet to a WPA
 
Valerie:  I have some potentially bad news for you:  If the sonnet was
Italian (I no longer have it in front of me), you may be guilty of
octavian-sestetual harrassment.
 
Joel Nydahl
Writing Coordinator
Norwalk Community-Technical College
Norwalk, CT 06854
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: comma splice
In-Reply-To:  <18B8F141887@jkhbhrc.byu.edu>
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That's what I was thinking, Kristine.  I haven't really done that yet.  I
was just trying to get other people to do it.
Irv
 
 
On Tue, 25 Mar 1997, Kristine Hansen wrote:
 
> Irv,
>
> I have tried using "everyone . . . they" and "someone . . . they" in
> my writing.  I found a peer reviewer marked each use, but I left them
> that way.  We'll see if the editor changes them.  But I agree:  we
> all should write that way and just ignore that old 18th century rule.
>
> Kristine Hansen
> English Department
> Brigham Young University
> Provo, UT 84602
> (801) 378-4775
>
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: First Year Composition in London
In-Reply-To:  <199703201330.IAA97942@ns5-1.CC.Lehigh.EDU> from "Ed Lotto" at
              Mar 20, 97 08:30:56 am
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This thread has become very interesting.  IF a major, or THE major
outcome of first-year comp is a student's ability to join the discourse
community of an American college (as I sometimes suspect it to be) then
it would make no sense at all to take the course somewhere else.  But
then if the outcomes are something else, . . .    --Ed White
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: Sonnet to a WPA
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> Valerie:  I have some potentially bad news for you:  If the sonnet was
> Italian (I no longer have it in front of me), you may be guilty of
> octavian-sestetual harrassment.
>
> Joel Nydahl
> Writing Coordinator
> Norwalk Community-Technical College
> Norwalk, CT 06854
 
Joel, I'll consult a lawyer, but do you have any advice for a fellow (is
that word gendered?) WPA?
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Request for a Colleague
In-Reply-To:  <3.0.32.19970319103848.006c49b8@umr.edu>
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I am writing to assist a colleague of mine, Pat Koutouzos, who is
interested in getting
started in composition-related Lists.  I've of course recommended WPA, but
I'd love to hear from any of you who might have some advice about which
are as (as it were) kind and professional as this one (or, if you feel you
can say so, which to avoid).  Pat's field is English teacher education, so
suggestions about that are welcome, too; but she's also quite interested
and involved in composition-related issues.
 
Thanks to all who respond, either on- or off-list.
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
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Date:         Tue, 25 Mar 1997 20:33:14 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth M Mirtz <rmirtz@JUNO.COM>
Subject:      Re: First Year Composition in London
 
        Thanks, everyone, for the leads on people who know people in
London and people who might be interested in teaching for me.  I've got
enough names for now.
        The comma-splice-an- related-issues conversation has clarified
some of the problem for me:  I'm much more worried about how the
first-year students will be *treated* by a teacher I don't know and can't
consult with (and I ultimately won't have the final word on the hiring or
firing of that teacher) than I am about exactly what discourse
conventions they might learn. AND why they won't pay our own TAs enough
to travel to London to teach the courses--it could be one of the
strongest draws for new graduate students to our program if it were made
financially possible.
        So I'm still researching the details.  I've gotten much more help
from you folks than from the people here at FSU and the FSU London
Program.
Ruth M. Mirtz, Director First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
=========================================================================
Date:         Tue, 25 Mar 1997 20:39:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         NK_NYDAHL@COMMNET.EDU
Subject:      Re: Sonnet to a WPA
 
No, Valerie, no advice.  But don't copnsult a lawyer; most of them are
nothing but (rhyme)schemers.
 
Joel Nydahl
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steven D. Jamar" <sjamar@LAW.HOWARD.EDU>
Subject:      Re: WPA-L Digest - 24 Mar 1997 to 25 Mar 1997
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I can only say that I am shocked! Shocked! to read that someone on *this*
list would suggest that we teach students to write to match reader
expectations and think of grammar and punctuation in this way!  What is the
world coming to?  I suppose now someone will defend ending sentences with
prepositions, something up with which I will not put.  Horribly enough, to
appropriately split a infinitive has already been defended.  Probably the
passive voice would even be permitted by some on this list!
 
The horror.  The horror.
 
Cheers,
Steve
 
 
>
> Date:    Tue, 25 Mar 1997 09:34:09 -0600
> From:    "Chris M. Anson" <anson@MAROON.TC.UMN.EDU>
> Subject: Re: comma splice
>
> Rules like the comma splice have probably arisen because of difficulties
> processing written text.  While the principles ought to be based on the reader
> response and the reading process, they tend to get fixed into inviolable
> grammatical rules (the description of the rule being derived from some
> generalized context in which it appears).
 
[snip]
>
> What if we taught students some of the rules on the basis of the reading
> process?  The rules themselves become flexible, and gaining knowledge of the
> conventions is no longer a matter of memorizing dull, static edicts written in
> impenetrably technical language.
>
>
 
 
Prof. Steven D. Jamar
Dir. LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, D.C.  20008
sjamar@law.howard.edu    voice:  202-806-8017    fax  202-806-8428
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steven D. Jamar" <sjamar@LAW.HOWARD.EDU>
Subject:      Re: singular they
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
The singular "they" passes in speech constantly.  For formal legal writing
I still correct it, but look forward to the day when I can let it go
without setting my students up for losing job opportunities.
 
I especially think "they" is ok when referring to a corporation - another
of those group nouns.  I have a bit more trouble yet using "they" with true
singular nouns ("when a student does . . ., they must also . . .") as a
pure gender-clumsiness avoider.  I still hear that as wrong in a way that
everyone (sounds like a group, not a singular) does not sound wrong.
 
Cheers,
Steve
 
 
> Date:    Tue, 25 Mar 1997 12:12:43 -0600
> From:    Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
> Subject: Re: comma splice
>
> That's what I was thinking, Kristine.  I haven't really done that yet.  I
> was just trying to get other people to do it.
> Irv
>
>
> On Tue, 25 Mar 1997, Kristine Hansen wrote:
>
> > Irv,
> >
> > I have tried using "everyone . . . they" and "someone . . . they" in
> > my writing.  I found a peer reviewer marked each use, but I left them
> > that way.  We'll see if the editor changes them.  But I agree:  we
> > all should write that way and just ignore that old 18th century rule.
> >
> > Kristine Hansen
> > English Department
> > Brigham Young University
> > Provo, UT 84602
> > (801) 378-4775
> >
>
 
 
Prof. Steven D. Jamar
Dir. LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, D.C.  20008
sjamar@law.howard.edu    voice:  202-806-8017    fax  202-806-8428
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: WPA-L Digest - 24 Mar 1997 to 25 Mar 1997
In-Reply-To:  <v01540b02af5e89808a44@sjamar.law.howard.edu>
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>I can only say that I am shocked! Shocked! to read that someone on *this*
>list would suggest that we teach students to write to match reader
>expectations and think of grammar and punctuation in this way!  What is the
>world coming to?  I suppose now someone will defend ending sentences with
>prepositions, something up with which I will not put.  Horribly enough, to
>appropriately split a infinitive has already been defended.  Probably the
>passive voice would even be permitted by some on this list!
>
>The horror.  The horror.
 
I say we go with Dorothy Parker's rule on split infinitives:  Never split
an infinitive unless you feel like it.
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
Tel. (509)335-2581
Fax  (509)335-2582
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: WPA-L Digest - 24 Mar 1997 to 25 Mar 1997
X-To:         "Steven D. Jamar" <sjamar@LAW.HOWARD.EDU>
In-Reply-To:  <v01540b02af5e89808a44@sjamar.law.howard.edu>
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> On Wed, 26 Mar 1997, Steven D. Jamar wrote:
>
> ...I suppose now someone will defend ending sentences with prepositions,
> something up with which I will not put....
--------------------------------------------------------------------------
Steve,
        Question:  When did 'put' become a preposition?  Or did you really
mean 'ending sentences in prepositional phrases' which we do all the time?
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: singular they
In-Reply-To:  <v01540b03af5e8b6bfd99@sjamar.law.howard.edu>
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Steve:
The singular they applying to people didn't bother Jane Austen, though.
If not her, why us?
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: WPA-L Digest - 24 Mar 1997 to 25 Mar 1997
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Steve:
I'm assuming you were joking about being shocked?  I needed a couple of
clues to know for sure.
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         keith rhodes <krhodes@ACAD.NWMISSOURI.EDU>
Subject:      quotation marks inside/outside
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Irv Peckham wrote:
 
>Just a note that that period/comma outside quotes is Canadian as well as
>British (of course).   I have noticed that most grade school teachers and
>quite a few high school teachers use the outside system--so that we have
>to unteach the outside to inside when students arrive in college.  It is
>further interesting that in most businesses that I have investigated,
>outside reigns. The upshot is that only in American grammar books and
>colleges is the inside the accepted rule.
 
I thought I had noticed a very consistent tendency in legal writing to put
quotation marks outside the period when they were used for direct
quotations, but inside when used for purposes of irony, definition, etc.  I
got in a great row with a handbook-toting temporary legal secretary once
about whether to follow her handbook or to do it the way in which most of my
readers would expect.  Of course, good temporary legal secretaries being
much harder to find than good lawyers, we did it her way.
 
Keith Rhodes
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sally Young <syoung@CECASUN.UTC.EDU>
Subject:      Descriptions of Writing Intensive Courses
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The General Education Committee at the University of Tennessee at
Chattanooga is planning to require an upper level "writing intensive"
course as part of the requirements for graduation in all majors.  No one on
the committee seemed to have a clear idea of what that meant (but they
thought in _sounded_ good).  Please let me know what your university means
by "writing intensive" in courses so designated.  Is in the amount of
writing required?  the type of writing? the percentage of the course grade
which writing constitutes?
        Any help you can give me would be greatly appreciated!
        Thank you in advance.
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> I can only say that I am shocked! Shocked! to read that someone on *this*
> list would suggest that we teach students to write to match reader
> expectations and think of grammar and punctuation in this way!  What is the
> world coming to?  I suppose now someone will defend ending sentences with
> prepositions, something up with which I will not put.  Horribly enough, to
> appropriately split a infinitive has already been defended.  Probably the
> passive voice would even be permitted by some on this list!
>
> The horror.  The horror.
>
 
Thanks for the chuckle to start my day with, Steve!
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Sally--you might want to check Chris Harris and Ramie Smith's
"Writing-Intensive Courses:  Tools for Curricular Change" in McLeod and
Soven, _Writing Across the Curriculum: A Guide to Developing Programs_
(Sage 1992).
 
>The General Education Committee at the University of Tennessee at
>Chattanooga is planning to require an upper level "writing intensive"
>course as part of the requirements for graduation in all majors.  No one on
>the committee seemed to have a clear idea of what that meant (but they
>thought in _sounded_ good).  Please let me know what your university means
>by "writing intensive" in courses so designated.  Is in the amount of
>writing required?  the type of writing? the percentage of the course grade
>which writing constitutes?
>        Any help you can give me would be greatly appreciated!
>        Thank you in advance.
 
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Folks,
 
At the risk of sounding like a troglodyte--and I'm not one, I think!--let
me sound a different note re: grammar/usage conventions, whether they
pertain to comma splices or pronoun agreement or whatever.
 
First, I agree that many of the principles that govern punctuation, usage,
even so-called "grammar" (understood here as the more slippery issues that
really are usage) are conventions--i.e., customary usages that readers in a
given culture or discourse community expect to see in written language.
But that fact doesn't strip these conventions of their authority.  And it
doesn't mean that we who teach language get to choose which of these
conventions are valid and which are not.  Sure, the language and its usage
are shifting all the time, but as many folks (including Richard Marius)
have noted, mass publishing & literacy have significantly slowed down the
rate of change.  The fact that I or others don't like a given "rule" or
convention doesn't absolve me from the need to help my students understand
the conventions of the language they will be called upon to manipulate.
 
Second, it may well be true that some--even many--such conventions are
class markers.  So what?  That's true of "Queen's English" or BBC English,
too, and yet that's what the English expect of British university students,
not Yorkshire dialect.  In all my years of teaching I have yet to meet a
student who didn't want to master the dialect of power--i.e., standard
written (American) English--so that he or she could go on to be a doctor, a
lawyer, a teacher, a professional of one sort or another.  Does that mean I
browbeat my students into feeling that "their" language is inferior, or
immoral, or bad?  Of course not.  But the students I meet want to know what
will be expected of them once they leave the college gates.  And in the
careers they anticipate, they will need to know standard written English.
And so they learn it.
 
Third, I applaud those who speak about teaching rhetorical grammar or who
teach grammar & usage by approaching it from the standpoint of the reader.
That's clearly the way to go.  And it's comparable to what I do when I
teach public speaking:  students in my speaking class learn quickly that if
they mispronounce words or make audible grammatical or usage errors
(subject-verb agreement; faulty word choice, etc.), they lose credibility
with their audience.  Should flawed language use lead us to assume the
speaker is not knowledgeable about his or her subject?  Perhaps not.  But
most rhetoricians know that it does, and that speakers must be aware of
that fact.
 
Finally, I'd just say that we are teachers of writing, not arbiters of
conventions.  The culture as a whole makes "decisions" about usage, and
most of us individuals cannot alter that fact just because we object to
comma splices being considered a problem, etc.  From this perspective,
usage & some grammar are like manners:  if you want to be influential in a
certain group or be accepted by the group, you need to observe certain
conventions.
 
And so I teach my students to do so because they want to succeed in
business & elsewhere, & most of them can't do that without really trying!
 
Yours,
 
 
Lowell T. Frye
Associate Professor of Rhetoric & Humanities
Hampden-Sydney College
Hampden-Sydney, VA   23943
lowellf@tiger.hsc.edu
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I diagree with Lowell T. Frye's statement that "we are teachers of
writing, not arbiters of conventions." Many of the supposed conventions
taught in English classes are not conventions outside the classroom;
that is, professional writers don't follow them (e.g., the comma
splice). What English teachers often do is teach false conventions.
 
And when they are not doing that, they are often contributing to the longevity
of unnecessary and awkward conventions. In other words, we are inevitably
arbiters of conventions. And we ought to be--but we should be a social
force for simplification and tolerance in this area, instead of a
conservative force that passes on to generation after generation
destructive attitudes from snobbery to racism.
        --Bill Murdick
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Sally,
Here it means the amount of writing, with qualifications. Our official
guidelines say that for an upper-division w-i course, students are expected
to complete 20-25 pages of finished text, but that doesn't just mean they
write a big term paper and turn it in at the end of class; they're supposed
to be given feedback throughout the process, which means that, if there is
a big term paper, they take it through a number of drafts.  Typically, too,
a course has more chance of being approved as writing-intensive if the prof
gives lots of other kinds of writing assignments--i.e., journals, other
kinds of informal writing, short papers--in addition to a big project (and
there need not be a big project--it depends on what's appropriate to the
course).  It helps if you formulate an overall statement of what the spirit
of a w-i course is supposed to be; we think of it as a course centered on
writing (which can mean writing-to-learn), not just a course that is
primarily about something else with some writing--no matter how much--stuck
in at the end, or wherever.  Hope this helps.
 
Rita
 
 
>The General Education Committee at the University of Tennessee at
>Chattanooga is planning to require an upper level "writing intensive"
>course as part of the requirements for graduation in all majors.  No one on
>the committee seemed to have a clear idea of what that meant (but they
>thought in _sounded_ good).  Please let me know what your university means
>by "writing intensive" in courses so designated.  Is in the amount of
>writing required?  the type of writing? the percentage of the course grade
>which writing constitutes?
>        Any help you can give me would be greatly appreciated!
>        Thank you in advance.
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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The article Sue referred to, and Rick Haswell recalled,  is "Formal
Fragments: The English Minor Sentence" by Charles R. Kline, Jr. and W. Dean
Memering.  It appeared in RESEARCH IN THE TEACHING OF ENGLISH 11 (Fall
1977): 97-110.  It was later reprinted in RHETORIC AND COMPOSITION: A
SOURCEBOOK FOR TEACHERS AND WRITERS.  Ed. Richard Graves, the new edition of
1984, pp. 148-61.
 
It's a very good and useful article with lots of examples.  Even minor
sentences have their syntactic rules.
 
>
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
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Dear Sally,
 
        The definition of such courses can vary quite widely.  Your
committee would be wise to define a set of criteria which identify not
only the amount and possible types of writing, but also the use of class
time and out-of-class time for writing instruction.  In other words, it
is unlikely that a course is going to be effective as a writing course if
that is not part of the pedagogical plan and method.  Simply assigning a
great deal of writing does not necessarily make for a writing or a
writing-intensive course.  This is often the great obstacle when seeking
faculty in other departments to teach such courses.  Often, it is useful
to provide faculty with a framework that allows them to adapt but still
requires a certain amount of class time devoted to writing instruction of
one kind or another.  Likewise, it is useful to offer suggestions on how
faculty may use writing to meet a variety of instructional objectives.  I
hope that this information is useful.  I am assuming, of course, that
these writing-intensive courses are being taught in the disciplines
themselves and not by an centralized writing program nor through an
English or Communication department.  Feel free to e-mail me for more
information if you wish.
 
Vince Casaregola
Dept. of English
Saint Louis University
(314) 977-7115
casarevg@slu.edu
 
 
 
On Wed, 26 Mar 1997, Sally Young wrote:
 
> The General Education Committee at the University of Tennessee at
> Chattanooga is planning to require an upper level "writing intensive"
> course as part of the requirements for graduation in all majors.  No one on
> the committee seemed to have a clear idea of what that meant (but they
> thought in _sounded_ good).  Please let me know what your university means
> by "writing intensive" in courses so designated.  Is in the amount of
> writing required?  the type of writing? the percentage of the course grade
> which writing constitutes?
>         Any help you can give me would be greatly appreciated!
>         Thank you in advance.
>
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Deborah,
 
I've heard that the Working Class Studies listserv has a wonderful discussion
on going about the concerns of class in the classroom, but I don't know the
address for it.  Ira, are you out there?  Does anyone know how to log on to
the Working Class Studies list?
 
Gerri McNenny
 
GERRI@dt3.dt.uh.edu
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<< start of forwarded material >>
 
Date: Tue, 25 Mar 1997 11:59:54 -0500
To: hansenk@jkchrc.byu.edu
From: Beth Daniell <dbeth@CLEMSON.EDU>
Subject: Faigley's Fiftieth
Cc: holt@ouvaxa.cats.ohiou.edu, djolliff@condor@depaul.edu, rpenti@uidaho.edu,
        jarratt_susan.@msmail.muohio.edu, v_balester@tamu.edu
 
>X-Time: <199703251453.JAA12874>
>Date: Tue, 25 Mar 1997 07:53:27 -0700 (MST)
>From: tmiller@CCIT.ARIZONA.EDU
>Subject: Faigley's Fiftieth
>To: faigley <cyselfe@mtu.edu>, dbeth@CLEMSON.EDU, djolliff@condor.depaul.edu,
>        khalasek@magnus.acs
>MIME-version: 1.0
>
>With her characteristic compassion, Linda Ferreira-Buckley is arranging a
>surprise fiftieth birthday for Lester Faigley (April 15?), and she asked
>me to contact Longhorns from "my generation" to ask them to send her a
>birthday
>card so that she can provide Lester with a pile of them at the party.
>She even went so far as to present me with little mailing labels to give
>you all, but this is as far as I can get at this point in the semester.
>The address to use is Lester Faigley, c/o Ferreira-Buckley, 11101 Marden
>Lane, Austin, Texas 78739.  Again, this is a surprise affair, so contact
>her not him.
>
>Please consider this a chain letter, and contact at least one more person
>from "our generation" to invite them to remember Lester.  I suspect that
>I am not the only one who owes him a lot more than a card.
>
>Thomas Miller
 
PS -- TOM SAID IN ANOTHER POST THAT THE DATE IS APRIL 4, NOT APIRL 15. IF
YOU KNOW SUE'S OR MARY'S EMAIL, LET THEM KNOW. BETH
>
 
 
 
 
 
 
 
 
<< end of forwarded material >>
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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So much for surprise.
 
>>With her characteristic compassion, Linda Ferreira-Buckley is arranging a
>>surprise fiftieth birthday for Lester Faigley (April 15?), and she asked
 
Doug Hesse
Illinois State
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I'd like to add one of the qualifications Rita mentions below.  Such
courses are not always defined in _amount_ of writing, but rather in the
_kind_ of writing.  Here at WSU we don't call these courses "writing
intensive" (especially since faculty workload is always an issue and we
don't want to scare folks off).  We call them instead "writing in the
major" courses.  They are taught by the teachers in the disciplines at the
upper-division level, and must have at least two writing assignments
(length not specified) which involved the professional or disciplinary
rhetoric of the field.  So, for example, a writing in the major course in
English ("Writing about Literature") looks a lot different than one in
Animal Sciences ("Ruminant Nutrition"--I am not making this course title
up).  There are other requirements as well (students must have
opportunities to revise their work according to feedback, the writing must
be figured into the grade in a significant way).  The idea is to move
students into the discourse of their discipline.
 
Sue McLeod
 
 
 
>Sally,
>Here it means the amount of writing, with qualifications. Our official
>guidelines say that for an upper-division w-i course, students are expected
>to complete 20-25 pages of finished text, but that doesn't just mean they
>write a big term paper and turn it in at the end of class; they're supposed
>to be given feedback throughout the process, which means that, if there is
>a big term paper, they take it through a number of drafts.  Typically, too,
>a course has more chance of being approved as writing-intensive if the prof
>gives lots of other kinds of writing assignments--i.e., journals, other
>kinds of informal writing, short papers--in addition to a big project (and
>there need not be a big project--it depends on what's appropriate to the
>course).  It helps if you formulate an overall statement of what the spirit
>of a w-i course is supposed to be; we think of it as a course centered on
>writing (which can mean writing-to-learn), not just a course that is
>primarily about something else with some writing--no matter how much--stuck
>in at the end, or wherever.  Hope this helps.
>
>Rita
>
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Gerri--to log on to the Working Class listserve, send to
listserv@tc.umn.edu
no subject
message: sub wcs-l  your name
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Bill Murdick is mistaken, I think, that the comma splice is merely a
convention inside the classroom, not outside it.  Yes, the British accept
without demur what we call comma splices.  But standard American practice
is different.  Of course some writers, particularly of fiction but also of
essays, join main clauses with only commas, but this is not standard
practice in the newsroom of major newspapers or magazines any more than it
is the standard practice in the classroom.  And we owe it to our students
to say so, though certainly we ought not exaggerate the importance of the
issue.
 
Snobbery & racism?  Are those the reasons, or the only reasons, why
societies adopt certain forms as standard?  Hardly.  Nor is it racist to
suggest to students that they learn other practices than the ones they grew
up with.  I once heard well-heeled, comfortably middle-class professors
with fine townhouses argue that they would not teach standard English to
inner-city black kids because to do so was demeaning and racist.  And yet
these same inner-city kids were depending on education as a way to
transcend the poverty of their environment.  I couldn't help but feel that
my colleagues were not on solid ground in their reasoning.
 
Here's what Richard Marius has to say about teaching the conventions of the
language (excerpted from _A Writer's Companion_, 3rd edition, p. 206):
 
        "A few writing experts contend that to enforce the conventions of
grammar smacks of elitism.  They say that conventional English is only one
dialect among many and that all dialects are equal.  No human person could
suggest that we scorn those whose dialect learned at home is different from
conventional English.  But it is a serious misreading of both past and
present to say that all dialects, including conventional English, are equal
in a large and literate society.  Those who do not learn to use
conventional English are at a lifelong disadvantage."
 
I agree with Marius because I am a pragmatist.  What we need is strong
fellow-feeling for our students, and understanding of the language they
use, without at the same time refusing to show them in what ways their use
of language does not conform to standard usage.
 
 
Lowell T. Frye
Associate Professor of Rhetoric & Humanities
Hampden-Sydney College
Hampden-Sydney, VA   23943
lowellf@tiger.hsc.edu
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I would ask Bill Murdock to include the concept of "genre" in his argument
that we are arbiters of conventions as well as teachers of writing.  In
his claim that "professional writers don't follow them [conventions taught
in English classes] (e.g. the comma splice)" he is probably thinking of
professional writers of belletristic prose.  He is certainly not thinking
of professional writers as proposal writers, academic writers, etc.
Certainly the standard conventions for sentence boundaries are followed in
scholarly journals and most other professional publications.  We make a
mistake when we think of "professional writers" as a unified class.
The belletristic essayist is only a subset of the larger class of
professional writers.
John Bean
 
On Wed, 26 Mar 1997, NAME = wrote:
 
> I diagree with Lowell T. Frye's statement that "we are teachers of
> writing, not arbiters of conventions." Many of the supposed conventions
> taught in English classes are not conventions outside the classroom;
> that is, professional writers don't follow them (e.g., the comma
> splice). What English teachers often do is teach false conventions.
>
> And when they are not doing that, they are often contributing to the longevity
> of unnecessary and awkward conventions. In other words, we are inevitably
> arbiters of conventions. And we ought to be--but we should be a social
> force for simplification and tolerance in this area, instead of a
> conservative force that passes on to generation after generation
> destructive attitudes from snobbery to racism.
>         --Bill Murdick
>
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I think that Lowell and I are talking at cross purposes. The only part
of his statement that I disagree with is the idea that English
teachers play no role in the establishment and stability of
conventions. They play a big role. They "train" journalists and
businessmen and others to think in certain ways about conventions,
and to believe in the existence of conventions even when such
conventions don't exist. English teachers thereby create the social
attitudes that prevail, while maintaining many useless conventions beyond
their time, conventions whose only function  is to discrimiate between
the rich and the poor. (I do not mean all conventions.)
 
Lowell and I may also disagree on the extent to which English
teachers teach "false" conventions or useless conventions. I would
classify the use of the apostrophe in the possessive case as useless,
for example; perhaps many would disagree. I continue to teach this
convention, even though I don't like it, because I agree with Lowell
that we need to help students learn what is universal in formal
English. But we need to be very careful about that, and very knowledgeable.
A good book to browse through to get a sense of the degree to
which conventions may not be conventions outside the English classroom
is Merriam Webster's _Dictionary of English Usage_. There you will find
page after page after page of historical record of writers from Shakespeare to
contemporary authors, including journalists, ignoring supposed
conventions taught by English teachers.
 
        --Bill Murdick
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> First, I agree that many of the principles that govern punctuation, usage,
> even so-called "grammar" (understood here as the more slippery issues that
> really are usage) are conventions--i.e., customary usages that readers in a
> given culture or discourse community expect to see in written language.
> But that fact doesn't strip these conventions of their authority.
 
One thing I like about the analogy to manners is that it enables me to
talk about this issue with students.  They start to perceive "correctness"
as a hierarchy rather than a category.  For instance, they all know that
there are some rules of etiquette which you should only break for very,
very good reason (like not hitting or yelling at people).  They also know
that etiquette changes depending upon context and audience.
 
So, we're no longer talking about changing *them* or changing their
culture or language--we're talking about adding to their repertory of
behavior.
 
>And it
> doesn't mean that we who teach language get to choose which of these
> conventions are valid and which are not.
 
Well, who does enforce/create those rules?  English teachers, and people
invoking their English teachers.
 
More important, we *must* choose.  I can't teach all the rules of standard
edited English in a single semester, and I know that trying to do so will
mean that my students will learn less.  My students' usage improved when I
focussed on fewer issues--sure, there are lots of errors/rules/conventions
we never discuss, but I believe I'm teaching more by trying to cover less.
 
> Second, it may well be true that some--even many--such conventions are
> class markers.  So what?
 
One thing that is odd about this discussion is that, if you make the
argument that usage is "just" anything, people will assume that you are
saying that it is nothing.
 
The fact that certain kinds of of behavior (being nicely dressed, speaking
standard edited English, knowing which fork to use) are just class markers
is an important point because it makes clear what that stuff is not.  It
is not a sign of one's intelligence, moral worth, or ability to make
oneself understood.  I *like* knowing which fork to use, and I *like*
having a nice suit to wear to job interviews, and those abilities have
gotten (and will get) me lots of good things in life.  But they don't make
me a better person than someone who doesn't have them.
 
> Finally, I'd just say that we are teachers of writing, not arbiters of
> conventions.  The culture as a whole makes "decisions" about usage, and
> most of us individuals cannot alter that fact just because we object to
> comma splices being considered a problem, etc.  From this perspective,
> usage & some grammar are like manners:  if you want to be influential in a
> certain group or be accepted by the group, you need to observe certain
> conventions.
 
Yes and no.  For one thing, teachers are part of culture.
 
And there are lots of usage rules which were not decided by culture as a
whole, but by a surprisingly small group of people (the that/which
distinction, the double negative issue, even splitting infinitives).
 
I should be clear, I *do* teach rules of usage, especially when I am
working with students whose dialect is substantially different from
standard edited English.  But, I don't even try to teach all of the rules,
and I do emphasize the ones that I think are especially important to their
success as writers.  And I teach them all as issues of audience
expectation rather than conformity to another culture, intelligence, or
changing of the self.
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"And spend the night in eloquent abuse
Of senators and popes and such small fry
And meet the morning standing" [http://www.missouri.edu/~engpat]
=========================================================================
Date:         Wed, 26 Mar 1997 18:38:05 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: WPA-L Digest - 24 Mar 1997 to 25 Mar 1997
In-Reply-To:  note of 03/26/97 07:03
 
How about a sentence that is mostly prepositions: come on out from back up in
under there.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Wed, 26 Mar 1997 20:25:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: comma splice
In-Reply-To:  <Pine.SUN.3.95.970326110950.26658A-100000@handel.seattleu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I think of people in business as professionals who write (sort of the
people we think of when we teach tech & professional writing); at any
rate, the comma splice is common there--it marks two closely connected
independent clauses.
Irv
 
 
 
On Wed, 26 Mar 1997, John C. Bean wrote:
 
> I would ask Bill Murdock to include the concept of "genre" in his argument
> that we are arbiters of conventions as well as teachers of writing.  In
> his claim that "professional writers don't follow them [conventions taught
> in English classes] (e.g. the comma splice)" he is probably thinking of
> professional writers of belletristic prose.  He is certainly not thinking
> of professional writers as proposal writers, academic writers, etc.
> Certainly the standard conventions for sentence boundaries are followed in
> scholarly journals and most other professional publications.  We make a
> mistake when we think of "professional writers" as a unified class.
> The belletristic essayist is only a subset of the larger class of
> professional writers.
> John Bean
>
> On Wed, 26 Mar 1997, NAME = wrote:
>
> > I diagree with Lowell T. Frye's statement that "we are teachers of
> > writing, not arbiters of conventions." Many of the supposed conventions
> > taught in English classes are not conventions outside the classroom;
> > that is, professional writers don't follow them (e.g., the comma
> > splice). What English teachers often do is teach false conventions.
> >
> > And when they are not doing that, they are often contributing to the longevity
> > of unnecessary and awkward conventions. In other words, we are inevitably
> > arbiters of conventions. And we ought to be--but we should be a social
> > force for simplification and tolerance in this area, instead of a
> > conservative force that passes on to generation after generation
> > destructive attitudes from snobbery to racism.
> >         --Bill Murdick
> >
>
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha..edu
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Date:         Wed, 26 Mar 1997 20:38:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: comma splice
In-Reply-To:  <v01540b46af5ef6c41fb4@[208.6.80.183]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I'm with Lowell in teaching convetions rhetorically.  And I LOVE to teach
them as class markers.  When I teach that way, my students know exactly
what the game is, and they are interested in playing (as opposed to
teaching conventions abstractly).
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Date:         Wed, 26 Mar 1997 22:39:50 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Chris M. Anson" <anson@MAROON.TC.UMN.EDU>
Subject:      Re: comma splice
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Absolutely, Irv.  Once we raise the study of conventions to a level of
intellectual respectability, they become interesting, engaging, puzzling,
challenging.  We also need to weave in histories, the infamous split infinitive
being a good example. Daniels has documented all sorts of historical errors such
as "ice cream" (for proper "iced cream"), "jewelry" (for correct "jewels"),
barbarous "clear out," improper "dock" (for "wharf"), and so on.  Terrible
mistakes, these! (But perfectly correct now.)  Consider contemporary "whom," -ly
markers on adverbs, the incorrect conditional construction "if I only would have
gone...," even lesser-known errors many academicians make, such as the phrase
"center around." Well, we're all in this together, I think.
 
Responding to the message of
<Pine.ULT.3.95.970326203716.22253G-100000@cwis.unomaha.edu>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> I'm with Lowell in teaching convetions rhetorically.  And I LOVE to teach
> them as class markers.  When I teach that way, my students know exactly
> what the game is, and they are interested in playing (as opposed to
> teaching conventions abstractly).
> Irv
>
> -----------------
> Irvin Peckham
> University of Nebraska at Omaha
> peckham@unomaha.edu
>
> .
 
 
NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor of English
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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Date:         Thu, 27 Mar 1997 07:01:07 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: WPA-L Digest - 24 Mar 1997 to 25 Mar 1997
In-Reply-To:  Message of Wed, 26 Mar 1997 18:38:05 MST from
              <IACDES@ASUACAD.BITNET>
 
Looks to me that what might be prepositions in another sentence are acting as
different parts of speech in David's.  On and out, for example, are probably
particles; some of the others seem to be acting as nouns.  A lot of the truly
foolish rules in handbooks seem to be the product of too little attention to
performance/practice and too much attention to precepts and quirks of preceding
handbooks.  The dangling preposition rule is one of this kind; often the
dangler is actually a verb particle.  What seems sad to me, however, is how
many really useful things have gotten lost along the way.  Mid-nineteenth cent.
grammar books used to include marks of punctuation like the hand, the dagger,
and the double dagger--things one could really use in writing, especially in
email, and symbols which the particular program I am using does not have.
 
I wonder if handbooks should start including emotive punctuation for email--
the dismissive gesture, the wink, etc.  I wonder if I'm serious about this.
Bob Schwegler
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
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Date:         Thu, 27 Mar 1997 07:18:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: Descriptions of Writing Intensive Courses
In-Reply-To:  <v01510102af5eb3a8ad90@[199.76.197.19]>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Sally:
 
I second Sue McLeod's recommendation of the Farris/Smith article in the
Sage anthology (1992).  I also recommend John Latona's report of a
survey he and I did of 53 WI programs in 1991 and on which we based our
own WI requirement.  Latona's essay appeared in the Composition
Chronicle in Oct. 91.  Also, I'd recommend your perusing WAC program
websites, many of which include WI criteria.  My website (URL below) links
to a bunch of others which include such info.
 
Required amounts of writing vary widely from program to program.  I've
found that a better barometer of writing intensity is (1) frequency of the
writing assignments, (2) attention to feedback by the instructor, and (3)
some opportunity to revise drafts of some assignments.
 
Good luck!
 
Chris
 
   On Wed, 26 Mar
1997, Sally Young wrote:
 
> The General Education Committee at the University of Tennessee at
> Chattanooga is planning to require an upper level "writing intensive"
> course as part of the requirements for graduation in all majors.  No one on
> the committee seemed to have a clear idea of what that meant (but they
> thought in _sounded_ good).  Please let me know what your university means
> by "writing intensive" in courses so designated.  Is in the amount of
> writing required?  the type of writing? the percentage of the course grade
> which writing constitutes?
>         Any help you can give me would be greatly appreciated!
>         Thank you in advance.
>
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
=========================================================================
Date:         Thu, 27 Mar 1997 07:13:37 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Schwegler <RSCHWEG@URIACC.URI.EDU>
Subject:      Re: comma splice
In-Reply-To:  <Pine.ULT.3.95.970326202323.22253C-100000@cwis.unomaha.edu>
 
Irv,
I don't have any data on whether people writing in various fields notice comma
splices, but I do have some data about whether people teaching in those fields
do.  The data comes from instructors in community colleges and tech colleges,
people who often worked in the fields before teaching.  Thus the sample comes
from the usual folks in English, history, and biology, but also from faculty in
law enforcement, nutrition, nursing, and air conditioning.  They notice comma
splices and consider them somewhat disruptive and irritating.  The data from
fields uncommon in liberal arts schools or colleges of arts and sciences differ
to some extent from classic English teacher responses, but not as much as we
might suspect--or from what our posts have indicated we might suspect.  I think
 
this points to a vague, fluid, but nonetheless widely practiced or acknowledge
body of linguistic practices we associate with both proper writing and writing
that is fluid, precise, supple, and worth admiring.  I suggest that this is
what we mean by grammar when we talk about handbooks, and teaching, and
correctness.  I also think it is this body of practices we draw on when we
talk in class or in conference and when we write.  Most of our students admire
these practices, too.  They often desire this kind of competence and wish
(consciously or not) that their words could shape realities, produce results,
create ideas, and be remembered.  Teaching conventions as rules rather than
social practices and as a systematic and limited body of knowledge rather than
a set of strategic habits makes it hard for students to recognize both the
legitimate and repressive roles of grammar, I think.  It also makes students
believe that they need to know all the rules when, of course, they don't.
What they need to know is how to consult a handbook/dictionary/etc. After all,
only flatware manufacturers and etiquette book writers know what all those
little forks and spoons are for.
Bob Schwegler
English/College Writing Program
University of Rhode Island
RSCHWEG@URIACC.URI.EDU
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Date:         Thu, 27 Mar 1997 08:12:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: comma splice
 
As an early fueler of the fire, I want to reiterate that I see the term
"comma splice" and the way it is explained and the way commas are explained
in most Handbooks as destructive of more complete understanding of
syntactic systems.  The issue for me is neither "liking" nor "not liking"
the rule, nor promoting anarchy or equality - well, at least not on this
issue.  My position is that if we _want_ students to understand syntax more
systematically we should quit talking about "comma splices" and find better
ways to explain what goes on with commas.  Since in our experience the
term "comma splice" defines things that can be approved (and frequently
are), criticizing something on grounds that it it a "comma splice" is
ineffective, hurts our credibility, and generally makes no sense outside a
limited realm of action in which we find ways to sort students according to
artificially objectivized criteria.  Far from being "elitist," such moves
are simply bureaucratic and territorial.
 
Keith Rhodes
Northwest Missouri State University
keeper of the CCCC '97 Outcomes Forum (Session L.17) web pages, at
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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Date:         Thu, 27 Mar 1997 09:08:37 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia Ericsson <ericssop@COLUMBIA.DSU.EDU>
Organization: Dakota State University
Subject:      OWL bibliography help
X-To:         acw-l@ttacs6.ttu.edu, wcenter@ttacs6.ttu.edu, owl-shop@bsu.edu
 
An apology in advance for the cross-posting.
 
I am looking for a bibliography of any/all OWL-related print and
online articles.  Do you know if one exists and where I
might find it?
 
Thanks for your help.
 
Patty Ericsson (ericssop@columbia.dsu.edu)
 
 
Patricia Ericsson (ericssop@columbia.dsu.edu)
College of Liberal Arts, Department of English
Dakota State University
Madison, SD  57042
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Date:         Thu, 27 Mar 1997 10:23:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      Re: Descriptions of Writing Intensive Courses
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I want to add my support to the chorus of voices recommending the Sage
anthology as a  helpful source for WAC advice.  But I want to raise another
question about WI definitions.
 
At URI the WI definition is as follows:  (1) a lot of writing in different
formats that counts as a significant portion of the grade, (2)
opportunities to revise writing based on feedback from the instructor, (3)
advice about writing as part of the content of the class, (4) course
materials that include clear and consistent guidelines on the grading of
writing.  The feature of this definition that has attracted the most
resistance from faculty is the requirement to allow students to revise
their papers.  In fact, in a recent campus-wide debate (a debate which was
more about gen. ed. than about WI)  the requirement to revise almost led to
a total undoing of the WI definition.  The intensity of the resistance to
this feature of the definition caught me by surprise, especially since
revision receives special attention during WAC workshops and those
workshops have an enthusiastic following among faculty.  Nevertheless, I
found myself having to pull out every reason I know of to defend this
aspect of our WI definition.
 
My questions to list members are as follows:  have others experienced this
resistence?; to what to do you attribute it?; what have been your best
strategies in holding revision in place as part of the WI definition?; what
have been your best strategies in holding revision in place as part of
actual practice?
 
Thanks in advance for your ideas, which are consistently helpful and
provocative.
Linda
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
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Date:         Thu, 27 Mar 1997 10:14:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joonathan Bush <jonbush@OMNI.CC.PURDUE.EDU>
Subject:      Re: OWL bibliography help
X-To:         Patricia Ericsson <ericssop@columbia.dsu.edu>
X-cc:         acw-l@ttacs6.ttu.edu, wcenter@ttacs6.ttu.edu, owl-shop@bsu.edu
In-Reply-To:  <9236CE0B81@columbia.dsu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Patricia--
 
Check out my "The OWL Bibliography" on the Purdue OWL.
owl.english.purdue.edu/owl-bib.html
 
Jon Bush
 
On Thu, 27 Mar 1997, Patricia Ericsson wrote:
 
> An apology in advance for the cross-posting.
>
> I am looking for a bibliography of any/all OWL-related print and
> online articles.  Do you know if one exists and where I
> might find it?
>
> Thanks for your help.
>
> Patty Ericsson (ericssop@columbia.dsu.edu)
>
>
> Patricia Ericsson (ericssop@columbia.dsu.edu)
> College of Liberal Arts, Department of English
> Dakota State University
> Madison, SD  57042
>
>
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Date:         Thu, 27 Mar 1997 10:03:36 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         STEVE DAVIS <SDAVIS@CARLETON.EDU>
Subject:      Re: Descriptions of Writing Intensive Courses
MIME-version: 1.0
Content-transfer-encoding: 7BIT
 
Linda,
 
We experienced much of the same resistance to revision as a component of the
Writing Intensive course as you describe. One way of reducing the resistance is
to incorporate the use of what we call Writing Assistants in Writing Intensive
classes. These trained peer tutors, who work closely with the instructors to
whom they are assigned, are generally responsible for working with students'
drafts of their papers, relieving instructors of much of the burden of reading
multiple drafts. At the same time, we use the WAs to smuggle in a lot of good
writing pedagogy. I like to think of them as the Trojan horses of WAC program
at Carleton.
 
Good luck!
 
Steve Davis
 
 
Steve Davis, Director
Academic Development and Support Center
Scoville 203; 646-4015
sdavis@carleton.edu
 
        Where am I? Who am I?
        How did I come to be here?
        What is this thing called the world?
        How did I come into the world?
        Why was I not consulted?
        And if I am compelled to take part in it,
        Where is the director?
        I want to see him.
 
                        --Soren Kierkegaard
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: comma splice
In-Reply-To:  <970327.073038.EST.RSCHWEG@URIACC.URI.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
bob:
That's pretty much how I teach conventions, too (as a set of social
practices).
I know the teachers of tech & professional communication generally
strongly adhere to the american version of c.s.  The writers that I have
observed (and from which I have many texts--and an admittedly limited
sample) in businesses seem to go by more of a "felt" rule the depends on
the degree of separtion or connecttion they want to convey.  I see c.s.'s
in all sorts of high level texts, and they don't seem to bother anyone:
as you know, texts do things in the working world; only rarely are they
looked at as products.
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Date:         Thu, 27 Mar 1997 10:09:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: comma splice
In-Reply-To:  <970326155239.21e1c874@cup.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 03:52 PM 3/26/97 -0500, you wrote:
>I think that Lowell and I are talking at cross purposes. The only part
>of his statement that I disagree with is the idea that English
>teachers play no role in the establishment and stability of
>conventions. They play a big role. They "train" journalists and
>businessmen and others to think in certain ways about conventions,
>and to believe in the existence of conventions even when such
>conventions don't exist. English teachers thereby create the social
>attitudes that prevail, while maintaining many useless conventions beyond
>their time, conventions whose only function  is to discrimiate between
>the rich and the poor. (I do not mean all conventions.)
 
 
I'm not sure about "English teachers" being the ones maintaining these
conventions, although people in other fields like to peg this on us.  In my
experience, it has more often been the people in fields like engineering,
looking to place their students into business, that push the conventions,
that even *notice*, for goodness sake, the split infinitives.  Conventional
English matters a whole lot more in a project proposal or a laboratory
report than in an essay, a poem, a work of fiction.
 
 
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: comma splice
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MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Chris:
What was the Daniels reference?
There was another solid history of the pronoun problem in either CE or CCC
about two or three years ago.  Does anyone remember the cite?
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: Descriptions of Writing Intensive Courses
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Linda,
We haven't had much resistance (unless there's something that's not getting
back to me), because class size for w-i courses is smaller, to account for
the additional work the prof has to do with revisions. W-i courses are
capped at 20 students, sometimes 12 or 15; other courses here are capped at
35.  We've also had a couple of bigger courses that had a writing-intensive
workshop attached; the instructor gets an additional load credit for that
workshop.  As you might expect, this didn't work out very well
pedagogically--it was a compromise made to accommodate some departments
that said they couldn't lower class size, but most of those departments
have either lowered their class sizes or are trying to do so.
What are the bases of/reasons for your faculty's resistance?
Rita
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Janice Walker (ENG)" <jwalker@CHUMA.CAS.USF.EDU>
Subject:      C&W Conference
X-To:         ACW-L <acw-l@ttacs6.ttu.edu>,
              Megabyte University <mbu-l@ttacs6.ttu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Help!  I need a roommate for the C&W Conference!  I've got a room at the
conference hotel for the 3rd through the 9th.  Anyone willing to share
with a (heavy) smoker?
 
******************************************************************************
Janice R. Walker, Dept. of English         Email jwalker@chuma.cas.usf.edu
University of South Florida                Tampa, FL  (813) 974-2421
            http://www.cas.usf.edu/english/walker/janice.html
 "THE TROUBLE WITH THE RAT RACE IS THAT EVEN IF YOU WIN, YOU'RE STILL A RAT."
                                                --Lily Tomlin
******************************************************************************
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Since I sometimes teach business and technical writing which I enjoy
immensely, I, too, feel more pragmatic, like Lowell, but what draws the
grade?  Is it effort and work and revision and process, or is it grammar?
 
I have a very good friend here, a very senior professor, who brags that
he flunks anyone who uses three sentence fragments in a paper (of any
size).  Since he is in literature, he ought to know that famous authors
of every type and gender use sentence fragments--for effect.  I find that
part of his professional character demeaning at least, and racist in that
it normally plays out against the student who is not from a
Tom-Brokaw-Bryant-Gumbel-type of home.  Anyone can edit and revise given
enough time and will to match conventions acceptable to the audience, but
often we lack the time and they lack the will and the time.  Once again,
we need to educate our peers, if peers they really are.
 
I had a tyrant of a grammar teacher (former priest and pro wrestler) who
insisted that the best way to learn English was sentence diagramming and
grammar exercises.  Even as a sophomore in high school, I could tell he
really didn't have a clue when we could offer several different and
competing reasons for a grammatical construction or punctuation, but he
did say one thing that still makes sense--"These rules are made to be
broken in order to create the effect you want in your reader."  Thanks
John McAllister, but my ear still hurts where you lifted me out of my desk.
 
Enuf sed.
 
William A. Pedersen, University of Arizona
 
On Wed, 26 Mar 1997, Lowell Frye wrote:
 
> Bill Murdick is mistaken, I think, that the comma splice is merely a
> convention inside the classroom, not outside it.  Yes, the British accept
> without demur what we call comma splices.  But standard American practice
> is different.  Of course some writers, particularly of fiction but also of
> essays, join main clauses with only commas, but this is not standard
> practice in the newsroom of major newspapers or magazines any more than it
> is the standard practice in the classroom.  And we owe it to our students
> to say so, though certainly we ought not exaggerate the importance of the
> issue.
>
> Snobbery & racism?  Are those the reasons, or the only reasons, why
> societies adopt certain forms as standard?  Hardly.  Nor is it racist to
> suggest to students that they learn other practices than the ones they grew
> up with.  I once heard well-heeled, comfortably middle-class professors
> with fine townhouses argue that they would not teach standard English to
> inner-city black kids because to do so was demeaning and racist.  And yet
> these same inner-city kids were depending on education as a way to
> transcend the poverty of their environment.  I couldn't help but feel that
> my colleagues were not on solid ground in their reasoning.
>
> Here's what Richard Marius has to say about teaching the conventions of the
> language (excerpted from _A Writer's Companion_, 3rd edition, p. 206):
>
>         "A few writing experts contend that to enforce the conventions of
> grammar smacks of elitism.  They say that conventional English is only one
> dialect among many and that all dialects are equal.  No human person could
> suggest that we scorn those whose dialect learned at home is different from
> conventional English.  But it is a serious misreading of both past and
> present to say that all dialects, including conventional English, are equal
> in a large and literate society.  Those who do not learn to use
> conventional English are at a lifelong disadvantage."
>
> I agree with Marius because I am a pragmatist.  What we need is strong
> fellow-feeling for our students, and understanding of the language they
> use, without at the same time refusing to show them in what ways their use
> of language does not conform to standard usage.
>
>
> Lowell T. Frye
> Associate Professor of Rhetoric & Humanities
> Hampden-Sydney College
> Hampden-Sydney, VA   23943
> lowellf@tiger.hsc.edu
>
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I've said it before and I'll repeat it briefly again: I don't like
writing intensive courses.  They are in direct opposition to WAC theory,
which says writing should go on in all or most courses.  They encourage
faculty in other departments to give LESS writing in their usual courses,
since the WI courses are handling writing, whatever that may be.  And
they usually (though not always) wind up as a fraud after a few years,
with the worst teachers, high enrollments, impoverished curricula, and
lack of support adding up to much less writing than before.  Beware of
easy and faddish solutions to basic problems.  --Ed White
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SPEAKING OF CONFERENCES....
 
iS ANYONE GOING TO THE pEDAGOGY OF THE oPPRESSED cONFERENCE NEXT MONTH IN
oMAHA--BESIDES ME AND iRA?
 
OOPS.  gee, that looks funny.
 
I've got a debate on Thursday p.m that could use some help.  I expect the
positive issues to be addressed, but wonder if the challenge will be to
bring up the negative.  Oh well, trust the process, I guess.  The issues
center around how to subvert structures of power we ourselves occupy,
like that implied by the word "teacher."  Grades.  Quotas.  Class
size. etc. etc., or in fact, if the word "oppressed" really does apply
here.  (I've got proof it does, I think.)  I'd like to see some
discussion about changing the structure of what we do, and WPAs are both
agents of change and purveyors of the status quo at the same time.  (It's
hard to let go.)  Moderating that is going to be stressful and fun at the
same time.  Eeek.
 
Come on y'all jump in.  The water's fine.  (in Flathead Lake, Montana in
July)........
 
William A. Pedersen, University of Arizona
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Hello Folks,
We invite you to join the Research Network Forum at CCCC 1998  in Chicago.
The form you need to submit follows this information.
 
>>*About the Forum
>>*Founded in 1987 by Charles Bazerman and others as a preconvention worksho=
p,
>>the RNF  is an opportunity for published researchers, new researchers, and
>>graduate students to  discuss their current research projects and receive
>>response from new and senior researchers. The forum is free to convention
>>participants, and you need not be a work-in-progress presenter to attend.
>>(NCTE/CCCC will send official invitations to RNF participants.)
>>
>>*The RNF features two sessions (morning & afternoon) at the yearly meeting
>>of the CCCC, each  a little over an hour=97allowing each of the plenary
>>speakers a 12-15 minute presentation which is followed by a question perio=
d.
>>At the subsequent roundtable discussions, work-in-progress presenters will
>>discuss in a 12-15 minute  presentation their current projects and gain th=
e
>>responses of other researchers, including the discussion leader (Mentor).
>>
>>*Work-in-progress presenters are grouped by thematic clusters  in which th=
ey
>>will discuss their projects with other researchers and a discussion leader
>>who is a senior researcher ( sometimes one of the plenary  speakers).
>>Participants include editors of printed and electronic journals of
>>composition/rhetoric, literature, textual/literary criticism, and
>>pedagogies=97as well as experts in Internet and cyberspace concerns. Selec=
ted
>>abstracts of presentations will be published in participating journals--an=
d
>>all abstracts will also be published in a complete text. Presenters should
>>bring 3-5 typed questions which they should xerox and distribute among
>>participants at their table (15 copies will do).
>>
 
 
 Proposal Form to Participate in the 1998 Research Network Forum
>>Conference on College composition and Communication
>>                    Chicago, April 1-4, 1998
>>
>>*Proposals DUE: 30 May 1997 (2nd deadline: 1 January 1998 [names will not =
be
>>published in the CCCC program])
>>*Web Sites:
>>(1) http://miavx1.muohio.edu/~jdubinsky/rnfx.htmlx
>>(2) http://www.enmu.edu/~oviedoo/rnf/rnf.htm
>>(3) [CCCC Web Site]: http://www.missouri.edu/~cccc96/
>>(*You can reformat this form or type information wherever is easier for yo=
u
>>[e.g., before or after the lines.)
>>*About You
>>*Name ________________________________ *Institution
>>__________________________
>>__________________________________________________________________________=
__
>>___
>>*Office Phone _________________  *Home Phone _____________ *FAX:
>>______________
>>*E-mail (work)  _____________________ *E-mail (home) _____________________
>>
>>*Mailing Address
>>__________________________________________________________________________
>>
>>__________________________________________________________________________=
_
>_____
>>
 
>>
>>*About Your Participation (Indicate how you would like to participate)
>>*____ Lead a table discussion (of three Work-in-Progress presenters)*___
>>Present Work-in-Progress.
>>*To present, prepare a twelve-fifteen minute presentation on your research=
.
>>*Prepare 3-5 questions to which you would like response from your table
>>group (another 8 minutes for each presenter for questions/answers). *An
>>abstract of   100-250 words is required.
>>*About Your Work in Progress
>>*Title____________________________________________________________________=
__
>>____
>>__________________________________________________________________________=
__
>>____
>>*Where Does Your Topic Fit? Teaching of Writing ___ Theory & History of
>>Rhetoric and Composition ___ Institutional Contexts for Writing & Literacy=
__
>>Literacy & Public Policy __ Assessment ___ Methods of Research__ Rhetorica=
l
>>and Discourse Analysis, Writing in a Global Context/Writing, Difference, a=
nd
>>TESOL__ Service Learning, National Writing Projects ___ Computers and
>>Writing __ Technical & Professional Communication __ Journal Editors &
>>Editorial Practices __  Electronic Publishing __ Internet Concerns __
>>Methodology __ Nonfiction & Creative Writing ____
>>*E-mail, Fax, or mail form (with abstract)  by May 30, 1997* to: Kim Brian
>>Lovejoy, Work-in-Progress Coordinator, Dept. of English, Indiana-Purdue
>>University at Indianapolis 425 University Boulevard, Indianapolis, IN 4620=
2;
>>Fax: 317-274-2347;  E-mail: klovejoy@indyvax.iupui.edu
>>*Inquiries also: Ollie Oviedo, Chair, 1998 Research Network Forum/CCCC,
>>Station 19, Eastern New Mexico University, Portales, NM 88130. Tel: (505)
>>562-2742, FAX: 505-562-2362,  E-mail:  oviedoo@email.enmu.edu
>>*Request  electronic Proposal Form from Ollie Oviedo at E-mail:
>>oviedoo@email.enmu.edu
>>*Web Site Coordinator: Jim Dubinsky, Miami U: dubinsky@miami.muohio.edu
>>*Participants in the Research Network Forum may also have speaking roles i=
n
>>the regular CCCC sessions.
>>(1998 Proposal Form prepared by Ollie Oviedo, 3/7/97.)
>>
>>
>>
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Ed, You are so right (as usualy). We are facing exactly this battle on
our campus--"easy and faddish solutions to basic problems."  Our Gen
Ed reform committee is also trying to implement WI courses as part of
Gen Ed.  But they don't want to invest any resources (from the Provost
on down) into this effort, which is misguided to begin with.  No
WAC director, no budget, no "program" just WI courses that faculty or
department heads somehow magically identify.  No criteria to help,
no workshops, nothing.  Yikes!  We (the writing people in English) have
argued til we're blue to no avail.  Finally, last week we resigned as
a group in protest (fortunately, we all have tenure).  So this sham
will go forward in the form of courses identified by department heads
as communications intensive to be listed in the catalog--but with
nothing behind it.  Fortunately, we did win the battle to keep both our
freshman and sophomore-level writing courses as University Communications
requirements.  The WI has taken on a life of its own--and good luck
to it!  As we said in our resignation letter, we want no part of something
 
we find professionally irresponsible.  Christine Hult
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Sorry, Chet.  I didn't adequately account for the difference between the
internet and a speech.  I believe it was Churchill who once said,
sarcastically, "Ending a sentence with a preposition is something up with
which I will not put," to illustrate the awkwardness of some work-arounds.
One would normally say:  "Ending a sentence with a preposition is something
I will not put up with," thereby ending the sentence with not one but two
prepositions.  Though one could argue that the phrase "put up with" is
actually an idiom in which the prepositionalisness of the "up" and "with"
are lost - the whole phrase being a substitute for "tolerate".  (The
"wrong" quote placement is intentional.) :)
 
Cheers,
Steve
 
 
> > On Wed, 26 Mar 1997, Steven D. Jamar wrote:
> >
> > ...I suppose now someone will defend ending sentences with prepositions,
> > something up with which I will not put....
> --------------------------------------------------------------------------
> Steve,
>         Question:  When did 'put' become a preposition?  Or did you really
> mean 'ending sentences in prepositional phrases' which we do all the time?
>   ____________________________________________________________________
>   Chet Pryor - Professor & Testing Coordinator - Department of English
>   Montgomery College - Germantown Campus - Montgomery County, Maryland
>
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Sorry for the cross-posting. On the other hand, feel free to repost as
widely as you wish.
:-)
 
-------------------------------------
 
Call for Proposals: New England Alliance for Computers and Writing
 
The NEACW Fourth Annual Conference
Algonquin Regional High School
Northboro, Massachusetts
July 10 - 11, 1997
 
We invite proposals for:
half-day workshops
75-minute concurrent sessions with one or more speakers
20-min. individual presentations
poster sessions of new and innovative teaching approaches using computers.
 
Any topic related to the theory and/or practice of computers in reading
and writing instruction is welcome. Possible topics: the Internet and
other networks in instruction; hypermedia/multimedia; ethical and legal
issues; the future of computer-mediated instruction.
 
Proposals (250 - 500 words) may be emailed (preferred) to:
neacw@aol.com
 
or sent by U.S. Mail to:
Bruce Rettman
65 Colonial Road
Sudbury, MA 01776
 
Deadline: May 2, 1997
 
Note: All presenters will be expected to register for the conference
 
NEACW website: http://members.aol.com/neacw/
 
Rick Branscomb
Coordinator, Basic Writing
Salem State College
Salem, MA  01970
 
508-741-6142
ebranscomb@mecn.mass.edu
ebranscomb@heb.mv.com
http://www.mv.com/ipusers/heb
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Linda Bergmann wrote:
>
> English
> >teachers ...play a big role. They "train" journalists and
> >businessmen and others to think in certain ways about conventions,
> >and to believe in the existence of conventions even when such
> >conventions don't exist.
 
English teachers thereby CREATE (empahsis mine [mw]) the social
> >attitudes that prevail, while maintaining many useless conventions beyond
> >their time, conventions whose only function  is to discrimiate between
> >the rich and the poor. (I do not mean all conventions.)
>
AND A REPLY
From Linda Bergman:
> I'm not sure about "English teachers" being the ones maintaining these
> conventions, although people in other fields like to peg this on us.
 
I would agree with Linda and not with the former remark about English
teachers "creat[ing] social attitudes."   English teachers rarely create
anything, but they do perpetuate and reinforce.  Social attitudes are
the result of several cultural components and mechnaisms.  The
obessession with usage has religious origins, of course, but is
perpetuated, while being reinterpreted, by social commentators through
the popular press.  English teachers have their prejudices reinforced
just as much as their students' parents by the wider culture and its
various rhetorical forms.
 
 
Mark Wiley
CSULB
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Well put, Ed.
At the University of Kansas, we have been operating on these principles
since we first formed the "Writing Center" as our Writing Across the
Curriculum program in 1985.  Now renamed Writing Consulting:  Faculty
Resources, our
WAC program has worked to help faculty from across the University
use writing in their courses to achieve their goals.  We have done
individual consulting, helped departments sequence the writing in
their courses, helped design writing goals, programs, and materials
for schools and majors.  It is a different model of WAC--one with
its own perils and disadvantages, of course--and one I still believe
better follows what WAC should be all about.
 
OK.  Off my hobby horse/soapbox.
 
Amy
 
Amy Devitt
Director of Freshman-Sophomore English
University of Kansas
Lawrence KS 66045
(913)864-4523
devitt@ukans.edu
 
On Thu, 27 Mar 1997, Edward White wrote:
 
> I've said it before and I'll repeat it briefly again: I don't like
> writing intensive courses.  They are in direct opposition to WAC theory,
> which says writing should go on in all or most courses.  They encourage
> faculty in other departments to give LESS writing in their usual courses,
> since the WI courses are handling writing, whatever that may be.  And
> they usually (though not always) wind up as a fraud after a few years,
> with the worst teachers, high enrollments, impoverished curricula, and
> lack of support adding up to much less writing than before.  Beware of
> easy and faddish solutions to basic problems.  --Ed White
>
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Steve,
       Thank you for clearing that up.  Your explanation makes a lot of
sense.  On the same token, I'm glad I wasn't Winston Churchill's English
teacher.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
 
------------------------------------------------------------------------------
> On Thu, 27 Mar 1997, Steven D. Jamar wrote:
>
> Sorry, Chet.  I didn't adequately account for the difference between the
> internet and a speech.  I believe it was Churchill who once said,
> sarcastically, "Ending a sentence with a preposition is something up with
> which I will not put," to illustrate the awkwardness of some work-arounds.
> One would normally say:  "Ending a sentence with a preposition is something
> I will not put up with," thereby ending the sentence with not one but two
> prepositions.  Though one could argue that the phrase "put up with" is
> actually an idiom in which the prepositionalisness of the "up" and "with"
> are lost - the whole phrase being a substitute for "tolerate".  (The
> "wrong" quote placement is intentional.) :)
>
> Cheers,
> Steve
------------------------------------------------------------------------------
> > > On Wed, 26 Mar 1997, Steven D. Jamar wrote:
> > >
> > > ...I suppose now someone will defend ending sentences with prepositions,
> > > something up with which I will not put....
------------------------------------------------------------------------------
> > Steve,
> >         Question:  When did 'put' become a preposition?  Or did you really
> > mean 'ending sentences in prepositional phrases' which we do all the time?
> >
------------------------------------------------------------------------------
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I had heard in class a galaxy away that Churchill had put a preposition at
the end of a sentence in a ms, but his secretary edited his text.  His
response was what S. Jamar had reported, but he was commenting on
the secretary's editing, not on the use of the preposition.  He was
emphasizing that a preposition may come at the end of a sentence in
English.  But I was not an ear-witness.
Tom Clemens
thomasc@hcc.cc.il.us
=========================================================================
Date:         Thu, 27 Mar 1997 16:44:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mili Clark <MCLARK@UBVMS.CC.BUFFALO.EDU>
Organization: University at Buffalo
Subject:      Descriptions of Writing Intensive Courses
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
Linda,
 
Though our Comp Program stresses revision (and comp courses are
taught by TAs and an occasional faculty member), some of our  faculty
do not encourage revision in their literature courses.  When I ask why,
they say that permitting  a student who wrote a poor paper to revise is
not fair to the student who wrote an excellent paper the first time.  Teachers
who view grading as a competition to produce a rank ordering of
accomplishment and intelligence do not like revision.  I suspect that another
reason for faculty not allowing revision is sheer lethargy: they would rather
not do the work of reading and grading two or three papers on the same
assignment.
 
In a larger context, revision assumes a democratic view of life, that no one
is forever placed in one category, that talent and intelligence are not fixed
but develop with time and experience.  The humanities faculty here sub-
scribes to the democratic ideal and, as a result, our grades, department by
department, are higher than grades given in the natural sciences and social
sciences faculties which all grade on a curve and believe that talents and
intelligence do distribute out onto a curve.  Our sainted Vice-Provost, a
mathematician, gleefully sent out a memo listing the proportion of grades
assigned by the various faculties in order to shame the humanities faculty
(the latter activity being a sport of upper-level administrators).  That we
in the humanities do all we can to improve a student's performance, giving
the student as many second chances as are possible in one semester, is
a scandal to the rest of the university.
 
Mili Clark
Dir/Comp/SUNY/Buffalo/English
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>
>English teachers thereby CREATE (empahsis mine [mw]) the social
>> >attitudes that prevail, while maintaining many useless conventions beyond
>> >their time, conventions whose only function  is to discrimiate between
>> >the rich and the poor. (I do not mean all conventions.)
>>
>AND A REPLY
>>From Linda Bergman:
>> I'm not sure about "English teachers" being the ones maintaining these
>> conventions, although people in other fields like to peg this on us.
>
>I would agree with Linda and not with the former remark about English
>teachers "creat[ing] social attitudes."   English teachers rarely create
>anything, but they do perpetuate and reinforce.  Social attitudes are
>the result of several cultural components and mechnaisms.  The
>obessession with usage has religious origins, of course, but is
>perpetuated, while being reinterpreted, by social commentators through
>the popular press.  English teachers have their prejudices reinforced
>just as much as their students' parents by the wider culture and its
>various rhetorical forms.
>
>
>Mark Wiley
>CSULB
 
 
Mark, I think I'd take it a step farther, even.  I haven't heard many
people other than English teachers make the kinds of arguments that we
make--that good grammatical mannners are not absolute indicators of
intelligence and competence.  If I ask a historian down the hall, or an
engineer in the other buildings, they almost all equate good usage with
writing--and thinking--ability.  If anyone is fighting for a broader sense,
for a sense that usage IS conventional, WE are taking that side--and often
against stiff opposition.
 
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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You might also check the descriptions on the WAC-sites listed on my WAC
Page (see below) for WI courses.
 
Larry Beason,Director
English Composition Program
Dept. of English
Eastern Washington University
Cheney WA 99004
LBeason@ewu.edu
 
WAC Page: http://ewu66649.ewu.edu/WAC.html
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I want students to be able to do as much with language as possible. That
includes avoiding comma splices (a stand-in for niceities of usage) and using
them, depending upon what is appropriate. The issue is choice, and those who
don't know the "narrowest" view of writing conventions cannot choose to
observe them and may not know when they are not observing them. There's a lot
of folks out west here (and down south) who drive yankees crazy with the games
they play with language class markers. When I was at Ohio State, a colleague
who had just come back from the South Central 18th Century Society meeting was
carrying on about the disjunction between the way many of the folks at the
conference talked and how bright they were (like Ohio is the center of the
universe). But I digress. The people most confortable in the world are those
whose experience has been enhanced by reading Miss Manners or Emily Post from
cover to cover and know how to behave in any situation. The fact that a
convention is silly, illogical, snobbish, or whatever doesn't make it any less
a convention. We will not make them go away by not teaching them. We will
hobble our students.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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On Thu, 27 Mar 1997, Bob Schwegler wrote:
 
 
> I don't have any data on whether people writing in various fields notice comma
> splices, but I do have some data about whether people teaching in those fields
> do.  The data comes from instructors in community colleges and tech colleges,
> people who often worked in the fields before teaching.  Thus the sample comes
> from the usual folks in English, history, and biology, but also from faculty in
> law enforcement, nutrition, nursing, and air conditioning.  They notice comma
> splices and consider them somewhat disruptive and irritating.
 
I suspect that they *say* that they notice comma splices--I'm not sure
whether they actually do notice them in places other than student writing.
 
I was at a workshop on teaching grammar at which a person was going
through a handout exercise--the students read a passage from Fowles, and
they wrote the next part of it.  The teacher, who had used this handout
for several years, was doing some really interesting analysis of what it
meant that this one student used a comma splice in her continuation of the
passage.
 
This teacher had never noticed that the Fowles portion had a comma splice.
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"And spend the night in eloquent abuse
Of senators and popes and such small fry
And meet the morning standing" [http://www.missouri.edu/~engpat]
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Just a small word of debate, Ed:
 
On our campus, writing seems not to have decreased in other courses because of
designated writing-intensive courses.  Of course, we probably can't really
confirm that (no base-line data), but in the Writing Center we are getting
students coming in with writing in classes that never had writing before (P.E.,
for instance).  I know for a fact that the writing-intensive program has
filtered through (up?) in a big way to the graduate program.
 
But we have some of the other problems you describe.  The one I'm most
discouraged by is that frequently the newly-hired, untenured faculty either are
assigned to the WI courses or they create them.  Another huge problem is that
students enter these WI courses with a readiness to complain, and thus the
teachers (those untendured folk) tend to get lower teaching evaluations.
 
Jane
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I haven't encountered the kind of resistance you are describing about revision.
However, in my own work with faculty, I've begun to talk about and encourage
the idea of sequencing assignments as a form of revision.  For a largish
research assignment, for instance, I will talk about creating several
assignments along the way:  a proposal, some interim summary/responses of
sources, progress reports, story boards--stuff like that.  I also encourage the
use of peer writing groups as the place for revision to happen.  I've done this
for two reasons:  1) these interim kinds of assignments can count for a WI
requirement that says students must produce 30-40 pages of writing--and thus
this helps save time for both students and faculty (not to mention that they
will result in a better research paper); 2) I don't think very many people do a
good job of asking for drafts, commenting on them, and then getting significant
revision.  In my experience, what mostly happens is that the instructor
"corrects" or "edits" a draft, and then the student retypes the paper with all
those corrections.  It's not a very satisfying revision experience.  Drafting
and revision--to be done really well--takes a significant amount of class
and/or office time, and many faculty simply do not have the time to devote to
this, for all kinds of good reasons.
 
Can you elaborate on the reasons why there is resistance?
 
Jane Nelson
University of Wyoming
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I'm interested in a text from ca. 1906 by Henry Caldwell Cook titled _The
Play Way_.  In it he outlines a student-center somewhat workshop-based
approach to teaching writing--an approach which includdes the use of and
student production of poetry. The text was originally published in Britain
(where Cook taught in the late 19th, early 20th centuries).  The copy our
library has is a U.S. edition.  I learned about Cook through the books of
Alexander Sutherland Neill.
 
When I originally read it, I was teaching a writing pedagogy course with
the Elbow/Belanoff textbook as our shared sample.  I was struck by the
similarities between the approach _Community_ took and what Cook advocated
for the boys he taught at the turn of the century.
 
Is anyone either familiar with the Cook text or aware of research that
cites its place in expressive/romantic comp theory?  Cursory searches
have turned up only one (1970) source.  I have searched MLA, ERIC, and
DAI.
 
Thank you.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                Coordinator of Writing & the Writing Center
              <URL:http://www.morehead-st.edu/people/r.royar>
          Vote to reconstitute the Works Progress Administration
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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The sequenced assignment approach Jane Nelson described has encouraged some
of the teachers at our community college to incorporate revision. We don't
have any WI courses or even a "formal" WAC program--but we do have many
teachers committed to using active learning strategies for our students,
and we have  workshops on communication across the curriculum and
collaborative learning.
 
The sequencing also encourages conferences with students about their
writing. Teachers who have tried this approach report informally that they
see better final papers from their students--but that the whole process is
time intensive for both teachers and students.
 
Donna
 
*********reprint of Jane Nelson's post:
 
Date:    Thu, 27 Mar 1997 11:52:44 -0700
From:    JANE NELSON <JNELSON@UWYO.EDU>
Subject: Re: Descriptions of Writing Intensive Courses
 
I haven't encountered the kind of resistance you are describing about
revision.
However, in my own work with faculty, I've begun to talk about and encourage
the idea of sequencing assignments as a form of revision.  For a largish
research assignment, for instance, I will talk about creating several
assignments along the way:  a proposal, some interim summary/responses of
sources, progress reports, story boards--stuff like that.  I also encourage
the
use of peer writing groups as the place for revision to happen.  I've done
this
for two reasons:  1) these interim kinds of assignments can count for a WI
requirement that says students must produce 30-40 pages of writing--and thus
this helps save time for both students and faculty (not to mention that they
will result in a better research paper); 2) I don't think very many people
do a
good job of asking for drafts, commenting on them, and then getting
significant
revision.  In my experience, what mostly happens is that the instructor
"corrects" or "edits" a draft, and then the student retypes the paper with all
those corrections.  It's not a very satisfying revision experience.  Drafting
and revision--to be done really well--takes a significant amount of class
and/or office time, and many faculty simply do not have the time to devote to
this, for all kinds of good reasons.
 
Can you elaborate on the reasons why there is resistance?
 
Jane Nelson
University of Wyoming
# # # # # #
Donna Reiss <tcreisd@vblrc2.tc.cc.va.us>
GROUPWISE USERS: Do not use REPLY but type TCREISD in the TO line.
Department of English, Tidewater Community College, 1700 College Crescent,
Virginia Beach, VA 23456 phone 757-427-7364  fax 757-427-7326
http://www.infi.net/tcc/tcresourc/faculty/dreiss/dreiss.html
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I'd like to call attention to a front page Wall St. Journal Article today
(3/28) about testing in Michigan.  High schools students who were supposed
to take a huge state-mandated test refused in large numbers to do so (there
is an escape clause that allows parents to exempt their children), and the
ones who refused were the best and the brightest.  The article suggests an
increasing public resistance to such tests.  At the same time, the test
they seemed to be doing badly on most often was writing, or tests requiring
writing.  The newspaper comments that writing is not taught much!
 
Louise Phelps
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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Louise,
       I haven't read the article, and thus have no idea what the
mentioned test-bank was designed to accomplish--assessment of ability or
barrier to graduation.  For instance, Maryland's assessment bank (reading,
writing, computation, civics) is offered in grade 9, and repeated until
students pass it; since it assesses a specific level of proficiency
mandated as essential for success in either post-secondary experience or
OPA employment, a no-pass means no diploma, but rather, a certificate
stating school was legally attended for twelve years.
        Recently, there has been a trend toward high school barrier
examinations given at grades 11 or 12.  The misguided idea of some school
boards is to prove to taxpayers that there is some structure in place that
prevents underprepared students, some who have been moved through the
system by social concern rather than academic accomplishment, from
graduating, thus giving the appearance of quality-control management. Such
testing, which fails to address inconsistencies in instruction and which
offers neither time nor opportunity for reteaching or retesting, _is_
widely opposed.
        While assessment of proficiency is valuable for establishing
benchmarks and aiding the institution's ability to meet them, a quickly
conceived barrier exam says to the public, 'We don't have a bat's idea in
hell what our schools are doing.' Such concerns should occur long before
junior or senior year in a responsible community.  Those examinations that
have no apparent focus or preparatory guidance will continue to meet
public resistance.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
 
----------------------------------------------------------------------------
> On Fri, 28 Mar 1997, louise wetherbee phelps wrote:
>
> I'd like to call attention to a front page Wall St. Journal Article today
> (3/28) about testing in Michigan.  High schools students who were supposed
> to take a huge state-mandated test refused in large numbers to do so (there
> is an escape clause that allows parents to exempt their children), and the
> ones who refused were the best and the brightest.  The article suggests an
> increasing public resistance to such tests.  At the same time, the test
> they seemed to be doing badly on most often was writing, or tests requiring
> writing.  The newspaper comments that writing is not taught much!
>
> Louise Phelps
-----------------------------------------------------------------------------
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Dear Lousie and Chet,
 
At the recent (Feb) meeting of WAC in Charleston, SC, I had occasion
to speak with several Michigan folks who were high school teachers;
their "read" on this Michigan test was that public education was
being attacked due to political leanings (on the part of the Michigan
legislature) towards privitizing all of K-12. Their assertion was
that the legislature hoped that there would be mass failures in this
testing to support their attempts to close down public education and
to use private contractors instead. Wasn't this also tried in
Baltimore? With disatrous results?
 
 
Dr. Lynne Rhodes
Director of Writing Assessment
USC Aiken
171 Univ. Pkway
Aiken, SC 29801
(803) 641-3571
lynner@aiken.sc.edu
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> On Fri, 28 Mar 1997, Lynne Rhodes wrote:
>
> ...this Michigan test was that public education was being attacked due
> to political leanings (on the part of the Michigan legislature) towards
> privitizing all of K-12. Their assertion was that the legislature hoped
> that there would be mass failures in this testing to support their
> attempts to close down public education and to use private contractors
> instead. Wasn't this also tried in Baltimore? With disatrous results?
-------------------------------------------------------------------------
Lynne,
      The Baltimore experience was a curious one.  We (the State and
taxpayers) pour money into Baltimore City Public Schools hand-over-fist in
order to obtain the worst standardized test scores in the state.
Privatization was based on the premise that low educational achievement
was a problem generated within the schools and nowhere else.  Thus, if you
changed the schools in some way, changes would occur in achievement--and
at a better price than offered by public education.
      Since the entire experiment was bottom-lined at expenses, social
services, pupil personnel, court-intervention, and other things that
impact the lives of inner-city kids were not taken into consideration.  In
reality, the privatization failure revealed that, given all that is going
against them, many of these kids were lucky to do as well as they did.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Steve,
 
  are you the steven jamar who appeared on
Burden of Proof on thursday?  it was an interesting discussion and quite
exciting to see a member of our list on national television.
 
judy pearce
=========================================================================
Date:         Fri, 28 Mar 1997 13:24:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      A Little Friday Humour
X-To:         NCTE-talk <NCTE-talk@itc.org>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
        Camille Vernon posed these questions to the members of another
list.  They seemed a pleasant way to start a Friday.   C.P.
-------------------------------------------------------------------------
> On Fri, 28 Mar 1997, Camille A. Vernon wrote:
>
> 1. If while driving, your cat falls out of your car, does it become
>       kitty litter?
>
> 2. Why is the word abbreviation so long?
>
> 3. What is another word for Thesaurus?
>
> 4. What does one ship styrofoam in?
>
> 5. How did a fool and his money ever get together in the first place?
>
> 6. Why is there an expiration date on my sour cream container?
>
> 7. Why do they call it a TV set when you only get one?
>
> 8. If corn oil comes from corn, where does baby oil come from?
>
> 9. If one shoots a mime, should one use a silencer?
>
> 10.Why do they sterilize the needles for lethal injections?
>
>          Camille  <vernonca@fcae.acast.nova.edu>
------------------------------------------------------------------------
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Oh great. Now I'm going to be up all night trying to think of another word
for thesarus! thanx for the friday humor.
 
 
At 01:24 PM 3/28/97 -0500, you wrote:
>        Camille Vernon posed these questions to the members of another
>list.  They seemed a pleasant way to start a Friday.   C.P.
>-------------------------------------------------------------------------
>> On Fri, 28 Mar 1997, Camille A. Vernon wrote:
>>
>> 1. If while driving, your cat falls out of your car, does it become
>>       kitty litter?
>>
>> 2. Why is the word abbreviation so long?
>>
>> 3. What is another word for Thesaurus?
>>
>> 4. What does one ship styrofoam in?
>>
>> 5. How did a fool and his money ever get together in the first place?
>>
>> 6. Why is there an expiration date on my sour cream container?
>>
>> 7. Why do they call it a TV set when you only get one?
>>
>> 8. If corn oil comes from corn, where does baby oil come from?
>>
>> 9. If one shoots a mime, should one use a silencer?
>>
>> 10.Why do they sterilize the needles for lethal injections?
>>
>>          Camille  <vernonca@fcae.acast.nova.edu>
>------------------------------------------------------------------------
>
 
_________________________________________________
C.J. Jeney -- Arizona State University
 
AZCacti@asu.edu
 
"Hey....you're CJ! I thought you were a GUY!"
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subsribe        Hood Frazier    frazierh@polaris.umpi.maine.edu
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Donnalee,
 
I have two suggestions for WAC and portfolio assessment:
 
1.  The new book edited by Kathleen Yancey and Irwin Weiser is fabulous,
and several essays deal with issues of WAC.  _Situating Portfolios_, NCTE
and Utah State U Press, is a tremendous collection, and Kathi and Bud
deserve a round of applause.
 
2.  There are three essays in the _New Directions in Portfolio Assessment_
volume (Black, Daiker, et al, Heinemann) that deal with portfolios and WAC.
The most interesting one, I think, is Carl Lovett's and Art Young's tale
of trying to apply portfolio assessment to a Finance Dept within Clemson's
School of Business.  The other two, as I recall, deal with science classes,
and one of those looks at the problems involved with shifting to a new
means for assessment.
 
Pace,
Bill
 
>The group is
>especially interested in portfolio assessment (I must confess I sort of
>manipulated them in that direction :):)).  However, most of the texts I
>have on portfolio assessment deal with teaching writing and the group
>we've formed spans the curriculum.  Is anyone aware of a good, readable
>text that deals with portfolio assessment across the curriculum or
>portfolio assessment in general?  As always, thanks.
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu:8080/~bcondon/
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Just a small comment on *resistance to revision*. If I set aside the
writing instructor in me and try to see writing as a writer, revision
seems to be a lot more complex than simply rewriting a paper after
feedback. Revision, for many writers, is already part of the writing
process. I think many writers do revise a lot as they write and feel that
the first draft is already an outcome of a lot of revision. Revision
starts the moment we get some idea because of the long way between our
mind and the paper. Unfortunately, most of that revision remains invisible
and completely unappreciated in the writing classroom.
        It is also true that revision in that other sense of rewriting
something after feedback is not always possible in *real life* writing
situations. I think these two factors, namely the unappreciated and
invisible revision that is already in the students' work and their belief
that revision in the form of rewriting after feedback is not always
possible in *real* writing situations contribute to the students'
reluctance to revise in my experience.
Ildiko Melis
U of A
RCTE
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Please feel free to post/forward the following position announcement to
places where interested job seekers might see it.  Apologies for cross-posting.
 
Cheers,
Patricia Gillikin
The College of West Virginia
gillikin@citynet.net
***************************
 
                                Position Opening in English/Writing
 
The College of West Virginia invites applications for the position of
Assistant Professor of English.  The position, which begins August 1997, is
for nine-months and is annually renewable.
 
Responsibilities:  teach 15 credit hours per semester, including courses
such as developmental writing, English 101, English 102, Tech Writing, and
one or two literature courses (mostly survey) per year; serve on college
committees.
 
Requirements:  Ph.D. on or before August 1997, with a specialization in
Composition Pedagogy and Theory (or with significant coursework in same);
strong interest and ability in teaching, and successful experience teaching
college composition courses; ability to work collaboratively with fellow
faculty members.
 
Desired:  experience, coursework, and/or interest in one or more of the
following:  Writing Across the Curriculum, developmental writing/reading,
computer mediated instruction, program assessment, professional writing,
writing centers.
 
Applications will be accepted until the position is filled.  Send letter of
application, vita, references, and a one-page statement of teaching
philosophy to:
 
Sharon Bleau
Personnel
The College of West Virginia
P. O. Box AG
Beckley, WV 25802
 
The College of West Virginia is an equal opportunity employer and seeks
diversity among its faculty and staff.
 
The College of West Virginia is a private, independent, open admissions,
four year college.  The campus of approximately 2,000 students is located in
downtown Beckley, about an hour south of Charleston, WV, in the beautiful
mountains of southern WV.  For more information, visit CWV's web site at
www.cwv.edu
 
***************
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Ed:
 
I certainly agree with your caveat about easy and faddish solutions,
and I agree that scenarios like the one Chris Hult described shouldn't
be tolerated anywhere.  On the other hand, I've seen and heard
about enough examples of successful WI programs--where the WI
requirement becomes a catalyst for more writing across a discipline and
for faculty to be better informed about writing--to temper what was
formerly my own strong skepticism about the concept.
 
As you point out, what needs to be avoided is the notion that the WI
course(s) in a department "handles" or "takes care of" the students'
writing development in the discipline.  In the guide to WAC teaching and
program development that I've been writing for Harcourt Brace, I've been
working with the idea that any course approved as WI should play a special
role in the student's initiation into the discourses and methods of the
field.  For example, a lab methods and report writing course in psychology
fulfills a WI req. because it teaches methods and discourse that the
students will be using in subsequent courses; so with historiography and
primary research courses in history, and so on.
 
Further, though I was initially opposed to a WI req. that was passed
by the Faculty Senate at my own school a few years ago, I've seen from
working with faculty trying to implement it that it has caused quite a
few people to realize how important writing and teacher feedback and
revision, etc., should be throughout a student's life in the major.
So I'd say that, contrary to my skepticism, the net effect of the
requirement has been very positive.
 
Still, to go along with your argument, these things couldn't happen if
there wasn't admin. support for program administration (however minimal),
a Faculty Senate oversight committee, and some funding for faculty
development.
 
Chris
 
On Thu, 27 Mar 1997, Edward White wrote:
 
> I've said it before and I'll repeat it briefly again: I don't like
> writing intensive courses.  They are in direct opposition to WAC theory,
> which says writing should go on in all or most courses.  They encourage
> faculty in other departments to give LESS writing in their usual courses,
> since the WI courses are handling writing, whatever that may be.  And
> they usually (though not always) wind up as a fraud after a few years,
> with the worst teachers, high enrollments, impoverished curricula, and
> lack of support adding up to much less writing than before.  Beware of
> easy and faddish solutions to basic problems.  --Ed White
>
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
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I can't count the number of times I have given copies of Ed's short article,
"The Damage of Innovations Set Adrift," to various faculty and committee members
by way of caution with certain WI initiatives. (I think it was in the ADE
Bulletin, but Ed, give us the full reference.)
 
The University of Minnesota has been trying to launch a WI program (replacing
the upper-div. writing requirement in composition) for five years.  At one
point, there was so much resistance to the idea of "WI" (and the way it was
being defined) that the committee in charge  replaced "WI" with "WE," which
means "writing experience."  The students would "experience" some writing in
their four WE courses, presumably not experiencing it anywhere else.  Why not
assume a model of writing experience, as Ed suggests, across the entire
curriculum?
 
 
Responding to the message of  <199703271700.JAA28989@wiley.csusb.edu>
from Writing Program Administration <WPA-L@asuvm.inre.asu.edu>:
>
> I've said it before and I'll repeat it briefly again: I don't like
> writing intensive courses.  They are in direct opposition to WAC theory,
> which says writing should go on in all or most courses.  They encourage
> faculty in other departments to give LESS writing in their usual courses,
> since the WI courses are handling writing, whatever that may be.  And
> they usually (though not always) wind up as a fraud after a few years,
> with the worst teachers, high enrollments, impoverished curricula, and
> lack of support adding up to much less writing than before.  Beware of
> easy and faddish solutions to basic problems.  --Ed White
>
> .
 
 
NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor of English
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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The full reference is Harvey A. Daniels, FAMOUS LAST WORDS:  THE AMERICAN
LANGUAGE CRISIS RECONSIDERED.  Carbondale, IL:  Southern Illinois UP, 1983.
It's a great book, filled with historical information about language crises,
reactions to perceived "errors," shifts in language conventions, etc.
 
 
Responding to the message of
<Pine.ULT.3.95.970327101241.21018C-100000@cwis.unomaha.edu>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> Chris:
> What was the Daniels reference?
> There was another solid history of the pronoun problem in either CE or CCC
> about two or three years ago.  Does anyone remember the cite?
> Irv
>
> -----------------
> Irvin Peckham
> University of Nebraska at Omaha
> peckham@unomaha.edu
>
> .
 
 
NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor of English
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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David Schwalm wrote:
 
>I want students to be able to do as much with language as possible. That
>includes avoiding comma splices (a stand-in for niceities of usage) and using
>them, depending upon what is appropriate. The issue is choice, and those who
>don't know the "narrowest" view of writing conventions cannot choose to
>observe them and may not know when they are not observing them.
[snip]
>The people most confortable in the world are those
>whose experience has been enhanced by reading Miss Manners or Emily Post from
>cover to cover and know how to behave in any situation. The fact that a
>convention is silly, illogical, snobbish, or whatever doesn't make it any less
>a convention. We will not make them go away by not teaching them. We will
>hobble our students.
 
David, this all sounds good by itself; yet in light of the Hillocks results
from various methods of writing instruction I am quite sure that this line
of argument is mostly processed into methods of instruction that achieve the
contrary of these goals.  I've tried to be an avid seeker of any and all
scholarship that might indicate that methods of teaching the conventions
have been found that do more good than harm.  I use what seems reliable.  I
promote sentence-combining work in our Writing Center lab sessions for
developmental writers, for instance.  I will confer at length with students
interested in one-on-one instruction in style.  Mostly, though, I find
arguments that convention teaching ought to be possible (and even proposals
of means) without proof of results.  If we want these results, then, what
methods of achieving them have proven effective in thorough studies?  My
reading tends to indicate that this is a goal we just can't reach by aiming
directly at it and "teaching to the test," no matter how prevalent may be
passionate testimony from teachers who think they have done it.  Indeed,
I've even seen limited research suggesting that in classes where the only
variable is whether grammar is mentioned at all, students in the non-grammar
classes do better - even at grammar.  Have I missed something?
 
Meanwhile, as a follow-up on my apparently obscure sub-theme, I do not see
the comma splice as merely representative of other usage issues.  I propose
that the term designates a uniquely misguided bit of purportedly corrective
discourse and contributes to unnecessary confusion about how language works.
I wouldn't rail nearly so strongly against displeasure with the poorly
chosen "period-comma."
 
Keith Rhodes
Northwest Missouri State University
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Keith makes an interesting point. Taking the "narrowest" view of conventions
might lead to (probably does lead to) atomistic teaching of rules etc. But
there is a season for most things, and "learning to write" is an ongoing
process. The accurate and conscious use of the narrowest conventions of
writing presupposeslots of competency and knowledge: some range of mastery of
semantic and syntactic conventions, some capacity for the naming of parts
(analytical linguistic understanding of one's own language performance, and
flat out learned strategies for scattering the conventions of print
appropriately through one's language so tha readers do not have to continually
reprocess what they are reading. If I were going to dine with the queen of
England, you can bet that I'd be reading the fine print of the protocol
manual--information that would be meaningless if I didn't bring practice and
knowledge of some reasonable level of polite behavior to the text. Similarly,
I read my handbooks all the time, and I find in there all kinds of useful
information that I can make use of only because I am a decent writer who also
understands his tools. There is a point a which students need to know that
that there are realms of convention that they may not know yet but that they
may need to know at some time. They need to know that just "doing" language
adequately may not be enough; they may need to understand it as well. We never
want to underestimate how much all of us on the list know about language.
Which part are we not going to share with our students?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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to wit, what david said: teach students how to use a handbook.  I would
add that skill to the outcomes discussion (and ALWAYS what the handbooks
represents).
irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Yep, Judy, that was me.  I was invited to appear to talk about the issues
arising from freedom of religion - such as if one has a right to die
(constitutionally, yes) does one have another assist one commit suicide?
The current cases before the Supreme Court relate to assisted suicide for
terminally ill patients - the point I was to  make had to do with what if
one as a religious matter wanted to commit suicide?
 
So there I was doing soundbite law, and get tossed a question not about the
first amendment and freedom of religion (except the zoning aspect!) but
about the internet and then about FBI jurisdiction.
 
So it goes.
 
I have not been asked to come back to do a speical program on Burden of
Proof on teaching legal writing, however.  :)
 
Cheers,
Steve
 
> Steve,
>
>   are you the steven jamar who appeared on
> Burden of Proof on thursday?  it was an interesting discussion and quite
> exciting to see a member of our list on national television.
>
> judy pearce
>
 
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
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Curious things about state norms trying to make a degree mean something.
 
In general I favor the idea of k-12 students needing to learn to write.
And testing the skill is not a bad way to get teachers to teach writing.
And I am not against some levels of performance standardization.
 
But there is (always) a dark side.  Teachers come under great pressure to
get students to perform at certain levels and sometimes "distort" their
classroom instruction to reach those levels - to the detriment of some kids
who are not ready or who cannot learn in the way it is being taught or
whatever.
 
My 5th grade son will learn to write and write fairly well - if he is ever
motivated to do so.  He has a writing learning disability and he will need
to learn work-arounds for it.  But the standard, rote, boring, repeat,
repeat, repeat, redo techniques do not work with him.  (This is different
from editing and revising drafts, by the way, a process he understands and
will tolerate.)  His LD is quite writing specific - he gives complex,
complete answers orally.  (And what do I do for a living?)
 
So, pre-standards, teachers would have been freer to let him progress
through writing at his own pace - dictated by skill and interest and
motivation.  Today, they have a lot of pressure to get everyone to pass the
Maryland tests as early as possible and in each tested grade as many as
possible.  My son frustrates them because he is exteremely bright and quick
in many ways - in math, science, general knowledge, mastering information,
seeing connections.  But ask him to organize thoughts on paper and to write
full descriptions and he drops precipitously.
 
This is interesting for a number of reasons - it is not just motivation as
some of the school autocrats would like to believe - all of his many
psychometric tests showed the same thing - this testing business is part
art, but really quite sophisticated now.
 
Second, since the school must now accommodate my son, he will learn this
stuff at a different time and rate than others, to an extent.  And he will
have a right to some accommodations all through the school system.  Though
his problem is not severe, for other students the LD is more severe.  And
they will be coming to college with accommodations and then to law school.
Some of the accommodations will be no problem, but some will be.
 
LD is a strange thing indeed.  I think most of it is actually, for most
kids, like mine, a matter of strengths and weaknesses and modes of learning
being a mismatch with modes of teaching.  This  does not make it unreal, it
just makes it messier than more traditional problems of physical handicaps
and even ADHD.
 
Cheers,
Steve Jamar
 
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
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I am in the midst of researching the use of grammar/style checker software
in language and writing instruction and wonder whether anyone knows of any
articles or studies which examine the use of such programs in a functional
approach to teaching ESL students. Barring that, can anyone tell me
whether they know of any grammar/style checker that might lend itself to
such usage? I apologize if this query is outside the normal scope of this
list and thank you for any assistance list members can offer.
 
Walt Huntsman
UAH Writing Center
University of Alabama-Huntsville
Huntsville, AL
huntsmw@email.uah.edu
 
When I looked in the mirror, I saw no fond memories, no grand potential. I
only saw myself as I was at that very moment. And for that moment, it was
enough. But ask me again in five minutes. Things could change.
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An unfortunately large percentage of faculty on most campuses (well, I'm sure
on my campus anyway) don't have the slightest idea of what it means to test
writing--it's hardly surprising that the general public doesn't.  So, it's
encouraging to see that their are students and parents who, at some gut
level, don't want to be judged by certain kinds of tests.  Perhaps the
revolution will spread.
 
The CCCC Assessment Committee is in the process of setting up a
state-by-state sort of a watchdog group: a volunteer (or volunteers) would
agree to respond to public issues focued on testing writing as they appear in
state legislatures or in local newspapers in the name of our group, stressing
whatever seems relevant to the issue.  We plan to have a website where these
issues would be discussed and feedback and suggestions could be given in
particular instances (ala Dennis Baron's request for feedback which led to
the eventual publication of his piece in response to the Ebonics uproar).
 The public does not understand all this except in the terms ETS has put
forth.  We need to be more vocal, and our committee thinks response is more
effective when it comes from local people rather than from national,
seemingly removed, group.
 
We haven't yet gotten final approval from the Executive Board of CCCC, but if
there are those on the list who are interested in joining in on this project,
please let Kathi Yancey know as she is formulating our list.
 
Which brings me to the question which Louise's posting posed for me: should
their be some response to the Michigan piece from us and if so, what should
be the nature of that response.  I haven't seen the article, but I can
recover it from our library.
 
Pat Belanoff
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Pat,
     Right at the moment, we have a committee working on typical program
outcomes for general, CMC, and collaborative composition environments to
facilitate defining first-year composition, so that legislatures don't
feel compelled to do it in our absence.  My understanding of the issue
from my own state delegates is not that we have have a pool of expertise
waiting to be tapped, but rather, we are a group with abstract interests
and no discipline who would rather argue about how many angels would fit
on the head of a pin than trouble ourselves with whether the public
comprehends how romantically we perceive our own ends.  In other words,
some don't really trust us to rise above our own self-interests enough to
tap us as watchdogs. I don't think some in our group understand this. Then
again, from what you are implying, some do.
     My concern is that we don't neuter ourselves by waving two opposite
flags at the same time--that we don't appear to debunking program
definition at the same time we are defining it.  That would make all of
us look like royal fools, perhaps most especially since institutions that
already do composition testing are members of both CCCC and WPA.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
 
-------------------------------------------------------------------------
> On Sun, 30 Mar 1997, Pat Belanoff wrote:
>
> The CCCC Assessment Committee is in the process of setting up a
> state-by-state sort of a watchdog group: a volunteer (or volunteers)
> would agree to respond to public issues focued on testing writing as
> they appear in state legislatures or in local newspapers in the name of
> our group, stressing whatever seems relevant to the issue.  We plan to
> have a website where these issues would be discussed and feedback and
> suggestions could be given in particular instances (ala Dennis Baron's
> request for feedback which led to the eventual publication of his piece
> in response to the Ebonics uproar).  The public does not understand all
> this except in the terms ETS has put forth.  We need to be more vocal,
> and our committee thinks response is more effective when it comes from
> local people rather than from national, seemingly removed, group....
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I read the Wall Street Journal article on the Birmingham Test Revolt, and I
swear there was some point late in the article when the author had writing and
penmanship confused. And I think penmanship was the version of writing
identified as a skill not much taught in the schools. I was reading someone
else's WSJ on the fly at the Bagel place, so I don't have a copy handy. Can
anyone verify my suspicion? God forbid!
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Irv Peckham wrote:
 
>to wit, what david said: teach students how to use a handbook.
 
Well, as long as I'm in obnoxious mode, what strong evidence do we have that
this is a successful strategy for most of our students?  I've been polling
students every chance I get on this, and only a very small, very
specifically defined group of students actually keep and use handbooks - and
they are the ones who also do the best without them.  I've tested the
effects of handbook reading and found some handbooks (the authoritarian "do
this; don't do that" variety) to hinder a functional understanding of
language, at least in the short term.  Given how little of our knowledge
current curricula permit us to develop in our students, we have to be
incredibly judicious about what we choose to highlight, looking after the
"butterfly effect" in this complex transaction.  If handbooks prepare one
student to meet the queen but 24 to decide they'll never be able to write,
handbooks are a disaster.  Do we know how this plays out in large-scale
actual practice?
=========================================================================
Date:         Sun, 30 Mar 1997 10:55:17 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: testing and writing
In-Reply-To:  note of 03/30/97 07:25
 
This discussion reminds me that an "outcomes" group met at 4cs. I had a
conflict that did not allow me to attend, but I would like to know what went
on. I have said before that I think we ought to be able be a little more
explicit about what a high school grad should be able to do with writing or
about what a student who has completed our FYC courses should be able to do
with writing. We ain't never gonna be able to test nothin' until we figure out
what we're trying to do. I would assume that some goal is implicit in the
Michigan test, and I would also guess that the goal has not been articulated
explicitly anywhere so that we can determine if it is reasonable. I am
especially interested in the theoretical framework we bring to bear on the
problem of definition.
 
In a slightly different vein, I have started and discarded several entries on
privatized education. I like to know what people think about this. I want to
start with one distinction: between private and privatized education. In
private education, I pay a private education provider (like Cranbrook or
Andover) directly to educate my kid. In privatized education, the state takes
our tax money and hires a private education provider to educate our kids. I
think this is a significant difference, but that's about as far as I have
gotten. My gut says privatized education is bad news.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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For what it's worth, I observed another instructor the other day
as he worked hard to help his students use MLA citation form.  He
and they together read some rules (how to cite someone if you
used her name in the sentence; multiple authors; multiple texts
by the same author, etc.)--about half a dozen in all.  Then he
handed out a worksheet and asked them to work in pairs, looking
for errors in the worksheet sentences, based on the rules
they'd just "learned."
 
It was not a happy scene.  The students were confused on what
the point was and what to do; the exercise was completely unrelated
to anything they were writing;  the exercises were sentences
decontextualized from any "text" and so on.
 
My feeling is that students will only learn how to handle
things like citations (and general mechanical problems, too)
within the context of their own real writing, when they have
something to cite themselves; then they can go to some
examples and some rules and find out the answer, copy the
example, and so on.
 
Heck, that's what we do, too (has anyone memorized how to
cite info from the www, for instance?).  Knowing where to
look and how to find things helps; learning rules isolated
from any real rhetorical writing situation isn't useful.
 
Hey--what in the heck are _we_ doing on e-mail when it's
a beautiful easter morning?  Go find some eggs!
 
Best,
 
 
Greg
 
/--------------------------------------------------------\
|  Greg Glau                                             |
|  Coordinator of Basic Writing Programs in Composition  |
|  Department of English       Arizona State University  |
|  Tempe, AZ 85287-0302          office: (602) 965-3898  |
|  gglau@asu.edu                 FAX:    (602) 965-3451  |
\--------------------------------------------------------/
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That's a tough question, Keith. In years of looking around, my general
impression is that most kids undergo generally awful instruction in writing
all though the educational system, k-16. By awful, I mean just about
everything that can be encompassed under that term: ill-conceived curriculum,
uneven curriculum, no curriculum, no theory, untrained teachers, overworked
teachers, bad teachers. You name it, and remember--I'm talking k-16. Most kids
are lucky if they get one or two good years of language instruction. Public or
private. The handbook--in scheme I was presenting--is at the far end of
the process or maybe somewhere in the range of developing linguistic
understanding. But it seems to be triumphant at all levels--right from the
beginning. I was going to say that as a profession we have been trying to turn
this around for 25 years, but that may be an overstatement of our own unanimit
y--given the sales records of different kinds of textbooks. Well, I'll stop
this line of thought until I can come at it more positively. Pretty gloomy
stuff for a beautiful Easter morning.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Greg, I found eggs mexicana at Tortilla Flats this morning, with a side of
beans and cheese, a flour tortilla, and some salsa. All we needed was some
bunny meat and a marshmallow chicken.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I agree, the best way to teach the citation is within the context of
students' own writing.  However, I HAVE to add that, YES, I have
memorized how to cite Web sources! :)
 
Shameless plug -->  http://www.cas.usf.edu/english/walker/mla.html and
http://www.cas.usf.edu/english/walker/apa.html
 
 
On Sun, 30 Mar 1997, Gregory R. Glau wrote:
 
> For what it's worth, I observed another instructor the other day
> as he worked hard to help his students use MLA citation form.  He
> and they together read some rules (how to cite someone if you
> used her name in the sentence; multiple authors; multiple texts
> by the same author, etc.)--about half a dozen in all.  Then he
> handed out a worksheet and asked them to work in pairs, looking
> for errors in the worksheet sentences, based on the rules
> they'd just "learned."
>
> It was not a happy scene.  The students were confused on what
> the point was and what to do; the exercise was completely unrelated
> to anything they were writing;  the exercises were sentences
> decontextualized from any "text" and so on.
>
> My feeling is that students will only learn how to handle
> things like citations (and general mechanical problems, too)
> within the context of their own real writing, when they have
> something to cite themselves; then they can go to some
> examples and some rules and find out the answer, copy the
> example, and so on.
>
> Heck, that's what we do, too (has anyone memorized how to
> cite info from the www, for instance?).  Knowing where to
> look and how to find things helps; learning rules isolated
> from any real rhetorical writing situation isn't useful.
>
> Hey--what in the heck are _we_ doing on e-mail when it's
> a beautiful easter morning?  Go find some eggs!
>
> Best,
>
>
> Greg
>
> /--------------------------------------------------------\
> |  Greg Glau                                             |
> |  Coordinator of Basic Writing Programs in Composition  |
> |  Department of English       Arizona State University  |
> |  Tempe, AZ 85287-0302          office: (602) 965-3898  |
> |  gglau@asu.edu                 FAX:    (602) 965-3451  |
> \--------------------------------------------------------/
>
 
******************************************************************************
Janice R. Walker, Dept. of English         Email jwalker@chuma.cas.usf.edu
University of South Florida                Tampa, FL  (813) 974-2421
            http://www.cas.usf.edu/english/walker/janice.html
 "THE TROUBLE WITH THE RAT RACE IS THAT EVEN IF YOU WIN, YOU'RE STILL A RAT."
                                                --Lily Tomlin
******************************************************************************
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Keith,
 
I'd really appreciate it if you could post a bibliography of this research.
 
Alan Bailin
 
 My
>reading tends to indicate that this is a goal we just can't reach by aiming
>directly at it and "teaching to the test," no matter how prevalent may be
>passionate testimony from teachers who think they have done it.  Indeed,
>I've even seen limited research suggesting that in classes where the only
>variable is whether grammar is mentioned at all, students in the non-grammar
>classes do better - even at grammar.  Have I missed something?
>
>Keith Rhodes
>Northwest Missouri State University
>
>
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On Sun, 30 Mar 1997, Janice Walker (ENG) wrote:
 
> I agree, the best way to teach the citation is within the context of
> students' own writing.  However, I HAVE to add that, YES, I have
> memorized how to cite Web sources! :)
>
> Shameless plug -->  http://www.cas.usf.edu/english/walker/mla.html and
> http://www.cas.usf.edu/english/walker/apa.html
>
Janice,
 
way to go!  But for an old guy like me, if I remembered _all_
of that, there'd be no room left in my mind for anything else!
 
Greg
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> On Sun, 30 Mar 1997, David E. Schwalm wrote:
>
> This discussion reminds me that an "outcomes" group met at 4cs. I had a
> conflict that did not allow me to attend, but I would like to know what
> went on....
-------------------------------------------------------------------------
David,
      The 7 attachments below are not a punishment for asking the
question, but are the proceeding from the seven workgroups that functioned
within the confines of CCCC Forum L.17 (First-Year Composition Outcomes).
Attachment 8 includes overview comments from Kathi Yancey who co-chaired
the forum with Bill Condon and Irv Peckham.  All is taken from the
'Outcomes' listserve that Barry Maid set up for the forum as a workspace.
 
------------------------------[Attachment 1]------------------------------
 
* From: keith rhodes <krhodes@acad.nwmissouri.edu>
 
DISCUSSION GUIDE/RECORDER: Keith Rhodes, Northwest Missouri State University
 
INTERESTS: Baseline outcomes: what are we getting now? (related to TQM
           pressures and ethnographic study interests)
 
SUMMARY RESULTS:
 
Entry Expectations
 
Processes
- write one draft to order, often right before due dates
- follow or pretend to follow process sequences when they are part of the
  assignment
 
Texts
- five-paragraph essays, usually without genuine hypotheses
- stream of personal consciousness
- idiosyncratic assortments of creative and process writings
 
Knowledges (from student viewpoint; no consent implied)
- the assessment of writing is highly subjective, and the best writing
  tactic (though it is not highly reliable) is to find out what the
  teachers want and give it to them as directly as possible
- grammar, though highly unavailable to learning efforts, is the most
  valuable aspect of writing
 
Understandings (from student viewpoint; no consent implied)
- the highest value in their education is efficiency: the best tactic is
  that which earns the highest grade with the least effort
- written language is an opaque surface, read and "gotten" according to how
  "smart" one accidentally happens to be (or how fully one has been let in
  on all the secret "hidden meanings")
 
Exit Outcomes
 
Processes
- ability to use writing processes effectively to improve papers when those
  processes are built into assignments
- better socialization into the ability to work on making meaning in writing
  with the help of others
- effective use of student networks and drop/add to scope out teachers and
  select a class that permits them to get through the course with the
  highest efficiency
- rough ability to read for analysis, synthesis, and summary
- very rough ability to write analyses, syntheses, and summaries
- greater confidence as writers within a wider range of genres
- on average, ability to write with better argumentative structure, though
  the range of resulting ability varies wildly
- on average, ability to write with greater correctness and style, though
  the range of resulting ability varies wildly
 
Texts
- essays that complicate the use of five-paragraph structure
- researched argumentative essays using MLA style, albeit with
  characteristic weakness in incorporating analysis, synthesis and summary
- a wide range of process writings - free-writing, invention heuristics,
  journals, reflections, etc.
- (either limited discussion limited the responses here or the limited
  number of possible responses limited discussion)
 
Knowledges (from student viewpoint; no consent implied)
- that the assessment of writing is highly subjective, and that the best
  writing tactic - though it is only moderately reliable - is to find out
  which teachers want what students think they do best
- grammar, though highly unavailable to learning efforts, is the most
  valuable aspect of writing outside of first year composition classes
- process writings, though their effective use is highly unavailable to
  learning efforts, are valued highly by first year composition teachers
- reading well is trickier but more possible than they had thought, and the
  techniques of analysis, synthesis, and summary offer real advantages
 
Understandings (from student viewpoint; no consent implied)
- assignments that assist students with using better processes do produce
  better writings, even if there is no point using better processes for
  assignments that do not have such assistance built into them
- the implicit invitation to join the discourse community of the most
  exploited and financially under-achieving people on campus is not
  attractive, especially given that there seems to be more than enough
  competition for the privilege of suffering this particular form of
  masochism
- there is no external control on the subjectivity of composition teachers
  when it comes to grades, other than whatever rhetorical pressure
  students can bring to bear on them
- cooperative work on writings is worth the surrender of a bit of the
  individualistic resistance to seemingly "inefficient" group-work methods
 
DISCUSSION
 
Though small, this group represented a wide and well-distributed range of
institution types with divergent student populations.  Three interesting
general points shape particular results.  First, both within and across
institutions, features of inscriptive skill at all levels - e.g., usage,
structure, or generic flexibility - varied too widely to be generalized or
productively averaged, even while improvement in those areas tended to be
consistent among students who finished the first-year sequences.  Second,
while a certain degree of that improvement tended to result from mere
sorting-by-failure, the main sorting dynamic seemed to be students'
willingness to engage the socialization aspects of the class productively.
Third, we found ourselves highly sensitized by this discussion to notice how
ambitious the desires of other groups appeared to be, and how extensively
(and possibly narrowly) those desires sought to replicate the conventions of
our own community of discourse.
 
Perhaps the one further outcome that appeared to be the most possible and
useful next step was leading students to value recursive writing and reading
intrinsically, and not just because we value it or because some assignment
builds it in.  Conceivably, if students can learn to build processes into
assignments on their own, they will be more successful writers and will keep
their writing skills more fresh throughout their college careers.
 
RECORDER'S REFLECTION ON THE PROCESS
The distorted mirror-image here of the composition teacher as an exploited
masochist (and potential sadist, then) with incomprehensible demands and
capricious power to reward or punish is one outcome I definitely want to
change.  Good outcomes statements should assist us in all aspects of that
transformation.  Such statements probably need to build out of the
credibility we gain from teaching useful analytic reading strategies.
 
Keith Rhodes, Northwest Missouri State University
 
------------------------------[Attachment 2]------------------------------
 
* From: Irv Peckham <peckham@cwis.unomaha.edu>
 
For better or worse, here are my notes:
 
Group:  Condon & Peckham: I wish I had gotten everyone's names.
 
Outcomes-all set as outcomes for a firstyear program, regardless of the
number of semesters in the program.
 
Genre Knowledge
 
Students should know that different genres are appropriate to different
kinds of rhetorical situations; they should have some sense of what genres
are.
 
In argumentative genres:  Students should should be able to assert and
defend an argument that fits the rhetorical situation giving rise to the
text.
 
[The level of generalization in this outcome invites more outcomes at this
level for argumentative genres and for other supra-genres.]
 
Research
 
Students should be able to locate, analyze, and evaluate appropriate
information that will help them fulfill the needs of the particular
writing task.  These sources will be both primary (interviews, surveys,
observations) and secondary (library, newspapers, internet, web).
 
Students should be able to integrate the information with appropriate
logic and style into their texts.
 
Process
 
Students should be able to control different writing processes that are
appropriate to the writing tasks.
 
Conventions
 
Students should be able to use discourse conventions appropriate to the
genre, audience, and purpose of the text (this is really . . . conventions
that fit the exigence of the rhetorical situation).
 
Postmodern considerations
 
Students should understand the social and political implications of
writing in a literate culture.
-----------------
Irvin Peckham
University of Nebraska at Omaha
 
--------------------------------[Attachment 3]---------------------------
 
* From: Edward White <ewhite@wiley.csusb.edu>
 
Report from the outcomes workshop: the table considering whether even the
best of all possible outcomes statements would do more harm than good or
more good than harm.
 
Our table made a list of pluses and minuses, which seemed to balance out
pretty well, though I still think the pluses have the better arguments.
At the end of the table discussion, which was heated and very
intelligent, we took a vote and split 4/4.  I suspect that what we did
would pretty well reflect the profession as a whole.  --Ed White
 
Minuses: To support the argument that even the best conceived outcomes
statement will be damaging.
 
        1.  Since effective development of program goals must be
        site-based, with substantial participation and involvement by those
        in the program, and substantial faculty development, no "outsiders"
        can propose useful outcomes.  Any such statement will be perceived
        as outside interference with the writing program and encounter major
        faculty resistance.
        2.  The very concept of outcomes is product-based and
        contradictory to a process-oriented writing program.  It would be very
        difficult to include an understanding of the writing process or
        development of thinking processes as outcomes.
        3.  Outcomes statements, particularly national ones, tend to be
        fixed and rigid, difficult to revise as needed, easily reduced to
        superficial matters, and easily misused for program assessment.
        Reductionist trustees or legislators may misuse such a document to
        reduce funding or to make funding contingent on surface features of
        writing.
        4.  Outcomes statements, however carefully phrased, will have
        curricular implications and are likely to privilege one kind of
        curricular design and some kinds of assessments.   It will be difficult
        to give writing programs space to experiment inside the constraints and
        very difficult to measure the transfer of writing program outcomes to
        other academic programs.
 
Pluses: To support the argument that a well-conceived outcomes statement
will help the teaching and learning of writing at the college level.
 
        1.  A national and profession outcomes statement will help campus
        programs by making clear what can and ought to be expected of students
        completing first-year (or presumably other) composition courses. It
        will not dictate HOW to teach or WHAT to teach but rather what
        students should be able to do after the course of study.  Such a
        document is a much needed professional statement of responsibilty.
        2.  A good outcomes statement will let teachers of second term
        composition or of writing intensive courses know what they should and
        what they should not expect of the students they are receiving.
        3.  While the outcomes statement will not dictate curriculum or
        pedagogy, it will give a baseline for student performance of various
        tasks at different levels and thus give the course much needed
        coherence.  Any good statement will of course include appropriate
        process outcomes, as well as outcomes related to reading and thinking
        abilities.
        4.  A good outcomes statement will keep others from defining our
        course outcomes, as is now the case, and allow us to do so ourselves.
        The statement will be a strong defense against the reduction of
        composition to superficial matters that now prevails outside of the
        writing program.
                                        --Ed White, March 16, 1997
 
-------------------------------[Attachment 4]------------------------------
 
* From: MALENCZYKR@ECSUC.CTSTATEU.EDU (Rita Malenczyk)
 
I neglected to write down names of group members too, which is unfortunate
since we had really good people, any of whom should feel free to correct me
if I've misremembered/miswritten anything.  Here's our list:
 
GENERAL OVERVIEW:  The first-year comp course (we decided) is, in the words
of Bobbie Silk, "the critical point of transition between receiving
knowledge and making knowledge," in which we transmit not only academic but
also attitudinal values about writing--e.g., the idea that writing is
something students ought to continue doing throughout their lives.
 
Outcomes:
 
1) Academic writing: students should acquire the ability to treat the same
   data in multiple formats (e.g., audience, genre, length), and to
   recognize differences in discourses and move appropriately among those
   discourses
 
2) Students should acquire confidence in their ability to control features
   of their writing, willingness to do what's necessary to carry out a
   writing assignment or task, and understanding of writing as a lifetime
   practice
 
3) Students should come to an understanding of the different kinds of work
   that writing can do
 
4) Students should come to an understanding of their own writing processes
   and begin to develop the ability to adapt those processes to
   particular situations
 
5) Students should develop the ability to comment on/annotate texts, both
   those of their colleagues (for peer review) and those of published
   authors
 
6)  Collaborative writing: students should learn to balance the ability to
    rely on others with the responsibility of doing their own part.
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
 
------------------------------[Attachment 5]-------------------------------
 
* From: Chet Pryor <cpryor@DGS.dgsys.com>
 
DISCUSSION GUIDES: Roni Keane, St. Peters' College and
                   Chet Pryor, Montgomery College, Germantown Campus
                   (Recorder: Chet Pryor)
 
Like most others, we didn't take attendance.
 
We were a small group, but we also had neat, thoughtful people--half of
whom are presently involved in FYC outcomes-based testing--the University
of Alaska and Montgomery College actively with Texas Wesleyan University
and Essex Community College in the contemplative stages. Since we have
barriers in place that prevent composition students from going forward,
lest they shred their tires, we had something in common--expectations of
what knowledges students would need to smoothly transverse the barrier
exam and an institutionally-conceived rubric that, when used, allowed us
to ascertain if our expectations have been met by student performance.
Our list may seem like 'vin ordinaire' compared to some of the vintages
reviewed today, but let's pop the cork and let the bottle breathe anyway:
 
* Students must know how to introduce coherently.  Students must
  understand the function of introduction, be it as an abstract of a
  paper's content, an anecdotal device for capturing audience interest, a
  deductive device leading to a specific point of inquiry, or an inductive
  device opening a field of investigation.  If such an introduction leads
  to an explicit statement of thesis, all the better.
 
* Students must recognize and write to an audience.  Such recognition may
  or may not affect the surface of the paper but should be a conscious
  part of whether the composing process leads to post-and-beam, joist-and-
  rail or other methods of text architecture.
 
* Students should be able to state the purpose for which they are writing.
  Such a statement may be either explicit or inferred, may rally the
  audience or simply let them know they haven't been forgotten, but
  it should be consciously incorporated into text.
 
* Students should maintain a specific voice throughout text.  The voice
  should not shift mid-text and should never be second person if you can
  help it.
 
* Students should maintain a tone, a level of formality, and an attitude
  toward their audience.   This is to say the reader should be able to
  tell if the writer has an attitude, and the writer should have control
  over the same.
 
* Students should maintain standard conventions of written English, but
  recognize tone and voice for a specific discourse community, whoever
  they be.
 
* Students should understand the function of documentation, regardless of
  type, and apply it as required.  They should also understand that styles
  should not be mixed.
  _______________________________
  Chet Pryor
  Professor & Testing Coordinator
  Department of English
  Montgomery College, Germantown Campus
  Montgomery County, Maryland
 
-------------------------------[Attachment 6]-----------------------------
 
* From: Betty Shiffman <bshiffman@uky.campus.mci.net>
 
Mark Wiley and I shared this group, and I frantically took notes, trying not
to do too much editorializing, but trying to restate things to make sure we
were in agreement.  Here's the outcome of our discussion on outcomes:
 
*       Students need to have an understanding of the power of language, its
        use as a tool
 
*       Students ought be "rhetorically aware" --that is, recognize the
        contextuality of language, the need to adapt for situation,
        audience, purpose,
 
*       Students should be able to use a wide range of sources to conduct
        inquiry, gathering and synthesizing information, and be able to
        share the results in written form
 
*       Students should be aware of the process of writing, accepting that
        it may take multiple drafts to find a successful text
 
*       Students should experience the collaborative and social nature of
        writing
 
*       Students should be able to critique their own and others' work
 
*       Students should be able to carry out a sustained critical analysis
        (this last one sort of trails away with another note about "thesis"
        and came just as time was being called)
 
I see a remarkable amount of agreement among our groups.  We may word things
slightly differently, but we are pointing in the same general areas.
Writing based on rhetorical theory seems to be primary.  Likewise with
collaboration and negotiating of language.  And carrying out investigations.
While this doesn't surprise me, I think it can be an important platform for
people in those institutions that seem to think we exist just to make sure
students can complete a paper free of spelling, usage, grammar, and
punctuation errors.
 
------------------------------[Attachment 7]--------------------------------
 
* From: NANCY PETERSON <n.peters@morehead-st.edu>
 
DISCUSSION GUIDE/RECORDER: Nancy Peterson, Morehead State University
 
INTERESTS:  non-traditional students, first-generation college students
 
PARTICIPANTS:  Like other groups, I didn't write down names, though I
remember all their faces and a few names--sorry.
 
SUMMARY RESULTS:
We basically worked towards a list of things we'd like students to be
able to do when they finish FYC, though we identified some tension
between what WE might want and what we know our institutions want.  What
we ended up with overall was one descriptive category that seemed to
subsume all the other pressing issues.
 
That is, RHETORICAL EFFECTIVENESS/AWARENESS (this encompasses usage/language
control issues, the ability to summarize, analyze, synthesize, and
evaluate ideas IN WRITING to fit various contexts for different audiences
and purposes, the ability to ask questions and to put a frame on one's
world in the context of a larger community)
 
We didn't really focus much on the processes of writing or the goals of
group work, mostly because we ran out of time.  I will say, however,
that every one of us feels tremendously responsible for and concerned
about our student clientele:  underprepared, often economically
disadvantaged, with few to none role models about what it means to be
'college educated.'  I hope I'm accurately capturing the group sentiment
when I state that many of us are concerned about what will happen to
students like ours (underprepared, non-traditional, etc.) if assessment
criteria are too narrow or end up exclusively tied to gatekeeping.
 
Nancy Peterson
Morehead State University
Morehead, KY
------------------------------[Attachment 8]--------------------------------
 
* From: Kathleen Yancey <FEN00KBY@unccvm.uncc.edu>
 
**Finally:
 
Outcomes: An Impressionistic Overview
 
I. Some Reporting of Points Made in Different Groups
 
     *writing is only part of what we do: reading needs to be
          accounted for as well
 
     *students need to become comfortable with writing
 
     *students need to work with sources
 
     *it is very difficult to get faculty consensus on first-year
          composition
 
     *it isn't enough to use phrases like "the process approach to
          writing": we have to define them
 
     *outcomes could be used to help faculty in other disciplines
          understand what we do, and to provide the vocabulary of
          the course
 
     *how/do grades fit with outcomes?
 
     *students expect writing to be efficient, so an outcome will
          need to deal with that
 
     *in the outcomes, writing should be conceptualized as an
          intellectual activity, as the chance to pursue
          scholarship and truth
 
 
II. Some Interpretations/Implications of Outcomes
 
     *outcomes can be used to define the course as much as to
          define what we expect from students
 
     *the need to anticipate what students bring with them when
          they walk in the door and build on that: outcomes are
          situated, in other ways, in multiple contexts
 
     *given outcomes, who will teach writing?
 
     *how can we educate faculty?
 
     *how can we prevent legislatures from writing outcomes that
          are not applicable to all institutions?
 
     *outcomes could provide a starting place to inquire into what
          it is that we do with our students and how well we do it^Z
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> On Sun, 30 Mar 1997, David E. Schwalm wrote:
>
> I read the Wall Street Journal article on the Birmingham Test Revolt,
> and I swear there was some point late in the article when the author had
> writing and penmanship confused. And I think penmanship was the version
> of writing identified as a skill not much taught in the schools. I was
> reading someone else's WSJ on the fly at the Bagel place, so I don't
> have a copy handy. Can anyone verify my suspicion? God forbid!
-----------------------------------------------------------------------------
David,
       I read the article Friday while my car was on a lift at
Montgomery-Wards'.  I was caught by the statement, "Michigan's test was
particularly tricky because of its heavy demand on writing, a skill most
schools don't teach any more."  That would certainly explain low scores;
it was a test of the schools, not of the students, but the students were
the ones made to pay for it.  Also, according to the article, the test was
graded out-of-state, probably by a 'fulfillment' company with no
professional expertise in testing and using a set of rubrics that no one
has ever seen.  So many things are wrong here, according to the article,
that critics of the test really have material for a gold-lined, civil
suit.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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David,
       I'd better add to my previous post that the First Year Composition
Outcomes group is not done with its work.  We will sponsor a roundtable at
the WPA Summer Conference to soundboard a working document on FYC program
outcomes, and we already have a proposal out for a Workshop at the '98
4Cs.  So we're not yet ready to start taking on state legislatures or
state departments of education hungry for GenEd program definitions.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
 
-------------------------------------------------------------------------
> On Sun, 30 Mar 1997, David E. Schwalm wrote:
>
> This discussion reminds me that an "outcomes" group met at 4cs. I had a
> conflict that did not allow me to attend, but I would like to know what
> went on. I have said before that I think we ought to be able be a little
> more explicit about what a high school grad should be able to do with
> writing or about what a student who has completed our FYC courses should
> be able to do with writing. We ain't never gonna be able to test nothin'
> until we figure out what we're trying to do. I would assume that some
> goal is implicit in the Michigan test, and I would also guess that the
> goal has not been articulated explicitly anywhere so that we can
> determine if it is reasonable. I am especially interested in the
> theoretical framework we bring to bear on the problem of definition.
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Thanks to Chet for posting the notes from the discussions of outcomes. It
makes me really sorry I missed the session, but I am delighted to see the
discussion proceed. I'd be especially interested in seeing if we can produce
something more like a pamphlet than the huge NCTE doc on standards. It might
even include--as the notes from the 4Cs meeting do--some discussion of why it
is difficult to agree on national standards. This should be a fruitful
discussion.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Hello everyone,
 
A long shot:  would there happen to be a source for data on the
approximate percentage of writing programs currently housed within English
departments?
 
Further, are there any accounts of how English departments are affected
when writing programs separate?
 
Thanks,
Tim
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Keith:
No hard evidence.  Like David, I just like them.  Along with teaching
students how to use them, I include a lot of discussion on what they are.
Basically, I extract problmatic sentences from all my students on any
writing assignment, put them together (anonymously) on a page or two, and
work through what might be wrong with them (depending on context) while
having students look in handbooks for those explanations so they can get
at them later.  I'm relying on teacher/writer intuition here.
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Keith,
 
I suggest you read some of Martha Kolln's work, especially _Rhetorical
Grammar_, both to see how grammar might be usefully incorporated into a
writing course and also to catch a glimpse of Hillocks's dubious
conclusions.  The problem, as Martha Kolln says eloquently, is that how one
judges the usefulness of grammar instruction depends heavily on what you
define as grammar instruction in the first place.  Hillocks's conclusions,
from this perspective, are not unassailable.
 
Lowell Frye
 
>David Schwalm wrote:
>
>>I want students to be able to do as much with language as possible. That
>>includes avoiding comma splices (a stand-in for niceities of usage) and using
>>them, depending upon what is appropriate. The issue is choice, and those who
>>don't know the "narrowest" view of writing conventions cannot choose to
>>observe them and may not know when they are not observing them.
>[snip]
>>The people most confortable in the world are those
>>whose experience has been enhanced by reading Miss Manners or Emily Post from
>>cover to cover and know how to behave in any situation. The fact that a
>>convention is silly, illogical, snobbish, or whatever doesn't make it any less
>>a convention. We will not make them go away by not teaching them. We will
>>hobble our students.
>
>David, this all sounds good by itself; yet in light of the Hillocks results
>from various methods of writing instruction I am quite sure that this line
>of argument is mostly processed into methods of instruction that achieve the
>contrary of these goals.  I've tried to be an avid seeker of any and all
>scholarship that might indicate that methods of teaching the conventions
>have been found that do more good than harm.  I use what seems reliable.  I
>promote sentence-combining work in our Writing Center lab sessions for
>developmental writers, for instance.  I will confer at length with students
>interested in one-on-one instruction in style.  Mostly, though, I find
>arguments that convention teaching ought to be possible (and even proposals
>of means) without proof of results.  If we want these results, then, what
>methods of achieving them have proven effective in thorough studies?  My
>reading tends to indicate that this is a goal we just can't reach by aiming
>directly at it and "teaching to the test," no matter how prevalent may be
>passionate testimony from teachers who think they have done it.  Indeed,
>I've even seen limited research suggesting that in classes where the only
>variable is whether grammar is mentioned at all, students in the non-grammar
>classes do better - even at grammar.  Have I missed something?
>
>Meanwhile, as a follow-up on my apparently obscure sub-theme, I do not see
>the comma splice as merely representative of other usage issues.  I propose
>that the term designates a uniquely misguided bit of purportedly corrective
>discourse and contributes to unnecessary confusion about how language works.
>I wouldn't rail nearly so strongly against displeasure with the poorly
>chosen "period-comma."
>
>Keith Rhodes
>Northwest Missouri State University
 
Lowell T. Frye
Associate Professor of Rhetoric & Humanities
Hampden-Sydney College
Hampden-Sydney, VA   23943
lowellf@tiger.hsc.edu
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On Mon, 31 Mar 1997, Lowell Frye wrote:
 
> I suggest you read some of Martha Kolln's work, especially _Rhetorical
> Grammar_, both to see how grammar might be usefully incorporated into a
> writing course and also to catch a glimpse of Hillocks's dubious
> conclusions.  The problem, as Martha Kolln says eloquently, is that how one
> judges the usefulness of grammar instruction depends heavily on what you
> define as grammar instruction in the first place.  Hillocks's conclusions,
> from this perspective, are not unassailable.
 
If memory serves, Kolln was arguing more with Brannon than Hillocks.  And,
as others have pointed out, Kolln's arguments undermines her own
conclusions.
 
That is, *her* conclusions are not unassailable for the same reasons she
points out about others.  (After all, *no* conclusions are unassailable,
especially when it comes to research in education.)
 
The fact is that there are no really great studies that prove that grammar
instruction (other than sentence embedding) of groups of students actually
improves the use of grammar in the papers that the students write.  There
are no great studies that prove that formal grammar instruction does
active harm.
 
Obviously, not all grammar instruction is formal grammar instruction, and
it's quite possible to talk about usage issues in productive ways with
students.  It seems to me a failure of imagination to think that we have
to choose between lecturing students about usage and not touching the
topic at all.
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Hear, hear, Trish.  Your comments below seem right on the mark!
 
>Obviously, not all grammar instruction is formal grammar instruction, and
>it's quite possible to talk about usage issues in productive ways with
>students.  It seems to me a failure of imagination to think that we have
>to choose between lecturing students about usage and not touching the
>topic at all.
 
 
 
Lowell T. Frye
Associate Professor of Rhetoric & Humanities
Hampden-Sydney College
Hampden-Sydney, VA   23943
lowellf@tiger.hsc.edu
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I'd like to hear from anyone who knows of literature dealing with the use of the Holocaust
as a topic in an undergraduate writing course.  Articles?  Texts?  Web sites?  Experiences?
 
This is really a message from Jan Haswell, who is having a tremendously positive
experience with a class of second-semester students, who are researching and writing about
the Holocaust, using materials that have come to light in the last few years.
 
You can respond to me or to her--if the second, just substitute a j for the r in my e-mail
address.
 
Rich Haswell
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If I'm not mistaken, Tony O'Keefe at Bellarmine College in
Louisville, KY, has worked with some holocaust literature.  I don't
know his email address.  Perhaps some University of Louisville folks
out there might have it?
*************************************************************
Lauren Sewell                     Phone: 423-785-2139
Dept. of English                  Fax: 423-785-2282
University of TN at Chattanooga   email:  lsewell@cecasun.utc.edu
615 McCallie Ave.
Chattanooga, TN  37403
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My favorite article on teaching grammar is one we have alluded to frequently
on this list: Hartwell's "Grammar,Grammars, and the Teaching of Grammar." In
that article, he attempts to make the logical case (as opposed to the
experimental one) that direct teaching of grammar probably does not work very
well. We don't know enough about English grammar, and it is almost impossible
to use the rules we do know in composing. Grammar as she is taught, he argues,
is COIK--comprehensible only if known (comprehensible is not the right word
but something like)--a view that seems experientially correct to me. I
understood the rather dramatically reductive generalizations of my high school
grammar lessons because I could already do "correctly" the stuff they were
describing. This is why I lean toward the "handbooks, but handbooks last"
position. Our students should learn to do language by writing and reading and
talking and listening and then begin to acquire some labels for what they do
etc. etc. Our real conceptual problem here is that we get caught between
thinking about what to do in a course and what should be going on in a K-16
curriculum. This is probably a gross simplification but because there seems to
be such chaos in the curriculum, every course tries to cover the whole
developmental spectrum, from personal writing to research based argument. And
we do this because we seem to think--correctly or not--that at every level
students are developmentally behind where they should be. In the end, the
curriculum is always a "review" of stuff students never learned in the first
place--always catching up but never starting.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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It seems to me that one of the reasons grammar instruction, both formal and
informal, frequently fails is that students do not have a conceptual
understanding of sentence structure.  Without this framework, the
prescriptive "rules" are difficult, if not impossible, to apply.
 
Alan Bailin
 
At 07:54 31/03/97 -0600, you wrote:
>On Mon, 31 Mar 1997, Lowell Frye wrote:
>
>> I suggest you read some of Martha Kolln's work, especially _Rhetorical
>> Grammar_, both to see how grammar might be usefully incorporated into a
>> writing course and also to catch a glimpse of Hillocks's dubious
>> conclusions.  The problem, as Martha Kolln says eloquently, is that how one
>> judges the usefulness of grammar instruction depends heavily on what you
>> define as grammar instruction in the first place.  Hillocks's conclusions,
>> from this perspective, are not unassailable.
>
>If memory serves, Kolln was arguing more with Brannon than Hillocks.  And,
>as others have pointed out, Kolln's arguments undermines her own
>conclusions.
>
>That is, *her* conclusions are not unassailable for the same reasons she
>points out about others.  (After all, *no* conclusions are unassailable,
>especially when it comes to research in education.)
>
>The fact is that there are no really great studies that prove that grammar
>instruction (other than sentence embedding) of groups of students actually
>improves the use of grammar in the papers that the students write.  There
>are no great studies that prove that formal grammar instruction does
>active harm.
>
>Obviously, not all grammar instruction is formal grammar instruction, and
>it's quite possible to talk about usage issues in productive ways with
>students.  It seems to me a failure of imagination to think that we have
>to choose between lecturing students about usage and not touching the
>topic at all.
>
>
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Thumbing through our college catalog, I found the following:
 
        ENGLISH 217 LITERATURE OF THE HOLOCAUST: Examines the experience
        of the Holocaust through poetry, drama, the novel, and the diary.
        Emphasis on the literary responses of individual survivors and of
        witnesses, and the literature of atrocity the Holocaust provoked.
 
The course is taught by Myrna Goldenberg at our Rockville, Maryland
campus.  Perhaps she can provide her reading list for those who seek it.
Her address is as follows:
 
                        Dr. Myrna Goldenberg
                        208 College Towers
                        Montgomery College
                        51 Mannakee Street
                        Rockville, Md 20850
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Chris, thanks for expanding the point I was trying to make too briefly.
The programs you and Marty Townsend (UMissouri) so carefully oversee are
indeed exemplary; there may even be a few others that work well. But my
campus visits show that most writing intensive programs do NOT have
sufficient support and attention to work well.  And when they work badly
they become large-scale institutional disasters and embarrassments.  WPAs
need to be particularly alert to the administrative belief that WI
programs present a cheap and easy way to meet writing issues.  --Ed White
 
On Sat, 29 Mar 1997, CHRISTOPHER J. THAISS wrote:
 
> Ed:
>
> I certainly agree with your caveat about easy and faddish solutions,
> and I agree that scenarios like the one Chris Hult described shouldn't
> be tolerated anywhere.  On the other hand, I've seen and heard
> about enough examples of successful WI programs--where the WI
> requirement becomes a catalyst for more writing across a discipline and
> for faculty to be better informed about writing--to temper what was
> formerly my own strong skepticism about the concept.
>
> As you point out, what needs to be avoided is the notion that the WI
> course(s) in a department "handles" or "takes care of" the students'
> writing development in the discipline.  In the guide to WAC teaching and
> program development that I've been writing for Harcourt Brace, I've been
> working with the idea that any course approved as WI should play a special
> role in the student's initiation into the discourses and methods of the
> field.  For example, a lab methods and report writing course in psychology
> fulfills a WI req. because it teaches methods and discourse that the
> students will be using in subsequent courses; so with historiography and
> primary research courses in history, and so on.
>
> Further, though I was initially opposed to a WI req. that was passed
> by the Faculty Senate at my own school a few years ago, I've seen from
> working with faculty trying to implement it that it has caused quite a
> few people to realize how important writing and teacher feedback and
> revision, etc., should be throughout a student's life in the major.
> So I'd say that, contrary to my skepticism, the net effect of the
> requirement has been very positive.
>
> Still, to go along with your argument, these things couldn't happen if
> there wasn't admin. support for program administration (however minimal),
> a Faculty Senate oversight committee, and some funding for faculty
> development.
>
> Chris
>
> On Thu, 27 Mar 1997, Edward White wrote:
>
> > I've said it before and I'll repeat it briefly again: I don't like
> > writing intensive courses.  They are in direct opposition to WAC theory,
> > which says writing should go on in all or most courses.  They encourage
> > faculty in other departments to give LESS writing in their usual courses,
> > since the WI courses are handling writing, whatever that may be.  And
> > they usually (though not always) wind up as a fraud after a few years,
> > with the worst teachers, high enrollments, impoverished curricula, and
> > lack of support adding up to much less writing than before.  Beware of
> > easy and faddish solutions to basic problems.  --Ed White
> >
>
> Chris Thaiss
> Director, WAC and English Composition
> Mail Stop 3E4
> George Mason University
> Fairfax, VA 22030
>
> (703) 993-1196
>
> Home Page: http://mason.gmu.edu/~cthaiss
> WAC Program Home Page: http://www.gmu.edu/departments/wac
>
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Here is the reference that Chris asks for:
 
        "Change for the Worse."  AAHE Bulletin, November, 1990. ERIC No.
ED325042.
                --Ed White
 
On Sat, 29 Mar 1997, Chris M. Anson wrote:
 
> I can't count the number of times I have given copies of Ed's short article,
> "The Damage of Innovations Set Adrift," to various faculty and committee members
> by way of caution with certain WI initiatives. (I think it was in the ADE
> Bulletin, but Ed, give us the full reference.)
>
> The University of Minnesota has been trying to launch a WI program (replacing
> the upper-div. writing requirement in composition) for five years.  At one
> point, there was so much resistance to the idea of "WI" (and the way it was
> being defined) that the committee in charge  replaced "WI" with "WE," which
> means "writing experience."  The students would "experience" some writing in
> their four WE courses, presumably not experiencing it anywhere else.  Why not
> assume a model of writing experience, as Ed suggests, across the entire
> curriculum?
>
>
> Responding to the message of  <199703271700.JAA28989@wiley.csusb.edu>
> from Writing Program Administration <WPA-L@asuvm.inre.asu.edu>:
> >
> > I've said it before and I'll repeat it briefly again: I don't like
> > writing intensive courses.  They are in direct opposition to WAC theory,
> > which says writing should go on in all or most courses.  They encourage
> > faculty in other departments to give LESS writing in their usual courses,
> > since the WI courses are handling writing, whatever that may be.  And
> > they usually (though not always) wind up as a fraud after a few years,
> > with the worst teachers, high enrollments, impoverished curricula, and
> > lack of support adding up to much less writing than before.  Beware of
> > easy and faddish solutions to basic problems.  --Ed White
> >
> > .
>
>
> NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
>
> Chris M. Anson
> Morse-Alumni Distinguished Teaching Professor of English
> 306 Lind Hall
> 207 Church St. S.E.
> Minneapolis, MN  55455
> (612) 625-4846 (voicemail)
> (612) 626-2294 (fax)
>
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Ed and others,
 
Yes, that seems to me to be the primary point to be made:  many times
institutions do not support WI programs in ways that allow them to
reach even their modest goals.  That's not the same thing as saying
that WI programs cannot (and do not) work, or that they are themselves
the problem.  I've been part of ones that did not work--that were
largely PR campaigns in which the WI designation was handed out freely,
and where everyone participated in an illusion, a conspiracy of "don't
ask, don't tell."  Writing Directors (or Writing Center directors) can
get burned in those deals, because they end up putting an imprint or
certifiaction on something they suspect isn't real.  Many times these
situations are the result of political compromises (who's going to go
and tell the walled-city of Psychology that their WI courses aren't
really contributing!!) Most often, though, it's really a matter
of budget.  Depts. are being asked to "add on" writing rather than
being given the resources (including time) to creative new courses.
I basically don't buy the argument that WI courses become a kind of
toxic influence that actually discourage writing elsewhere.  I've seen
the opposite here.  They generate interest and excitement.  They help
the  Chemistry teacher see that, yes indeed, writing can help people
learn more chemistry.  But I also see the risks of intitating programs
without institutional support.  The writing program and the wpa can
quickly end up in a tough spot.
 
Richard Jenseth
St. Lawrence University
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If folks do not want to keep the whole mail message with all the outcomes
reports, they could just visit the evolving web-site where they are posted,
address in the signature line below.  I will be adding materials of other
sorts.  I am especially interested in any sorts of assessment or grading
rubrics folks want to send, especially if in a mail message or as an
attachment readable in windows (Microsoft word the easiest).  It's not as if
we've never thought about outcomes; we just don't do it collectively.
 
----------------------------------------------------------------
Keith Rhodes, Coordinator of Composition, Department of English
Northwest Missouri State University, Maryville, MO  64468
krhodes@acad.nwmissouri.edu | http://www.nwmissouri.edu/~krhodes
building a CCCC '97 Outcomes Forum web site at:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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The generalizations in this conversation bother me a bit. Campus WAC
programs go through various stages on every campus. While in previous years
our program would look quite good, this year we were at a low point because
our energies  were so tapped from reinventing the curriculum as we move from
quarters to semesters. However, now I'm beginning to get calls about new
semester WI courses, as well as requests for help with writing, assignments
and responses in courses that are not WI. I hope to use some of this energy
to expand writing into classes that are not technically "WAC", and
capitalize on what faculty have come to know: that student learning/writing
is (as Fulwiler said) "everybody's business."
 
It bothers me that such changes (i.e., WAC) may be deemed faddish, or that
because one WAC program doesn't look like another, it may be deemed
unsuccessful, and that, as a result, the cry will go out that WAC just isn't
worth pursuing--and that cry will become a self-fulfilling prophecy on some
level.
 
No question that any unsupported program can be an institutional albatross,
but then there are unsupported programs that succeed too (our faculty have
never received a workshop stipend, have been near striking because of
administration, argues over workload and still finds the pedagogy
worthwhile); yet I wouldn't generalize about saying that what works here
will work elsewhere, nor am I foolish enough to think that our situation
can't change with one mean stroke of an administrative pen!
 
Nonetheless, even the administration here still believes that WAC is one of
the best faculty development initiatives we have because it has changed the
teaching culture--as it expanded writing into other classrooms.
 
joan
 
 
 
At 09:46 AM 3/31/97 -0800, you wrote:
>Chris, thanks for expanding the point I was trying to make too briefly.
>The programs you and Marty Townsend (UMissouri) so carefully oversee are
>indeed exemplary; there may even be a few others that work well. But my
>campus visits show that most writing intensive programs do NOT have
>sufficient support and attention to work well.  And when they work badly
>they become large-scale institutional disasters and embarrassments.  WPAs
>need to be particularly alert to the administrative belief that WI
>programs present a cheap and easy way to meet writing issues.  --Ed White
>
>On Sat, 29 Mar 1997, CHRISTOPHER J. THAISS wrote:
>
>> Ed:
>>
>> I certainly agree with your caveat about easy and faddish solutions,
>> and I agree that scenarios like the one Chris Hult described shouldn't
>> be tolerated anywhere.  On the other hand, I've seen and heard
>> about enough examples of successful WI programs--where the WI
>> requirement becomes a catalyst for more writing across a discipline and
>> for faculty to be better informed about writing--to temper what was
>> formerly my own strong skepticism about the concept.
>>
>> As you point out, what needs to be avoided is the notion that the WI
>> course(s) in a department "handles" or "takes care of" the students'
>> writing development in the discipline.  In the guide to WAC teaching and
>> program development that I've been writing for Harcourt Brace, I've been
>> working with the idea that any course approved as WI should play a special
>> role in the student's initiation into the discourses and methods of the
>> field.  For example, a lab methods and report writing course in psychology
>> fulfills a WI req. because it teaches methods and discourse that the
>> students will be using in subsequent courses; so with historiography and
>> primary research courses in history, and so on.
>>
>> Further, though I was initially opposed to a WI req. that was passed
>> by the Faculty Senate at my own school a few years ago, I've seen from
>> working with faculty trying to implement it that it has caused quite a
>> few people to realize how important writing and teacher feedback and
>> revision, etc., should be throughout a student's life in the major.
>> So I'd say that, contrary to my skepticism, the net effect of the
>> requirement has been very positive.
>>
>> Still, to go along with your argument, these things couldn't happen if
>> there wasn't admin. support for program administration (however minimal),
>> a Faculty Senate oversight committee, and some funding for faculty
>> development.
>>
>> Chris
>>
>> On Thu, 27 Mar 1997, Edward White wrote:
>>
>> > I've said it before and I'll repeat it briefly again: I don't like
>> > writing intensive courses.  They are in direct opposition to WAC theory,
>> > which says writing should go on in all or most courses.  They encourage
>> > faculty in other departments to give LESS writing in their usual courses,
>> > since the WI courses are handling writing, whatever that may be.  And
>> > they usually (though not always) wind up as a fraud after a few years,
>> > with the worst teachers, high enrollments, impoverished curricula, and
>> > lack of support adding up to much less writing than before.  Beware of
>> > easy and faddish solutions to basic problems.  --Ed White
>> >
>>
>> Chris Thaiss
>> Director, WAC and English Composition
>> Mail Stop 3E4
>> George Mason University
>> Fairfax, VA 22030
>>
>> (703) 993-1196
>>
>> Home Page: http://mason.gmu.edu/~cthaiss
>> WAC Program Home Page: http://www.gmu.edu/departments/wac
>>
>
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Chris, you point to the problem of writing too much.  You have blended two
different articles of mine and remembered one of them by its subtitle.The
"Change for the Worse" article, which I can't locate at the moment, had a
subtitle which I remember as "The Danger of Innovations Set Adrift," and
was published in the AAHE Bulletin, November 1990.  A different article,
on WAC and, in passing, on WI courses, was published in the ADE Bulletin:
"Shallow Roots or Tap Roots for Writing Across the Curriculum?" Vol. 98
(Spring 1991): 29-33.  I feel flattered that they stayed in your memory,
Chris, in this world of forgotten scholarship.  I suppose I might as well
copy this to the entire list, since, if you've gotten them confused others
will as well.  --Ed White
 
 
On Mon, 31 Mar 1997, Chris M. Anson wrote:
 
> Ed, is the "Change for the Worse" a better version of "The Damage of Innovations
> Set Adrift?"  I'm pretty sure the one I have was not from AAHE but from ADE or
> the Chronicle.  Or else I'm losing my mind, which is a possibility at this
> point.
>
> Cheers,
>
> Chris
>
> NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
>
> Chris M. Anson
> Morse-Alumni Distinguished Teaching Professor of English
> 306 Lind Hall
> 207 Church St. S.E.
> Minneapolis, MN  55455
> (612) 625-4846 (voicemail)
> (612) 626-2294 (fax)
>
>
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Since I started this, let me clarify what I meant by the WI disasters I
have seen. Joan is surely right in saying that there are many ways for WAC
to succeed and we must be careful about even implying that there is one
model for all to follow.  But it is not hard to agree on flagrant abuses.
Try this, for instance: a flagship state university requiring
three WI courses for graduation, with NO writing center, NO faculty
development program or WAC coordination (all lost in the last budget cut),
with WI courses up to 70 or so students taught by the worst teachers in
various departments (since the required course is sure to make).  While we
may not, and probably should not agree on how WAC should work everywhere,
we probably will not disagree that this picture (and I am NOT making it
up) should not occur anywhere.  --Ed White
 
On Mon, 31 Mar 1997, Joan Mullin wrote:
 
> The generalizations in this conversation bother me a bit. Campus WAC
> programs go through various stages on every campus. While in previous years
> our program would look quite good, this year we were at a low point because
> our energies  were so tapped from reinventing the curriculum as we move from
> quarters to semesters. However, now I'm beginning to get calls about new
> semester WI courses, as well as requests for help with writing, assignments
> and responses in courses that are not WI. I hope to use some of this energy
> to expand writing into classes that are not technically "WAC", and
> capitalize on what faculty have come to know: that student learning/writing
> is (as Fulwiler said) "everybody's business."
>
> It bothers me that such changes (i.e., WAC) may be deemed faddish, or that
> because one WAC program doesn't look like another, it may be deemed
> unsuccessful, and that, as a result, the cry will go out that WAC just isn't
> worth pursuing--and that cry will become a self-fulfilling prophecy on some
> level.
>
> No question that any unsupported program can be an institutional albatross,
> but then there are unsupported programs that succeed too (our faculty have
> never received a workshop stipend, have been near striking because of
> administration, argues over workload and still finds the pedagogy
> worthwhile); yet I wouldn't generalize about saying that what works here
> will work elsewhere, nor am I foolish enough to think that our situation
> can't change with one mean stroke of an administrative pen!
>
> Nonetheless, even the administration here still believes that WAC is one of
> the best faculty development initiatives we have because it has changed the
> teaching culture--as it expanded writing into other classrooms.
>
> joan
>
>
>
> At 09:46 AM 3/31/97 -0800, you wrote:
> >Chris, thanks for expanding the point I was trying to make too briefly.
> >The programs you and Marty Townsend (UMissouri) so carefully oversee are
> >indeed exemplary; there may even be a few others that work well. But my
> >campus visits show that most writing intensive programs do NOT have
> >sufficient support and attention to work well.  And when they work badly
> >they become large-scale institutional disasters and embarrassments.  WPAs
> >need to be particularly alert to the administrative belief that WI
> >programs present a cheap and easy way to meet writing issues.  --Ed White
> >
> >On Sat, 29 Mar 1997, CHRISTOPHER J. THAISS wrote:
> >
> >> Ed:
> >>
> >> I certainly agree with your caveat about easy and faddish solutions,
> >> and I agree that scenarios like the one Chris Hult described shouldn't
> >> be tolerated anywhere.  On the other hand, I've seen and heard
> >> about enough examples of successful WI programs--where the WI
> >> requirement becomes a catalyst for more writing across a discipline and
> >> for faculty to be better informed about writing--to temper what was
> >> formerly my own strong skepticism about the concept.
> >>
> >> As you point out, what needs to be avoided is the notion that the WI
> >> course(s) in a department "handles" or "takes care of" the students'
> >> writing development in the discipline.  In the guide to WAC teaching and
> >> program development that I've been writing for Harcourt Brace, I've been
> >> working with the idea that any course approved as WI should play a special
> >> role in the student's initiation into the discourses and methods of the
> >> field.  For example, a lab methods and report writing course in psychology
> >> fulfills a WI req. because it teaches methods and discourse that the
> >> students will be using in subsequent courses; so with historiography and
> >> primary research courses in history, and so on.
> >>
> >> Further, though I was initially opposed to a WI req. that was passed
> >> by the Faculty Senate at my own school a few years ago, I've seen from
> >> working with faculty trying to implement it that it has caused quite a
> >> few people to realize how important writing and teacher feedback and
> >> revision, etc., should be throughout a student's life in the major.
> >> So I'd say that, contrary to my skepticism, the net effect of the
> >> requirement has been very positive.
> >>
> >> Still, to go along with your argument, these things couldn't happen if
> >> there wasn't admin. support for program administration (however minimal),
> >> a Faculty Senate oversight committee, and some funding for faculty
> >> development.
> >>
> >> Chris
> >>
> >> On Thu, 27 Mar 1997, Edward White wrote:
> >>
> >> > I've said it before and I'll repeat it briefly again: I don't like
> >> > writing intensive courses.  They are in direct opposition to WAC theory,
> >> > which says writing should go on in all or most courses.  They encourage
> >> > faculty in other departments to give LESS writing in their usual courses,
> >> > since the WI courses are handling writing, whatever that may be.  And
> >> > they usually (though not always) wind up as a fraud after a few years,
> >> > with the worst teachers, high enrollments, impoverished curricula, and
> >> > lack of support adding up to much less writing than before.  Beware of
> >> > easy and faddish solutions to basic problems.  --Ed White
> >> >
> >>
> >> Chris Thaiss
> >> Director, WAC and English Composition
> >> Mail Stop 3E4
> >> George Mason University
> >> Fairfax, VA 22030
> >>
> >> (703) 993-1196
> >>
> >> Home Page: http://mason.gmu.edu/~cthaiss
> >> WAC Program Home Page: http://www.gmu.edu/departments/wac
> >>
> >
>
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Like Professor Frye, I too detect a note in this thread that implies that
our students don't "need" to master the conventions of writing in the
dominant code. And, in fact, few of us would ever think about
representing ourselves as "ignorant" of the dominat codes, preceisely
because we would lose the little (speaking only for myself) credibilioty
we do possess.
 
Where I take issue with him, however, is the notion that our obligations
are only to ensure that each of our students individually can use the
code and that we are not responsible for the ways that these codes
function as class markers. Precisely the opposite is the case. Both our
lower and middle class students (not to mention any of us dealing with
the upper class) need to have a dialectical understanding of these
markers and codes, lower class students so that they need not develop
competnece with the codes at the price of their out of school identities,
middle and upper middle class students, so that they don't equate usage
of these markers with IQ.
 
It is only if we teachers of writing take on this dual taks that cultural
norms can change. Professor Frye is incorrect, I think, to say that the
culture as a whole determines these things. Quite the opposite.
Specifically identifiable groups and well-positioned individuals make
these decisions. there needs to be response if we are not simply to
reproduce the same unreflexive use of shibboleths to exclude another
generation of students that are now being used to exclude many of the
very students Professor Frye is concerned for.
 
In short, teach student to participate IN the culture, but not
necessarily to be OF the culture.
 
On Wed, 26 Mar 1997, Lowell Frye wrote:
 
>First, . . . . . . .
> Second, it may well be true that some--even many--such conventions are
> class markers.  So what?  That's true of "Queen's English" or BBC English,
> too, and yet that's what the English expect of British university students,
> not Yorkshire dialect.  In all my years of teaching I have yet to meet a
> student who didn't want to master the dialect of power--i.e., standard
> written (American) English--so that he or she could go on to be a doctor, a
> lawyer, a teacher, a professional of one sort or another.  Does that mean I
> browbeat my students into feeling that "their" language is inferior, or
> immoral, or bad?  Of course not.  But the students I meet want to know what
> will be expected of them once they leave the college gates.  And in the
> careers they anticipate, they will need to know standard written English.
> And so they learn it.
>
> Third, I applaud those who speak about teaching rhetorical grammar or who
> teach grammar & usage by approaching it from the standpoint of the reader.
> That's clearly the way to go.  And it's comparable to what I do when I
> teach public speaking:  students in my speaking class learn quickly that if
> they mispronounce words or make audible grammatical or usage errors
> (subject-verb agreement; faulty word choice, etc.), they lose credibility
> with their audience.  Should flawed language use lead us to assume the
> speaker is not knowledgeable about his or her subject?  Perhaps not.  But
> most rhetoricians know that it does, and that speakers must be aware of
> that fact.
>
> Finally, I'd just say that we are teachers of writing, not arbiters of
> conventions.  The culture as a whole makes "decisions" about usage, and
> most of us individuals cannot alter that fact just because we object to
> comma splices being considered a problem, etc.  From this perspective,
> usage & some grammar are like manners:  if you want to be influential in a
> certain group or be accepted by the group, you need to observe certain
> conventions.
>
> And so I teach my students to do so because they want to succeed in
> business & elsewhere, & most of them can't do that without really trying!
>
> Yours,
>
>
> Lowell T. Frye
> Associate Professor of Rhetoric & Humanities
> Hampden-Sydney College
> Hampden-Sydney, VA   23943
> lowellf@tiger.hsc.edu
>
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I, too, want to say that I never meant to imply that our model would
necessarily work elsewhere.  Each institution is different and has
different needs.  I suppose I just get frustrated sometimes that
the WI model has become *the* way to do WAC so that other models
are neglected--other models that might work better for some schools.
 
Amy
 
Amy Devitt
devitt@ukans.edu
Director of Freshman-Sophomore English
University of Kansas
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David,
 
Sorry, but those are not, for the most part prepositions. "On" is part of
the phrasal verb "come on;" :back" is a noun; "up" is an adverb
 
On Wed, 26 Mar 1997, David E. Schwalm wrote:
 
> How about a sentence that is mostly prepositions: come on out from back up in
> under there.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Well, I said "mostly" prepositions, since I really don't have a clue how to
parse that sentence. Just another weasly administrative move.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 31 Mar 1997 15:31:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Francis J. Sullivan" <fsulliva@ASTRO.OCIS.TEMPLE.EDU>
Subject:      Re: WI vs WAC
In-Reply-To:  <Pine.OSF.3.95q.970327143906.3507B-100000@eagle.cc.ukans.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Ed, While I hate to disagree with anything you say, I must demur on this
one. Particularly when we look at the responses to your post, the issue
turns on "resources." It is just as easy not to put any resources into
WAC as it is not to put them into WID, yet say you've got a program.
 
At Temple, we've had a WID program for almost ten years. though it has
certainly needed more resources (and has begun to get them), it has had
resources from the beginning. Partly as a result, it has also enjoyed
widespresad support, especially as our requirement consists of several
courses, not just one. One of them must be a senior capstone. Two others
can be taken in courses approved in many departments (as part of a larger
set of Core requirements) or from approved courses within the student's
major. We alos have a faculty committee whose job it is specifically to
assess proposals, which themselve must be very detailed.
 
Actually, I'm surprised that you didn't assail the differing
epistemological emphases of WAC and WID, since the latter is vry
discipline oriented (I think of Jim slevin's article on the distinction.
Now if only I could remember the citation) and de-emphasizies writing to
learn in favor of learning to write in the discipline.
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Ed's right, and yet we do see WI programs that work, as he also admits.
 
>Chris, thanks for expanding the point I was trying to make too briefly.
>The programs you and Marty Townsend (UMissouri) so carefully oversee are
>indeed exemplary; there may even be a few others that work well. But my
>campus visits show that most writing intensive programs do NOT have
>sufficient support and attention to work well.  And when they work badly
>they become large-scale institutional disasters and embarrassments.  WPAs
>need to be particularly alert to the administrative belief that WI
>programs present a cheap and easy way to meet writing issues.  --Ed White
 
I wonder whether we can tease out some factors that determine the ones that
work.  I can see some, based on examples of programs I am familiar with:
 
1.  The presence of a powerful, often visionary director, often the founder
of the program, who was able to get it off the ground and can keep it up
and running as long as she or he remains involved.  Like Michigan's ECB,
though, the danger is it'll go away once the influential founder(s) do.
 
2.  Institutional support of the kind Marty Townsend enjoys--good offices,
budget for expansion/innovation, staffing, etc.  The danger is that it'll
go away if the institution's priorities change--and this change can happen
over the very short term (change of Dean, Provost, President, etc).
 
3.  Integration with other programs or aspects of the curriculum.  WSU's
[M] courses, for example, come after a writing-rich Gen Ed curriculum and a
Jr-level portfolio assessment.  They are the culmination of the writing
curriculum, and it'd be really hard for anyone to think that they *are* the
writing curriculum.
 
Any others?
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu:8080/~bcondon/
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I have not read this article, so I perhaps should not say anything, but
this statement just isn't so, at least not in Michigan (and to be honest,
not in any state where I've lived):
 
> "Michigan's test was
>particularly tricky because of its heavy demand on writing, a skill most
>schools don't teach any more."
 
I'd cite, as evidence for my assertion, the fact that students readily
complied with Michigan's requirement for an entry-level portfolio--of work
written in high school.  In fact, the the first year, 82% were even able to
supply a piece written in a class other than English.
 
That does not make writing sound like " a skill most schools don't teach
any more."  Sounds more like irresponsible reporting, to me.
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu:8080/~bcondon/
=========================================================================
Date:         Mon, 31 Mar 1997 16:38:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carole Clark Papper <00ccpapper@BSUVC.BSU.EDU>
Subject:      Re: Holocaust and the teaching of writing
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
Rich--
A friend and colleague here at Ball State--Susan Weintrob-- does a
 wonderful job with
holocaust literature and undrgraduate class--especially her honors
colloquium.  I have forwarded your message to her, but in case you'd
like to directly contact her, you can email her at
 
00srweintrob@bsuvc.bsu.edu
 
Carole
You wrote:
>I'd like to hear from anyone who knows of literature dealing with the use of the Holocaust
>as a topic in an undergraduate writing course.  Articles?  Texts?  Web sites?  Experiences?
>
>This is really a message from Jan Haswell, who is having a tremendously positive
>experience with a class of second-semester students, who are researching and writing about
>the Holocaust, using materials that have come to light in the last few years.
>
>You can respond to me or to her--if the second, just substitute a j for the r in my e-mail
>address.
>
>Rich Haswell
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Hear, hear, Joan.
 
As we have been having this conversation, I've been remembering what we used to
have here on this campus:  a year-long composition requirement taken by
first-year students.  Did it work?  I doubt we know.  Was there a lot of
writing going on in other courses?  A lot in some; none in others.
 
Now we have a one-semester composition requirement at the first year level and
two more classes required at later levels, with the theory that students will
at least know that they will be taking writing-intensive classes throughout
their careers.  Does it work?  What does the question mean?  I doubt very much
that students can be shown to be better or worse writers in either system.
But I do know for a fact that in almost every seminar on teaching that I have
attended in the last 5 years, the topic of writing comes up in a very positive
way--how writing is an very important way to encourage active learning in the
class, etc., etc.  This kind of talk seems to happen no matter how far the
original topic is from writing (a seminar on "How to manage large classes," for
instance).  I credit the national talk on WAC and writing-intensive courses for
creating this climate.  I also credit some of the initiatives coming from other
disciplines, such as Project Calculus.
 
So I share Joan's concern:  let's not generalize too much about the presumed
successes or failures of WAC or WID or whatever else we are calling
writing-intensive programs these days.  I especially become uncomfortable when
our generalizations characterize faculty across the disciplines as people who
see a WI program as an excuse not to have their students write. In my
experience, it is a rare faculty member who is not centrally interested in the
writing of his or her students.
 
Jane
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Bill wrote:
 
> I wonder whether we can tease out some factors that determine the ones that
> work.  I can see some, based on examples of programs I am familiar with:
>
> 1.  The presence of a powerful, often visionary director . . . .
>
> 2.  Institutional support of the kind Marty Townsend enjoys . . . .
>
> 3.  Integration with other programs or aspects of the curriculum...
>
> Any others?
>
 
Part of the variation in success may be connected to the overarching
institutional mission and the way faculty act on that mission.  If the credit
cycle turns on the production of research and scholarship--if that is absolutely
dominant and absolutely tied to reward--the implementation of a WI or WID
program, or just WAC more generally, is difficult.  At places where there are
both rewards and accountability for teaching, the stakes are higher for faculty
and there may be more interest in faculty development, the display of teaching
that includes attention to writing or active learning, etc.  Robert Brown and I
wrote about these problems in connection with resistance to the implementation
of a large-scale portfolio project a few years ago (it's in the Belanoff and
Dickson volume Portfolios: Process and Product). We analyzed the responses of
faculty and administrators to the proposal, locating those responses within the
culture of our institution and its (then, and still pretty strongly now)
dominant focus on research.
 
 
 
 
 
 
NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor of English
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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Several weeks ago I posted a query to this list about teaching loads for
TAs.  This prompted a long and interesting thread that has been very
helpful to us at URI. I have compiled these data from 27 of the reponses;
thank you for sharing these figures.   (This is my third attempt to post
this email; sorry if this is a repeat message.)
 
General findings:
1. TA teaching loads:
    3 schools report 1-1 per two semesters
    8 schools report 2-1 or 1-2 per two semesters
    13 schools report 2-2  per two semesters
    3 schools report a quarter system with a load of 1 per quarter for 3
quarters
 
2. Six schools report a reduced teaching load for first year TAs
3. Many respondents noted that teaching load concerns should be mixed in
with other issues,   including class size, # of grad. courses to be taken
while teaching, # of hours of conferencing with students, etc.
4.  Two schools reported that TAs occasionally teach recitations for large
lectures
5. For 20 out of the 27 schools responding, the average size of a writing
class=23.2 students
6.  Nine schools reported allowing other duties for teaching, including
writing center tutoring, journal editing, or administrative assistance.
 
Here is breakdown by school in 5 columns.  The column titles are: school,
TA teaching load, class size, teaching of recitations?, other duties in
lieu of teaching?. I invite corrections and additions to these data.
 
Syracuse, 2/1 load, 20 students, no , some Advanced TAs are "writing
consultants" who tutor  & help with workshops or computers
NYU, 2/2 load, 15 students, ? , WC tutoring
Eastern Wash. U., 2/1 load, 22 students, no , no
SUNY Stonybrook, 1/1 load, 25 students, ? , ?
Kansas State, 1/2 or 2/1 load, 22 students, no , WC tutoring & one GTA
assists Editor of  jounal
West. Wash State., 1 per quarter load, 24 students, ? , ?
UMinnesota, 1per quarter load, ? class size, ? , ?
Arizona State, 2/2 load, ? class size, ? , ?
UNLV, 2/2 load, 25 students, no , assist admin.; research assist;  WC tutor
UMissouri, 2/2 load, ?, ?, ?
U-Mass Dartmouth, 2/1 or 1/2 load, 25 students, no , no
Sam Houston State U, 2/2 load, 25 students or 20 in Developmental courses,
no , WC tutoring
Purdue,  1/2 or 2/1 load, 27 in Wrt; 35 in lit.; 20 in computer classes, no
, WC tutoring; mentoring other TAs; administrative assistance; journal
editing.
Clemson, 2/2 load, 23 students  per section, no , no
Illinois State, 2/2 load, 18-23 students per section, no , administrative
assistance
UWashington, 1 per quarter at 4 days a week load, Wrt 22; lit 35, assist
some 200-level lecs with 2 discussion secs @ approx 25 students each; TAs
also attend lecs twice a week, ?
UMass Amherst, 1 WRT per semester load, 20-24 students, no , ?
George Mason U., 2-2 after 1st year load, 22 students in Wrt; 30+ lit. ,
occasional recs., occasional other admins. duties
Murray State U., 2/2  load after first year, 25 students, no , no
Wash State U., 2/1 or 2/1  load after first year, ?, ?, ?
U of Utah, 1 per quarter but will be 1/2 or 2/1 in shift to semester
system, 22 students, no , 3-4 senior TAs are teaching counselors for extra
stipend no release time
Texas Tech, 2/2 load, 25 students; 20 in computer classrooms, no , ?
UNorth Carolina Wilmington, 2/2 after first year, 25 students, no ,  ?
TN Tech, 2/2 after first year, 25 students, no ,  no
Boise State, 2-2 load, ? class size, ? , ?
UNC-Charlotte, 1-2 after the first year, ? class size, ? , ?
UMaine, 1-1 load, ? class size, ? , ?
 
Two WPA-L postings were particularly helpful for us, so I am including them
in my summary:
 
Date:   Wed, 5 Mar 1997 16:38:05 -0700
From:   Thomas Miller
Subject:        Re: a question about TA teaching load
 
Linda, et al., we are doing research right now on a peer index group of
research 1 universities on teaching loads, salaries, support, etc. that
will be mailed out this week. If you do the digging in the archives of WPA
and send me a copy, I will send you the results of our research. I also
have a study that we did of PAC 10 schools from 1991. The short answer is
that about half have 2X2 loads, so you need to consider class size, salary,
etc. to make a compelling argument from comparable institutions, for the
picture ain't particularly good.
Thomas MillerX-Sender: dbeth@mail.clemson.edu
 
From:   Pat Burnes
Organization: University of Maine
Subject:        ta load
 
About two years ago, our university (The University of Maine) got worried
about a federal regulation that any student working more than 20 hours a
week has to be treated as a regular employee and therefore had to be--along
with his/her university--subject to FICA withholding.
The university wanted to avoid the payments and so checked with each
department employing teaching assistants about hours worked per week. That
was all we needed to get our teaching assistants' load reduced from 1-2 to
1-1. It was a good move. The assistants report having more time to read
student writing and to meet individually with students. All the evidence we
can gather suggests they are being more thoughtful about their teaching.
 
Again, thank you, WPA-L members, for the help.
Linda
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
